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ABSTRACT 
 

National governments, international agencies and NGOs heavily promote the strategic use of 

technologies in their peacebuilding programmes. The study reported in this thesis relates to 

this. It aimed to generate theory regarding the perspectives of teachers implementing 

technology-based peace-building programs in post conflict societies on their work in what is 

strategically referred to as Peacetech. The study was conducted within the interpretivist 

research paradigm. The aim was that insights revealed could help personnel to work 

constructively. Semi structured interviews were used to generate data. The central proposition 

of the theory generated is that a wide range of common, oppositional and idiosyncratic 

perspectives are held by teachers implementing peacebuilding programs using Peacetech in 

post-conflict societies. The process of collecting and analysing data to generate substantive 

theory was based on grounded theory methods. Semi-structured interviews were conducted 

using guided questions to generate conversation questions. Peacetech teachers were selected 

through a snowball sampling technique, a form on non-probability sampling. 13 Peacetech 

practitioners participated in the study. The interviews were conducted in the field headquarters 

of various NGOs and Peacetech organisations. A series of recommendations on how teachers 

might go about improving the offering of Peacetech projects in post-conflict societies are 

outlined and areas for further research are suggested.  
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CHAPTER ONE 

INTRODUCTION 
 

Introduction 

 

Conflict is acknowledged to be on the rise globally, with more countries than ever experiencing 

it over the last 30 years (GTD, 2017).  Described as “development in reverse” (World Bank, 

2011, p.221) it can have a serious negative influence on attempts to achieve all of the United 

Nations 2030 Sustainable Development Goals (SDGs), and especially Goal #4, that aims to 

“ensure inclusive and equitable quality education and promote lifelong learning opportunities 

for all” (United Nations, 2015, p.37). Also, the high costs and often poor results of 

peacebuilding projects in protracted conflicts have led the international community in certain 

situations to engage in pragmatic change. In particular, it has been motivated to move away 

from identifying and addressing conflict drivers, and to focus instead on identifying and 

supporting the political and social capabilities that sustain peace (United Nations, 2015).  

 

Historically, peace-building programs have most often been focused on the aims of national 

governments, international agencies and NGOs. A result was that “peacebuilding narratives 

often reflected donor nomenclature  and reduced peacebuilding to a technical or programmatic 

phenomenon that increased the flow of resources into a country recipient” (De Coning, 2016, 

p.55). More specifically adaptive peace-building programs have been introduced to try to 

sustain peace and prevent a relapse into conflict (De Coning, 2016).  
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Relatedly, there are more young people in the world currently than at any other time in history, 

with 1.8 billion of them aged 10-24 (UN DESA, 2015). In Africa, the continent most affected 

by conflict, 60% of the population is under the age of 25 (UN DESA, 2015). This has created 

new stresses for global and national systems of peace and development, with the vast majority 

of young people living in low-income countries, many of which have been affected by conflict. 

Indeed, it has been estimated that by 2030, the year set for the attainment of the UN Sustainable 

Development Goals, more than half of the World’s poor will be living in countries affected by 

high levels of violence (OECD, 2015).  

 

Given the situation outlined above, there is clearly a need for the generation of a solid corpus 

of research on the general area of peacebuilding programs. The study reported in this thesis is 

one response in that regard. The aim of the study was to generate local theory on the 

perspectives of teachers using multimedia in peacebuilding projects within a particular context. 

 

The use of digital arts and multimedia1 for peacebuilding purposes is called Peacetech in the 

academic literature (British Council, 2016). All peacebuilding programs investigated in the 

study detailed in later chapters utilize Peacetech. Further, NGOs, international agencies and 

national governments have strongly embraced the use of the approach. This is to be lauded as 

a fast-growing emerging global trend affecting the way people and societies operate and 

interact. Equally, advances in information and communication technology (ICT) represent 

great opportunities for innovation, growth and the unfettered exchange of ideas. Yet, there are 

also risks. In particular, the benefits of and access to ICT are not available to all, resulting in 

                                                      
1 This includes the strategic use of film, photography, radio, multimedia; app-based platforms 

and associated mediums, used in peacebuilding. 
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the so-called digital divide threatening to widen the gap that exists between high and low-

income countries in student achievement. 

 

The aims and outcomes of arts-based peacebuilding initiatives have been particularly poorly 

evaluated (Dunphy and Ware, 2017). Further, very little research has been undertaken on the 

perspectives of Peacetech teachers who are actively engaged in teaching ICT skills to assist in 

peacebuilding projects (Dajer, 2016). A related problem is that such projects have been 

implemented at a time of growing accountability in relation to international development 

programmes (Kaufman, 2009; Vogel, 2013). For example, funding agencies encourage 

implementing organisations to seek the best outcomes relative to investment through delivering 

maximum benefits while causing least harm (Morra-Imas and Rist, 2009; OECD, 2010). Those 

overseeing funded programs also are increasingly expected to utilize evidence-based 

approaches, make theories of change informing their work explicit, and evaluate their work 

against clearly stated development objectives (Funnell and Rogers, 2011). Additionally 

monitoring and evaluation practices are increasingly employed so that the impact of 

development programs can be well understood and finite resources can be spent wisely (DFTA, 

2014; OECD, 2011). 

 

The remainder of this opening chapter provides further background on what has been 

highlighted so far. It is divided into five parts. First, definitions of key concepts used throughout 

the thesis are outlined. Secondly, contextual background matters, including a consideration of 

global conflict and peacebuilding globally are detailed. Thirdly, an overview of literature 

surrounding Peacetech peacebuilding and the role of ICT within it is offered. Fourthly, a brief 

outline of the methodology is provided. Finally, the chapter presents an overview of the 

structure of the remainder of the thesis. 
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Definitions of Key Concepts 

Definitions of key concepts used through this thesis are now offered. 

Peacetech is the use of ICTs for peacebuilding purposes (Young and Young, 2016). As the 

name indicates, it consists of ‘technology’ and ‘peacebuilding’, both of which are notoriously 

elusive to define.  

Information and communication technologies (ICTs) are defined as different types of 

hardware, software or systems that enable people to access, generate and share information. 

This extends past traditional definitions to include technologies such as video games that 

provide new spaces to share information and communicate, or even unmanned aerial vehicles 

(UAVs) that provide new ways to collect information remotely, moving beyond a focus on 

equipment to the ways people use technologies (Gaskell et al. 2016). 

Post conflict societies are defined as societies  in which there was conflict but where a situation 

has now been reached such that there is one or more of the following: cessation of 

violence/hostilities; signing of peace agreements; demobilization, disarmament and 

reintegration of combatants; refugee repatriation; reconciliation and societal integration; and 

economic recovery (Brown et al., 2011).  

 

Perspectives are frameworks through which people make sense of the world (O’Donoghue, 

2008). 

Peacebuilding is action aimed at achieving peace by creating structures and institutions based 

on justice, equity and cooperation, and thus addressing the underlying causes of conflict. 

(Paffenholz, 2010). 
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Digital arts are defined as artistic works or practices that use digital technology as an essential 

part of the creative or presentation process (Hunter, 2014). 

ICT4D is an abbreviation for ‘information and communication technologies for development’. 

This refers to the application of information and communication technologies, including the 

Internet and mobile phone, video and audio, to aid in the pursuit of development goals and in 

poverty reduction (UNICEF, 2013). 

 

Background To the Study 

Peace-building 

 
Most post World War Two conflicts have been described as being 

…new wars, fought by networks of state and non-state actors, often without 

uniforms…where battles are rare, and most violence is directed against civilians as a 

consequence of counter-insurgency or ethnic cleansing.... where the distinctions 

between combatant and non-combatant, legitimate violence and criminality are broken 

down (Kaldour, 2005, p. 39).  

 

Conversely old wars occurred where the state carried out its job defending its territory against 

others through its armed forces in uniform, and the decisive encounter was the battle” (Kaldour, 

2005). Peacebuilding through the arts has been important in reconstruction and reconciliation 

in societies that experience both types of wars since the end of World War Two (Shank and 

Shirk, 2008). 
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Adolescents in post-conflict societies 

 

While certain patterns can be detected in adolescents’ reported experiences of post conflict 

emergencies, there is also great diversity (Lowicki and Pillsbury, 2004). This calls both for 

imitative and creative approaches to meeting the needs and supporting the rights of individuals. 

On this, arts, communications, sports and leisure programs can provide young people with a 

voice. Some argue, however, that in post-conflict societies, not enough attention is being paid 

to adolescents, who are often regarded as being mere recipients of aid. Failure to recognize 

them as active responders often can lead to missed opportunities in planning for peace and 

facilitating development in their communities (Braithwaite et al., 2015). 

 

Why the arts? 

 
The use of arts activities in post-conflict settings should not be confused with therapy. The 

literature on art therapy for people affected by conflict is extensive (Byers, 1996; Kalksma-

Van Lith 2007; Liebman, 1996; Zelier, 2003). However, arts activities can also be effectively 

used as part of a broad education and a psychosocial endeavour to encourage adolescents to 

engage in critical thinking about their worlds (Bau, 2017).  

 

Cahill et al. (2010) argued that art and media programmes can provide avenues to give young 

people a platform and a voice in post-conflict situations as well as provide them with ways to 

engage them in critical thinking and sharing. On this, some researchers suggest that an undue 

focus on re-telling ‘the conflict story’ may be unhelpful and should be left to those engaged in 

therapeutic endeavours. Rather, they argue, metaphors, analogies, traditional songs, dances, 

myths and stories can be used to provide a form of protective distancing, and function as motifs 
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through which to explore concepts of resilience and integrity in the face of adversity (Cahill, 

2006, 2008; Chinyowa, 2007; Kershaw, 1998; Krusic, 1996).  

 

In addition, while some arts activities can take on an educative or development function, they 

can also be engaged in just for fun. Further, they can be drawn upon to build a sense of 

community or connection with others, to provide distraction and humour, and to celebrate 

survival or accomplishment. Furthermore, they have the capacity to equip young people with 

skills to help them to participate in civic and political life,  

 

Technological growth 

 
The rapid evolution of computer-based technologies in the 21st century is unprecedented. 

Moreover, the study of the use of ICT for peace-building, community development and 

emergency purposes has recently emerged as an evolving area of research (Stauffacher et al., 

2005; Puig and Kahl, 2013; Welch et al., 2015a; Welch et al., 2015b). Nevertheless, Peacetech 

as it has come to be termed (Young and Young, 2016) is still an under-researched and under-

conceptualized field (Gaskell et al., 2016) despite it being firmly embraced by such agencies 

as UNICEF, the UNHCHR and the International Red Cross and Red Crescent Societies, which 

are directly involved in supporting youth in emergency situations. 

 

Communication for development is another area where modern technologies have great 

potential to aid youth in post conflict societies. It involves engagement in social processes 

based on dialogue using a broad range of tools and methods and encompassing two-way 

horizontal approaches to communication. These approaches include public hearings, debates, 

deliberations and stakeholder consultations, participatory radio and video, community-based 

theatre and storytelling, digital arts projects and web forums (Bau, 2017). 



                                                                                   

 

17 
 

 

Technologies used in peacebuilding, including digital photography, film and radio, can be 

especially employed as channels of communication amongst youth affected by conflict and 

displacement, as they can possibly be provided with a safe space in which to participate and 

collaborate in media and art production. Here they can express themselves, communicate with 

one other, and disseminate important messages about issues affecting their lives. In other 

words, in a 21st century world often deemed to be volatile, uncertain, complex, and ambiguous, 

conversations on peacebuilding can be centred around educating teachers on the skills and 

competencies they individually need to thrive in the Peacetech environment (Bau, 2016).  

 

International developments in Peacetech education  

 
The question of how ICT can be used to facilitate access to good quality peace education in 

post conflict societies is a new focus of academic study. It is now widely recognized that a 

previous emphasis on simply placing hardware in peacebuilding education settings is unlikely 

to lead to a substantial improvement in outcomes for youth. Additionally, ICTs can play 

different roles in facilitating both formal and non-formal education (Plan, 2012).  

 

Peacetech initiatives can be classified as belonging to the non-formal aspect of ICT education. 

While various associated benefits have been discussed by NGOs, teachers also face major in 

utilizing new technology. These include lack of time available for preparation, lack of 

appropriate course content, and technical malfunctions (Wan Zah Wan Ali 2009).  

 

E-participation and the internet 

 
Children engage with ICT and the Internet in various ways. In this connection, UNICEF 

published a report (UNICEF, 2012a) which includes a section on ICT and media used by 
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teenagers (between 15 and 19 years old) globally. It stresses that only a minority of boys and 

girls do not watch television, listen to radio, or read a newspaper at least once a week. An 

additional body of research focuses on the diverse ways in which young people proactively 

engage with shaping media (Dunkels et al., 2011, Tufte et al., 2013).  

 

Access to ICT 

 

Gerster and Zimmermann (2003) contend that access to ICT can be conceptualized in terms of 

availability, affordability and the skills needed to use them. Kleine (2007, 2013) also drew 

attention to the associated dimension of (often gendered) social norms that control the use of 

time and the use of space. On this issue and specifically on the matter of time, Peacetech offers 

peace-builders the opportunity to virtually ‘be’ in places when they cannot be there in person. 

A combination of infrastructural, logistical, and political factors, however, means that the 

majority of child-focused programmes undertaken thus far has not involved children in the 

most remote and marginalized areas.  

 

The Goals of Peacetech 

 

The British Council’s most recent classification of its Peacetech’s short, medium and long-

term goals (British Council, 2016) that encompasses those of most other organisations, are 

now described below. 
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Short term goals 

 
 Peacetech offers one the opportunity to engage in peacebuilding without using this 

term. For example, it allows groups to wage conflict non-violently and reduces direct 

violence. 

 Peacetech allows networking to take place amongst peace-builders (as in Syria).  

 Peacetech can present opportunities to reach out to people in areas that can be physically 

hard to get access to. 

 

Medium term goals 

 

 Peacetech offers a multitude of means to try to stabilize, build capacity in and 

transform society. 

 Peacetech can offer many local, small-scale initiatives great benefits through the 

provision of strategic communications support and connection. 

 Peacetech technology and associated processes can provide benefits for engagement 

in creative and artistic initiatives by broadening their reach. 

 Local peace builders can be given the capacity to maintain a strong online presence 

and develop an interest to learn other technology tools and processes. 

 Peacetech can provide various diaspora groups produced by conflicts with full support 

and capacity to be engaged in peacebuilding activities in the societies to which they 

fled. 
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Long-term goals 

 
 Peacetech offers one the opportunity to harness cultural, educational, and livelihood 

initiatives so that one can try to build social cohesion and community resilience. 

 

To conclude this section, the literature concerning Peacetech highlights that there is a limited 

capacity to sustain Peacetech initiatives in the long-term as the sector requires huge financial 

and human investment. It also holds that few peacebuilding programmes use technology 

strategically. Further, it argues that Peacetech programmes and technologies must be 

appropriate for the context of the post-conflict society they serve (British Council, 2016). 

 

Methodology of the Study  

 
The research aim of the study reported in this thesis was to generate locally-based theory 

regarding the perspectives of teachers implementing Peacetech programs in post conflict 

societies on their work. It is acknowledged that the theory generated is an ‘ideographic theory’ 

is descriptive in nature, and details particular experiences or human actions within a specific 

socio-cultural context (O'Donoghue, 2018). Such locally-based theories cannot be used to 

predict what may occur in different contexts. However, they are valuable for making 

comparisons in relation to themes which may be revealed in relation to similar phenomena 

(LeCompte & Preissle, 1993).  

When generating theory, it is essential that “research is begun as close as possible to the ideal 

of no theory under consideration” (Eisenhardt, 2011, p. 12). In other words, for the 

interpretivist researcher theory needs to stem from the perspectives of participants and not 

those of the researcher. The approach that was used to achieve this aim and guide the study 
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based on the paradigm of interpretivism, draws on the theoretical perspective of symbolic 

interactionism, and the methodology of grounded theory.  

Regarding interpretivism, understanding is key, with the researcher using his or her skills as a 

social being to try to understand how others interpret and make sense of their own world 

(O'Donoghue, 2007). The interpretivist theoretical position of symbolic interactionism was 

adopted to further focus the methodology. Central to this theoretical position is the concept of 

‘perspectives’, which can be defined as frameworks through which people make sense of the 

world (Woods, 1992). Symbolic interactionism focuses on how perspectives are constructed 

through individuals’ actions and relationships within various social areas.  

The process of collecting and analyzing data to generate substantive theory was based on 

methods adopted by those who embrace grounded theory methodology (Glaser & Strauss, 

1967; O'Donoghue, 2018). It involved analysis of interview transcripts to generate substantive 

theory ‘grounded’ in the data provided by the Peacetech teacher participants. Semi-structured 

interviews were conducted using guiding questions to prompt discussion. The value in this 

process was the flexibility it provided the researcher to respond to and explore participants’ 

responses (Punch and Oancea, 2014), especially as the interviews progressed and themes being 

generated could be explored further. Further, it allowed for ‘open’ collection of data such that 

the issues uncovered were those significant to the Peacetech teachers themselves. The data 

analysis approach was inductive in nature. Again, grounded theory methods were used to that 

end.  

Peacetech teachers were selected for interviewing through adopting the snowball selection 

technique, a form of nonprobability selection (Cresswell, 2014). It is recognized that in using 

this technique, the participants were known to each other. Those interviewed, however, were 

from a wide range of ages, roles and organizations. Thus, they constituted the spectrum one 
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seeks to have in a study like that reported here where the intention is to study the range of 

possible perspectives that exist, rather than reveal those that are representative of the mean. 20 

activitsts were contacted, 14 agreed to be interviewed and 13 eventually participated. The 

interviews took place in two locations in Bogota, Colombia, Zamboanga City, Mindanao, 

Philippines and remotely via Skype with respondents based in Dili, Timor-Leste.  

Positionality 

The researcher has worked as a teacher and school principal in Australia and has a special 

interest in the uses and effects of ICT on the self-representation of Indigenous students in 

Remote Aboriginal Communities. He has also worked with students in Peacebuilding projects 

using Peacetech with NGOs in post-conflict societies. Moreover, he works as an arts and ICT 

consultant for an NGO. While he is not actively employed by peacebuilding NGOs at present, 

he believes that technology can effectively assist minority groups in peacebuilding in post 

conflict societies.  

 

In undertaking the research reported in this thesis, the researcher tried his best to set aside his 

views during data collection and analysis. From working in peace-building projects in 

numerous settings, a disregard on the part of policy makers for teachers’ views on ‘teaching 

peace’ using technology became apparent to him. On this, he became interested in teachers 

who were active in the Peacetech arena. This led to a focus on studying the perspectives of 

teachers implementing Peacetech projects in post-conflict societies on the use of technology in 

order to achieve their organisations’ goals. 

Structure of the Thesis 

In the following chapter, Chapter Two, there is an extended overview of the background to 

conflict. The social, economic and demographic influences of conflict are examined, followed 
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by an overview of the effect of conflict on the human right to education. Chapter Three provides 

an extended overview of youth-led conflict resolution, participatory processes and successful 

Peacetech projects. Chapter Four outlines three detailed country case studies on initiatives 

studied in this thesis. Chapter Five provides an in-depth explanation of the methodology of the 

study. Chapters Six, Seven and Eight present the three central elements of the locally-based 

theory generated in relation to the central aim of the study reported in this thesis. The final 

chapter concludes this thesis. There is a comprehensive overview of literature related to 

Conflict and Peacetech. Here a variety of phenomena are introduced and analysed, as are issues 

surrounding project implementation. The potential negative influence of technology-led 

peacebuilding is also explored. It outlines a series of recommendations which may promote 

successful implementation of Peacetech projects. Finally, it suggests areas for further research.  
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CHAPTER TWO 

BACKGROUND 
 

Introduction 

More countries are now experiencing some form of violent conflict and more than at any time 

in the previous 30 years (Allanson, Melander, and Themner, 2017; Glesditsch et al., 2002; 

Sundberg, Eck, Kreutz, 2012). The vast majority of these conflicts are ‘new’ or intrastate war 

whose origin is insurgency (Kaldor, 2006; Fearon, Laitlin, 2003). In this regard, many of the 

world’s poorest nations are experiencing a ‘major civil war’ or have done so in their recent 

past. This has led to the emergence of an unfortunate relationship between children, poverty, 

and ongoing cycles of intrastate conflict or ‘new’ wars. (UNICEF, 2011). Relatively equitable 

development is considered to be key to reducing conflict, especially if priority is placed on 

reducing it and suffering. (Clarke, 2013 p.224; Millennium Development Goals, 2000). 
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Violent conflict affects the lives of huge numbers of people (WDR, 2011; Justino, 2009, 2012; 

OECD, 2016). Children and youth are most affected by its associated multiple and interlinked 

forms (UN, 2016). In the past in fragile and conflict-affected state young people were often 

perceived as either perpetrators or victims of violence (UNSEC COUNCIL 2250). Further, 

until relatively recently youth have not been viewed as a resource in the peacebuilding arena. 

According to the UN however, this paradigm is now changing (UN, 2016). 

 

The first section of this chapter examines the influence of conflict in relation to society, the 

economy, demography, education, and human rights. The second section of the chapter 

provides a historical overview of peacebuilding theory, showing an evolution from the liberal 

interventionist approach taken until the early 1990s to adaptive policies heavily reliant on youth 

participation. 

 

The Influence of Conflict 

 
The influence of conflict on society 

 

It is estimated that globally, at least one in four young people is affected by violence or armed 

conflict in some way (UN, 2018) with youths, teachers and schools being increasingly located 

on the front line of conflict (World Bank, 2018). In 2015 it was estimated that 50% of the 

world’s out-of-school youth live in conflict-affected areas (UNESCO, 2015). Estimates of 

direct conflict deaths also suggest that 90 per cent of casualties are young men (UN, 2018). 

The long-term effect of youth exposure to the adversities of daily life in high violence contexts 

include an increased risk of perpetrating violence later in life, psychological trauma and 

negative experiences in relation to cognition and social development (Betancourt et al., 2012; 
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Blattman, 2006; Huesmann and Kirwil, 2007; Leckman, Panter-Brick, and Salah, 2014; 

Shonkoff and Garner, 2012).  

 

The influence of conflict on the economy 

The total global economic cost of conflict in 2016 was estimated as being at US $13.6 trillion 

dollars. Put in perspective, this huge figure is approximately 3.4 times the total GDP of Africa 

(World Bank, 2018), 13.3 per cent of World GDP, and US $1,876 per person per year (IEP, 

2016; Schippa, 2017). Broken down further, the figure is US $5 per person, per day for every 

day of the year. When one considers that the World Bank also estimates that 11 per cent of the 

World’s population lives on less than US$2 per day the existence of an alarming market failure 

is evident (World Bank, 2018). Quite simply, conflict is an integral part of the world economic 

structure (De Groot, Bozoli and Bruck, 2012; World Bank, 2018).  

 

The influence of conflict on demography  

Demographic and historical evidence shows that most nations with large proportions of their 

population between 15-29 years of age have experienced a significantly increased risk of armed 

conflict (Ludwig, 2013; Urdal, 2011a, 2011b). This is known as the demographic youth bulge 

(Urdal, 2011). Research reveals that poor economic performance, combined with such a 

demographic youth bulge can be particularly dangerous (Urdal, 2004). In recent years about 

86 per cent of all countries that experience a new outbreak of civil conflict had an age structure 

where 60 per cent of the population was younger than 30 years of age (Cincotta and Leahy, 

2006).  Further social dislocation produced by violent conflict and criminality is one of the 

many factors that can disrupt the transition between childhood and adulthood, leaving youth in 

a limbo known as ‘waithood’ (UN, 2015). This phenomenon is fundamentally gendered, with 

young women in particular struggling to transition into adulthood in different ways. 
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The influence of conflict on the human right to education 

The relationship between education and violent conflict is very close. Indeed schools can be 

complicit in conflict by reproducing the skills, values, attitudes and social relations of dominant 

groups in society. Accordingly, they are usually a contributing factor in conflict (World Bank, 

2003). A key message is that conflict presents not only challenges for reconstruction but also 

significant opportunities for the reform of education systems (World Bank, 2005). Further, 

states with little or no education and economic opportunities are more likely to experience 

outbreaks of violence (UN, 2018). 

 

Ethnic and religious dominance can also be powerful contributing factor in civil conflict. On 

this, education has a key role to play in either mediating or deepening ethnic, religious, and 

other identity-based conflicts. Indeed, civil war can increase the likelihood of further outbreak 

of conflict, as it divides a national community into separate parts, each vying for dominance 

over the other (UN, 2018).  

 

The influence of conflict on human rights in post-conflict education programs 

The main purpose of all human rights legislation is to provide people with safeguards against 

abuses of power by governments (Tomaveski, 2004). Youth occupy a grey area between the 

rights and protections afforded to children and the rights and political entitlements that they 

should, but often do not, enjoy as young adults. Nevertheless, in post-conflict education there 

is a tendency to focus on getting all children and youth into education programs rather than 

insisting that they be protected from brainwashing or violence while they are receiving them 

(World Vision, 2002). This can, and is often, the case in conflict and post-conflict education 

settings.  
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All children’s rights should be honoured both to education and in education. Adults should, but 

often do not acknowledge that they routinely abuse their power over children. Often it is said 

that ‘children are ours, so are their rights.’ (Tomaveski, 2002). International human rights law 

protects the parental choice of education of their children, however requires states to constrain 

that choice wherever it jeopardises the best interest of the child (Tomaveski, 2002) There is 

ample evidence that, while all schooling is simply called schooling, even when it is a case of 

re-education, it is often aimed at curing ideological or political dissidents of their subversive 

ideas by forcing them to regurgitate official dogma (Tomaveski, 2002). Relatedly, there is little 

available information on institutional attempts to brainwash youth about their peers and 

schooling them to fear and hate each other as youth. Schooling can be viewed as a means to 

either retain or eliminate inequality (World Vision, 2002).  

  

There is a myth that any-and-every type of schooling is worthy of the name education and is 

inherently good. However, indigenous people worldwide often do not perceive ‘Western’ 

schooling as inherently good. Rather, we know for some time that many see it as oppression 

(Tomaveski, 2002). Further, the umbrella term ‘education’ encompasses an immense variety of 

phenomena, from schooling children into submission and training them to obey orders, to 

helping them recognize and develop their talents, fostering the curiosity, and nurturing their 

ability to help others (Tomaveski, 2002). Finally, while compulsory education is promoted and 

defined as a duty, rather than a right, of the child, getting all children into school is still mistaken 

for fulfilling their right to an education. This is because they can end up being brainwashed, 

indoctrinated or abused (Tomaveski, 2002). 

 



                                                                                   

 

29 
 

Overview on peacebuilding 

 

The effect of violent conflict on international peacebuilding has led to a pragmatic turn. In 

particular, there has been a move away from a unipolar, liberal, US-led global order of the 

1990s (World Bank, 2018). The next stage of transition moved peacebuilding toward a more 

multipolar era in which several states (notably China, Russia, India and Germany), have access 

to networks and forms of power sufficient to prevent any of the others from dominating the 

global order (Zeng and Breslin, 2016).  

 

The nature of interventionism is also changing. This is because of the failure of various 

interventions by the military and their subsequent peacebuilding efforts (De Coning, 2018) 

even though billions of US dollars have been spent on humanitarian development and 

peacebuilding projects (De Coning, 2018). The next phase emerging in the transition seems to 

be towards a more open-ended or goal-free approach to peacebuilding. Here, the focus is on 

the means or the process, and the end-state is perceived as being open to context-specific 

interpretations of peace (Call and De Coning, 2017).  

 

On liberal interventionist peacebuilding 

Liberal interventionist peacebuilding was the dominant peacebuilding theory of the unipolar 

1990s. It hypothesized that ‘societies will achieve sustainable peace when their norms and 

institutions reflect and maintain multiparty democracy, a free-market economy, individual 

human rights and the rule of law’ (Donais, 2013 p. 87).  Violent conflict was perceived as a 

problem that needed to be fixed and peacebuilding as one of the tools through which the 

international system would be maintained by correcting the behaviour of errant states and 

returning them to their place in a stable international world (Ghani and Lockhart, 2008). Liberal 

interventionist peacebuilding was to be addressed through programmatic interventions 
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undertaken by such international actors such as the UN, regional organisations like the African 

Union (AU) and the European Union (EU), and international non-governmental organisations 

(NGOs).  

 

Failure of the latter approach to achieve peace was attributed to shortcomings in the design and 

implementation of projects. The solution offered was usually to redouble efforts to make a 

design work (De Coning, 2018). Associated with this, most analyses of peacebuilding were 

aimed at explaining what went well. While the aim was to improve the instrument of 

intervention (Golet and Soferbaum, 2011), barriers tended to be ignored. 

 

The paradigm-turn 

According to Duffield (2000) and Chandler (2009), the catastrophic US-led interventions in 

Iraq and Afghanistan triggered a pragmatic turn for Western donor and policy communities 

(Duffield, 2000; Chandler, 2009; Chandler and Sabaratnam, 2011). Although the interventions 

followed a military logic, they affected peacebuilding because they represented a concentrated 

effort to introduce neo-liberal values in the field, backed by highly capable and technologically 

sophisticated forces and billions of dollars in development assistance (De Coning, 2018). 

Disastrous military interventions (followed by subsequent peacebuilding initiatives) then led 

the international community to acknowledge that efforts would be ineffective if a liberal, 

interventionist approach was to be followed (De Coning, 2018).  

 

On violent extremism 

A recent key area in which stereotypical representations of conflict driven by youth has 

significantly misshaped peacebuilding policy priorities is the recruitment and participation of 

young men and women in violent extremist terrorist groups. These groups are highly prevalent 

across the Muslim world (UNDP, 2017). The majority of young people around the world, even 
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in the face of legitimate social, political and economic grievances, remain peaceful. 

Additionally, in countries facing violent extremist insurgencies, youth groups are often more 

fearful of their governments’ violations of human rights and abuse by security forces than by 

extremist groups (UNDP, 2017). Associated repression is often identified as motivating young 

people’s participation in violent extremist groups. 

 

Conclusion 

The first section of this chapter examined a variety factors influencing conflict. social, 

economic, demographic, educational, human rights and violent extremism. The second section 

then provided a historical overview of peacebuilding theory. It briefly outlined an evolution of 

policies from liberal/interventionist to adaptive/peace sustaining. The next chapter will now 

introduce key concepts of Peacetech and examines the media’s role in peacebuilding.  
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CHAPTER THREE 

CONFLICT RESOLUTION PARTICIPATORY PROCESSES 

AND PROJECTS 
 

Introduction 

Investment in understanding youth led solutions to conflict affected contexts has been sorely 

lacking (UN Youth, Peace, Security, 2016). A response to this situation was the UN Security 

Council’s unanimous adaption of ‘Resolution 2250 on Youth, Peace and Security.’2 Relatedly, 

the use of technology in peacebuilding, widely known as Peacetech, is acknowledged as a key 

pillar for its success. This chapter now provides background in examining a variety of key 

influences that can act to help solve conflict. First these are considered in relation to a variety 

of topics regularly promoted as possible solutions to violent conflict. Secondly, possible 

impediments to preventing violent conflict are considered. Finally, the chapter considers case 

                                                      
2 https://www.youth4peace.info/UNSCR2250/Introduction 
 

https://www.youth4peace.info/UNSCR2250/Introduction
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studies around the globe where Peacetech has been implemented successfully to initiate 

peacebuilding. 

 

Possible Solutions to Violent Conflict 

Working through ICT pedagogies 

A consensus on new mobile learning technologies, their transformative effects on teaching and 

learning pedagogies, and pushing in classrooms to be social constructivist settings is evident 

in the literature (Engerstrom, 1999; Harel and Papert, 1991; Pegrum, 2014; Laurillard, 2012; 

Lave and Wagner, 1991; Siemens, 2009). This literature reveals that ICT constructivism-based 

learning is seen as an effective pedagogy to prepare students for 21st century life, where they 

help to construct individual and collective knowledge in authentic, complex networked settings 

(Vosloo, 2012). The motivational benefits of these approaches, it is held, dovetail with the 

motivational benefits of empowering technologies, especially in terms of reaching those who 

are disengaged, both educationally and socially (Kukulska-Hume, 2012; Oakley et al., 2012). 

This deliberate approach to the transformation of teaching and learning through ICT is typified 

by Peentedura’s SAMR Model (2011).  

 

The limitations of ICT-based constructivism are, perhaps, most evident outside of the Global 

North (Pegrum, 2010). On this, the benefits of ICT are only released when used by those having 

sensitivity to local contexts (Pegrum, 2014). In essence, the literature on ICT education warns 

us to be wary of claims that the introduction of digital learning tools will improve education 

benefits in any simple way since new technologies function within complex cultural, social, 

political, economic, and education ecologies, and whatever benefits they can bring only emerge 

from within these complex ecosystems (Pegrum, 2014).  
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A critical point highlighted in the literature is that, despite hype, there is no significant evidence 

that teaching with technology improves learning more than teaching without it (Russel, 2010; 

Brown, 2018). Digital tools are, however, found to improve learning in blended learning 

approaches (US DOE, 2010). This is another positive point in favour of the possibilities that 

Peacetech offers peace-building projects. 

 

Informal education and 21st century skills 

An important argument highlights large issues around an informal-formal education divide 

(Traxler, 2010).  It is held that formal education systems are not well-aligned to the needs of 

our societies (Traxler, 2012), that informal mobile learning increases autonomy of learners in 

relation to institutions and teachers (Traxler, 2010; Kukulsa-Hume, 2013), and that expansion 

of informal mobile learning requires that dialogue take place between both the formal and 

informal worlds of education (Sharples et al., 2010). Mobile informal learning, it is held, can 

offer ways to help ensure that learning occurring inside and outside the classroom is mutually 

supportive (UNESCO, 2013).  

 

In the Global North, the digital connectivity and communication evident in ICT and mobile 

learning is very much woven into the fabric of contemporary personal, social, and working 

lives. These represent a core element to ‘21st century skills’, These are deemed to be skills 

necessary for individual personal agency to help one to lead fulfilling personal and social lives, 

and to enable individuals to participate as engaged citizens in national and international 

conversations (Dudeney et al., 2013; Pegrum, 2009).  

 

The fourth industrial revolution, the ‘digital revolution’, that started in the middle of the last 

century, is characterised by a fusion of technologies that is blurring the lines among the 
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physical, digital, and biological spheres (Schwab, 2016). This ‘digital revolution’ provides 

Peacetech teachers with a huge creative wave of possibilities. The question arising is as 

follows: does technology produce 21st century solutions or 21st century problems?  

 

Scholars emphasise that 21st century skills can enhance both the economic empowerment of 

individuals and the economic competitiveness of nations broadly in line with the human capital 

model (Buchanan, 2011; Moyle, 2010; Selwyn, 2013; Tyers, 2012). They also highlight a 

contradiction, namely, that is the fact that 21st century learning/mobile learning initiatives in 

the Global South are being introduced while basic education itself is only just spreading to 

many sections of the population. In other words, the ‘digital revolution’ is being introduced 

wholesale into the developing world into countries that have not even gone through the first 

three industrial revolutions (Schwab, 2016).  

 

UNESCO promotes mobile learning to play a major role in developing regions of the Global 

South that are “book poor, but mobile-device rich.” (UNESCO 2013b, p. 226 ). The literature 

on this clearly highlights mobile technology’s role in educating the over 800 million illiterate 

adults worldwide, 60 per cent of whom are women (UNESCO, 2012; UNESCO, 2013). At the 

same   time criticisms of the acquisition of 21st century skills through ICT/mobile learning 

highlight an underlying utilitarian economic agenda, deeply implicated in a consumerist 

globalized marketplace, often in partnership with the corporate sector (Sreekumar and Rivera-

Sanchez, 2008; Moyle, 2010; Castells, 2018; Traxler, 2010; Selwyn 2013). Concern on this is 

expressed over a vein of technological determinism implying that the spread of new 

technologies will automatically produce modernism and growth. Here growth is viewed from 

an overly narrow perspective, being focussed on economic outcomes with inadequate attention 
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being paid to the more intangible cultural, social or personal outcome (Tacchi et al., 2012; 

Unwin, 2009).   

 

Scholars have also expressed concern over the introduction of ‘digital capitalism’ and the 

commodification of education in-regard to 21st century skills acquisition (Sreekumar and 

Rivera Sanchez, 2008). Looking at the digital environment for youth in post-conflict societies 

different situations share attributes and activities with many other parts of cyberspace that are 

shaped by global, neo-liberalism, corporatism and capitalism (Junka-Aikio 2010). 

 

A further concern is that those new technologies that carry their creators’ cultural values that 

could impinge on those of unsuspecting local communities (Pegrum, 2009; Servaes, 2011) 

imposing the ‘pedagogies of the outsiders’ on sometimes fragile learning cultures (Traxler, 

2013). The problem is that educational technologies are seldom transposed from one culture to 

another without some distortion or hybridisation of the anticipated effects (Traxler, 2013). 

Moreover, digital tools may come to reinforce existing local undemocratic power structures, 

including socioeconomic hierarchies (Gulati, 2008; Sreekumar and Riviera Sanchez 2008). 

 

Mobile devices 

For many people who live in remote areas, impoverished conditions and crisis zones, and for 

those who belong to mobile or nomadic communities or who are culturally or socially 

mobilized, mobile devices may lead to new education opportunities (GSMA, 2010; UNESCO, 

2013; West, 2012.) Among the ethical considerations these technologies raise however are that 

marginalized and vulnerable communities most in need of the protection purportedly offered 

by these ICTs, are the least likely to have access to them (Newson and Lengel,2012). This has 

been compounded by the ‘top down’ nature of design and distribution of ICTs (Mancini, 2013). 
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Discourses on ICT and Mobile learning based on the assumption that young people already 

have intuitively developed 21st century ICT skills, argue that the ‘next generation of digital 

natives’ will be free (Tapscott, 2009; Prensky, 2012). A wide body of research, however, 

indicates that the notion of a homogeneous technically-able generation of young people does 

not exist (Bennett, 2008; Hague and Williamson 2009; Nargittai, 2010). Some have also noted 

the propensity for technology to be used by those who actually drive and incite violence, 

(Ferguson, 2016).  

 

Peacebuilding 

Peacebuilding is understood throughout this study as being “action(s) to identify and support 

structures which tend to strengthen and solidify peace to avoid a relapse into conflict” (UN, 

1994, p. 843). The actions in question apply to measures undertaken to prevent the re-ignition 

of violence in post-conflict situations, as well as to preventative measures to avoid the onset of 

violent conflicts or to mitigate the impact of violence in the conflict period. A central associated 

strategy of peacebuilding pursued by governments and international development agencies 

across all sectors and amongst all levels of society, is to try to reduce tensions and mitigate 

conflict (UNICEF, 2013). Ironically, the critically important role education can play in this can 

also be a driver of conflict by reinforcing stereotypes and prejudice and by highlighting 

differences and perpetuating hatred (UNESCO, 2011).  

 

Adaptive peacebuilding 

Adaptive peacebuilding aims to assist countries to sustain their own peace process through 

strengthening the resilience of local institutions and investing in social cohesion (UN, 2015). 

This approach is one that needs to operate not at a programmatic level but at a political level, 

as the problems that peacebuilding seeks to solve are often more political than technical (De 
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Coning, 2018). Up to around 2012, the assumption was that peacebuilding interventions would 

result in more development resources flowing into a recipient country (De Coning, 2018). This 

idea resulted in a peacebuilding narrative that often reflected donor nomenclature and reduced 

activity to a technical phenomenon (De Coning and Stamnes, 2016). Over half a decade later, 

understandings of what peacebuilding entails have moved from being focussed on resource 

mobilization to political accompaniment (United Nations, 2018). 

 

Sustaining peace 

In acknowledging the changing scope and nature of conflict today, the UN (2018) stresses 

that far too much money and resources are being spent on crisis response (United Nations, 

2018). For example, over the past decade the world’s nations have spent a staggering US$233 

billion on UN peacekeeping, on humanitarian operations and on official development 

projects for refugees in donor countries (United Nations, 2018).  

 

Systems that prevent the outbreak of violence are beneficial economically. Even in relation to 

the most pessimistic scenarios where preventative action is rarely successful, the average net 

savings are estimated to be US$5 billion per year. In the most optimistic scenario, savings are 

estimated to be US$70 billion/annum (Mueller, 2017). Put another way, it has been calculated 

that for every US$1 invested in prevention, about US$16 is saved later on (World Bank, 2018).  

 

The notion of sustaining peace was introduced in the 2015 UN Review of Peacebuilding 

(United Nations, 2015). Here defined as being about an improving effort at “preventing the 

outbreak, escalation, recurrence or continuation of conflict…involving political activity, 

avoiding templates, formulas and one size fits all solutions” (United Nations, 2015, p. 335). 



                                                                                   

 

39 
 

This notion is now enshrined globally by international agencies, NGOs and various 

governments.   

 

Youth 

Historically governments have neglected the views and perspectives of young people, 

overemphasized youth violence and downplayed structural inequalities and exclusions that can 

contribute to youth poverty and powerlessness (Nordas, Davenport, 2013). On this, many 

countries are currently caught in cycles of violence that have lasted for decades (e.g. 

Afghanistan, Iraq, South Sudan, Colombia) (Brainard and Chollet, 2007; Collier, 2003; 

Ndogoni et al., 2002). These are places where great changes in thoughts and actions are needed 

in order to break, or prevent, cycles of violence and the suffering they bring (Global 

Partnership, 2015).  

 

Many governments have neglected to exploit an enormous natural resource that is available 

within the contexts under consideration, namely, the young people themselves (UN Security 

Council Resolution 2250). The abundance and malleability of youth suggests that they are able 

to provide peacebuilding energy and actions that could significantly accelerate shifts needed to 

achieve and sustain durable peace in contemporary contexts influenced by, or at high risk of, 

armed conflict (Global Partnership, 2015).  

 

Research and everyday experience also indicate that children and youth are more likely than 

adults to change their ideas and actions. In this regard, a growing body of evidence suggests 

that when given the chance, young people are able to make valuable contributions for the 

benefit of themselves and their communities and, furthermore, that they desire to do so (Hart, 

2004; Mc Gill, 2012; O’Kane, 203; Save the Children, 2008). Nevertheless, most assistance 
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given to conflict affected countries goes toward providing basic relief aid and changing the 

behaviours of adult leaders (Veso, 2008; Boothby et al., 2006; Hart, 2004.)  

 

Youth-based peacebuilding 

In December 2015, the importance of engaging young women and men in shaping lasting peace 

was recognized by the global community. In fact, the UN Security Council passed a ground-

breaking resolution, Youth, Peace and Security: Resolution 22503 that year. This urges member 

states to increase inclusive representation of young people in institutions to establish 

mechanisms for the prevention and resolution of conflict, and to counter violent extremism 

(United Nations, 2015).  

 

Clearly, the global community came to recognize the considerable gains that can be made by 

drawing young men and women into activities that support their future roles as responsible 

citizens (Justino, 2018). It also acknowledged the potential for good of 1.8 billion young people 

who, on a daily basis, seek creative ways to prevent violence and consolidate peace across the 

globe in devastated and conflict-affected societies. Youth were finally recognised as ‘the 

missing peace’ in the role of global peace processes (United Nations Security Resolution 2250, 

2015).  

 

One’s identity as a youth, unlike other forms of identity such as gender, ethnicity, class or race, 

relates to a transitional phase in life. Repeatedly, young people around the globe have described 

their experiences of exclusion from peace processes as a form of structural and psychological 

violence that is indivisible from their political, social and cultural disempowerment (Justino, 

2018). This can result in a reciprocal mistrust between young people and wider society, mistrust 

                                                      
3  https://www.youth4peace.info/UNSCR2250/Introduction 

https://www.youth4peace.info/UNSCR2250/Introduction
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by young people of state-society relations, and mistrust of young people by their communities 

and the wider society. The need to counter the associated ‘violence of exclusion’ requires 

advocating for the means to counter the violence of exclusive practices.   

Young people and youth organizations need to have the capacity to participate effectively 

in public life and institutions have to be well-equipped to take initiative and respond to 

their needs. To this end they need to be able to articulate their needs and propose solutions 

to their world. They need also to have skills and sufficient material conditions to do so. 

Further, in order to make and amplify those demands and to take action on them, youth 

organizations and youth networks require adequate resources and capabilities. Finally, 

policy-makers and other decision-makers need both the skills and capacities to receive, 

listen and respond to the voices of young people and to propose sound public policies for 

all youth. 

Sustainable development 

Youth, peace, and security cannot be disconnected from the ‘2030 Agenda for Sustainable 

Development’ (United Nations General Assembly, 2015). The symbiotic relationship between 

peace on the one hand and security, development and human rights on the other has been 

highlighted in resolution 2250 (United Nations Security Council, 2015). This builds upon 

Security Council Resolution 1325 on Women, Peace and Security (United Nations Security 

Council, 2000) especially through its emphasis on civil society actors, the opening of avenues 

of participation for traditionally excluded stakeholders, and the pivotal role of young women 

in work for peace. 

  

Resolution 2250 also highlights youth-led peacebuilding programs and organisations that work 

at a local level in contexts of poor governance, instability and violence. They have commonly 
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identified goals to empower youth to develop their skills in understanding conflict resolution 

whose aims were to reduce violence and promote a culture of peace in communities. (United 

Nations, 2017).  

 

Youth-led peacebuilding organisations aim to restore or support social cohesion within divided 

communities and to change the generalised mistrust of youth in communities in order to view 

them as positive and constructive agents (United Nations, 2015). The strength of them is rooted 

in their deep understanding of local conditions and meaningful community relationships. This 

enables them to work with populations to which other actors could not easily gain access.  

 

Media 

TV, radio and computing have been available in many countries over the past 50 years. A 

global boom in mobile phone, internet and other technological innovations has, however, 

occurred over the past 15 years. This development has been coined the digital revolution.  The 

ability of individuals to use technologies has also increased with the spread of mobile 

platforms. Never before were individuals able to engage with computer-based technology in 

such a personal and instant way. Furthermore, developing countries, where much violent 

conflict occurs, have seen massive shifts in their access to and capabilities in these 

technologies. 

 

In a globalized world, notwithstanding differential access to technology, young people’s 

horizons are being shaped and reshaped by their growing access to information and by varied 

world views through social media and the internet. They are also becoming increasingly aware 

of their rights and deprivations relative to other young people (United Nations Security 

Resolution 2250, 2015). Furthermore, the ability of youth around the world at present to gain 
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access to and share information is unprecedented. They consume and participate in more digital 

information and electronic media than any other demographic group.  

 

Nearly all are exposed to some form of multimedia, such as the internet, radio, mobile phone, 

television or online social networking. Globally, they are seeing their electronic world shift, 

with visual rather than written communication becoming dominant (UNDP, 2016). 

Furthermore, access and useares increasing in conflict affected countries (Pew Global, 2015). 

The role of ICTs in this growth is huge. Hence the importance of Peacetech in this study. 

 

As the role of media in inciting violence continues to be documented, its potential for 

peacebuilding also continues to grow. On this, media offers youths opportunities to overcome 

exclusion and marginalization and to build knowledge, tools, and relationships that can help 

them to come to understand their contexts, express and empower themselves, engage with their 

community, and become agents of political change. The pace of youth innovation in media 

applications to peacebuilding has also accelerated with new technological developments. Yet, 

the importance of marginalized youth and their communities using such media technologies 

should not be overlooked (United Nations Development Program, 2016). 

 

With the availability of computers and with the internet expanding to more and more parts of 

the world, social media are becoming crucial instruments in times of peace and when overt 

disputes come to an end. Thanks to their wide reach, these platforms can assist in reconstruction 

in a number of ways. By connecting different institutions, organisations and other actors 

involved in the peacebuilding effort, a resultant transparent picture of operations can arise to 

help those trying to improve its overall progress. With citizens having access to data, 
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communities’ input can be effectively sought or shared. This could help individuals set up 

structures that are sustainable and possibly act to prevent a relapse into conflict (Bau,  2016). 

 

Participatory media 

Participatory communication provides a method that facilitates human connection as people 

are encouraged to ‘have a say’ on matters that affect them. The dialogic aspect of this type of 

communication, as well as its appropriateness for group problem-solving can allow for 

inclusive approaches to discussions of issues that are important to the community. Participation 

is also crucial in setting in motion mechanisms that have the potential to change internal power 

dynamics and open a path towards positive social change (Bau, 2017).  

 

Applying the concepts outlined above to the production of media content can lead to the 

creation of participatory media outputs with planning, management and content-making being 

entirely driven by communities, given the tools to tell their own stories. Indeed, in post-conflict 

scenarios, stories can be powerful instruments to help to change the course of a dispute and the 

negative stereotypes embedded in the perception of the events that have occurred (Bau, 2016).  

 

Youths consume and participate in more digital information and electronic media than any 

other demographic group. Nearly everyone is exposed to some form of multi-media. Further, 

access and use are increasing in conflict-affected countries (UN Young Peoples Participation 

in Peacebuilding, 2016). For example, Sub-Saharan Africa has seen a proliferation of mobile 

phone ownership, with texting, photos and video being the most popular activities (Pew, 2015). 

Globally, also, youths are seeing their electronic world shift, with visual rather than written 

communication becoming dominant. Hence, peacebuilding through the digital arts is also 

becoming dominant to accommodate this change in technology. 
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While the role of media in inciting violence has been documented, its potential for 

peacebuilding also continues to grow. Media offers youths opportunities to overcome exclusion 

and marginalization and to build knowledge, tools and relationships that help them understand 

their context, express and empower themselves, engage their community, and become agents 

of political change. Further, the pace of youth innovation in media applications to 

peacebuilding has accelerated with new technological developments. Nevertheless, the 

importance of using media technologies, such as mobile phones, that are used by the most 

marginalized youth and their communities should not be overlooked. 

 

Arts-based peacebuilding 

Cohen, Varera and Walker’s (2011) expansive notion of arts and peacebuilding, and Shank 

and Shirk’s (2008) categorical notion of strategic arts-based peacebuilding are instructive. 

They include activities associated with such conventional arts activities as dance, drama, 

media arts, visual arts, cultural activities (i.e. oral storytelling, games, festivals, rituals, 

traditional environmental practices) (Hunter, 2014).  

 

Arts activities in post-conflict settings should not be confused with therapy. The literature on 

art therapy with people affected by violent conflict is extensive (Byers, 1996; Kalksma-Van 

Lith 2007; Liebman, 1996; Zelier, 2003). Nevertheless, arts activities are most effectively used 

as part of broader education and psychosocial endeavours and as tools to encourage 

adolescents to engage in critical thinking about their worlds.  

Some suggest that an undue focus on re-telling one’s conflict story may be unhelpful and 

can best be left to more therapeutic endeavours. They also recognize that metaphors, 

analogies, traditional songs, dances, myths and stories can be used to provide a form of 
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protective distancing and function as motifs through which to explore concepts of 

resilience and integrity in the face of adversity (Cahill, 2006, 2008; Chinyowa, 2007; 

Kershaw, 1998; Krusic, 1996). Additionally, whilst some arts activities can take on an 

educative or developmental function, there is also a role for arts activities that are engaged 

in just for fun, in order to build a sense of community or connection with others, to provide 

distraction and humour, and to celebrate survival or accomplishment.  

Arts-based peacebuilding activities may be conducted individually (solo artist + solo student), 

communally and collaboratively (as in a group music making activity, or as in a film 

production where film makers, performers and audience are involved).  They can also be 

considered to be formal – that is held in the context of community accepted and recognised art 

practice in a designated arts space such as a school, a theatre or a museum - or informal, in the 

sense of being less dictated by traditional definition of the arts and occurring in a non-arts-

specific setting. Cahill et al. (2010) argued that because of the diverse experiences that 

adolescents have in emergency and post-conflict situations, there is a need for creative 

approaches that harness the potential of these different activities. In relation to this, it is held, 

digital art and media programmes are avenues to give young people a platform and voice. 

However, little academic research has been conducted on how digital media art forms (film, 

radio, TV and photography) actually work as communication channels amongst young people 

who have experienced displacement (Bau, 2017).   

It is also recognised that the value of arts-based interventions in peacebuilding and 

development is yet to be fully realised (UNDP, 2016) even though the role of  technology 

in peacebuilding and development has been promoted heavily by international organisations 

(UNDP, 2018; UNICEF, 2018; Save the Children, 2018). Calls have been repeated for more 

research and evaluation in youth and peacebuilding in the domain and especially in-regard 
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to using digital technology and the arts. Accordingly, many evaluation efforts are underway 

globally to ascertain the benefits of this type of peacebuilding (Hunter, 2014). 

Peacetech 

Peacetech is defined as an emerging body of peacebuilding practices that include a 

technological component of strategic importance (Build Up, 2015). The term emerged in mid-

2015 in reference to the convergence of conversations that had taken place under the 

technology and peacebuilding umbrella (British Council, 2017). It was recognised that 

Peacetech can involve the use of a wide variety of media. These include mobile phones and 

their applications, along with film, photography, music, radio and multimedia.  

 

It is important to distinguish peacebuilding activities that use technology as part of their general 

organisational management (e.g. making use of e-mail, website, social media presence as most 

civil society actors do) from those that use technology with the strategic aim to build peace 

(British Council, 2017). Indeed, one of the most powerful uses of Peacetech is to make 

adolescents visible and countable; to take children into account in diverse ways (UNICEF, 

2015). That, in turn, can help to make adults and governments accountable for their welfare in 

the post-conflict setting (United Nations, 2018). This is important in the process of 

strengthening the social contract between government and citizens. Furthermore, it is 

especially important in post-conflict societies and fragile states.  

 

Nevertheless, there are concerns regarding individual privacy as well as regarding the overall 

effectiveness of simply counting, recording and measuring activities in relation to children. 

From this perspective, it needs to be kept in mind that accountability and good governance can 

depend on the quality of institutions, policy and implementation systems to deliver ‘good’ 
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results for children in post-conflict societies and fragile states (UNICEF, 2015).  

A British Council review of hundreds of global Peacetech initiatives identified data, 

communication, and networking/mobilization as the three key functions technology can fulfill 

in peacebuilding initiatives (British Council, 2017). The data component in Peacetech consists 

of aggregation, gathering, analysis and visualization. The communication component consists 

of more voices, alternative narratives and sharing information. The networking and 

mobilisation component consists of alternative spaces and engagement towards collective 

action (Build Up, 2017). Furthermore, this diversity should, it is held, be underpinned by 

common opportunities and challenges, both ethical and operational (British Council, 2017).  

 

A UNICEF (2013) report recognised that successful Peacetech interventions should harness  

the potential of social media and mobile media to encourage participation to build resilience 

amongst adolescents; enable children and adolescents to experience ‘peace’ in  

their everyday lives; use entertainment, drama and storytelling in their design; and use mass 

media as a platform to expand conversations and foster a broad based dialogue as an essential 

part of the Peacetech framework. 

 

The strategic importance and key function of the majority of Peacetech projects involve 

communication of a new set of points of view. In relation to the artistic and creative media 

that digital devices provide, individuals can now represent, respond to, seek to transform, or 

prevent the occurrence and negative impact of conflict and violence using digital media 

(Hunter, 2014). Further, Peacetech’s use is firmly embraced by such agencies as the United 

Nations International Childrens Emergency Fund (UNICEF), United Nations High 

Commission for Human Rights (UNHCHR) and International Red Cross Red Crescent 
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Societies (IRCRC). All of these agencies are directly involved in supporting post-conflict 

youth. 

 

Possible Impediments to Preventing Violent Conflict 

Gender Issues 

The existence of a complex relationship between ICT and gender is revealed in the literature 

(Tacchi, 2012). Indeed, a gendered, feminist, academic approach has criticised the use of ICT, 

arguing that it has failed to take account of the unique needs, rights and experiences of females 

in post-conflict societies (Brown, 2018). It is also argued that questions of access to ICT are 

gendered and shaped by such other social determinants as race and class.  

 

In the Global South, women’s access to the internet is 25-45 per cent lower than men’s (Sow, 

2014). Various reasons may underlie this gender divide. They are also multifaceted and include 

limited access of women for cyber spaces due to cultural norms and financial constraints; social 

expectations that women will not own phones or gain access the internet; illiteracy and poverty, 

and discrimination in education and training. Studies also reveal that when women do use the 

internet, a trend of cyber violence emerges, with many experiencing online threats of violence 

and rape (Sow, 2104). 

 

NGOs and governments are increasingly using women and ICTs in peacebuilding and counter-

terror measures; but they have yet to combine the two. For example, the UN has brought 

together its ‘women, peace and security’ and ‘countering extremism’ agendas, by addressing 

the role of females fighting extremism and building peace (UN Security Council Resoultion 

2129). To date, however, there seems to be little attention paid to bringing together ICT 
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strategies and involving women in countering violence or extremist messages (Brown, 2018); 

a lack of strategic planning is evident here.  

 

Sandvick and Raymond’s ‘theory of harm’ for the use of ICTs addresses the potential risks 

associated with using ICT devices to collect and publicise data in high-risk and volatile 

contexts, and find that the repercussions of sharing such information have included ‘physical 

violence, retribution or shaming’ (Sandvik and Raymond, 2017). In numerous contexts, these 

consequences have a more frequent and disproportionate effect on women than on men, 

particularly when related to ideas of honour or morality (Sandvik and Raymond, 2017)   

 

Studies also reveal that the ICT objectives of preventing, responding to, and securing 

accountability following conflict are laudable goals that exist in an inherently engendered 

paradigm (Brown, 2018). Gaskell (2016) also indicates that simple ICT queries, asked in 

conjunction with UNDP gender impact questions, raise concerns relating to female 

beneficiaries, as well as more concerns on safety and security. These questions include asking 

the following: #1 Does using ICTs in peacebuilding processes make these processes more 

inclusive?; #2 Have ICTs uses led to more empowerment- and if so whose?; and #3 Can 

International actors empower local or grassroots actors by leveraging ICTs + is this process be 

sustainably locally owned? 

 

There is also vast literature on the ‘democratisation of communication’ brought about by social 

media (Gaskell, 2014; Du Bois, 2015). Unlike other uses of ICT, social media is an area in 

which the gendered use of technology has received international attention (Brown, 2018). The 

argument that it has created a ‘third space’ where normal social power dynamics do not occur 

is pervasive (Newsonm and Lengel, 2014). A further argument is that the internet’s lack of 
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institutional and cultural norms is similar to the non-traditional spaces that the feminist 

movement has created since its beginnings (Vogt and Chen, 2001). Indeed, Stephan argues that 

it is “one of the few spaces …accessible to minorities and women’s peacebuilding activism” 

(Stephan, 2013, p.44 ).  

 

In 2010-11, the tumultuous events of the Arab Spring started global debate on the power and 

potential of the internet and social media in mobilizing thousands of people. From the 

perspectives of female commentators at the time agreement was reached that the internet was 

a space of ‘contained empowerment’ rather than the vehicle of social change, as it was 

originally hoped (Newsom and Lengel, 2014).  The associated reason offered why social media 

was insufficiently capable of reaching and uniting a larger constituency of activist women in 

the Arab Spring, was twofold; the online world does not exist in a vacuum unencumbered by 

power structures, but rather as a subset of reality. This highlights the general trend of 

discrepancies of access between men and women, as well as between privileged and non-

privileged (Stephan, 2013; Brown, 2018).  

 

A good example to illustrate the latter matter is that while Arab women’s role in the Arab 

Spring through Facebook was highlighted globally, women only constituted one third of 

Facebook users across the Middle East (Stephan, 2013). In addition, online female populations 

in the Middle East consist mostly of female academics and other ‘privileged’ women (Dubai 

Government, 2011; Newsom and Lengel, 2014). It can be assumed that this trend is similar in 

many other places globally. Far from being an environment where women can escape the 

patriarchal control of centralized organizations by providing them with a space where their 

fragmented subjectivities can exist (Stephan, 2013, p. 301 ), the online realm mirrors the power 

structures between men and women and between privileged and less privileged women, thus 
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raising the same barriers as those experienced by women who are excluded from the offline 

political conversation (Brown, 2018).  

 

Second, even the advances that were made in the virtual world were difficult to translate into 

material change (Brown, 2018). As explained by Sandvik and Raymon (2014) technology is 

not neutral: “instead of society passively adopting technology, technology and society engage 

in a mutually constitutive relationship.” (Sandvik and Raymon, 2014, p. 98 ).  Research further 

suggests the argument that the online world mirrors the imbalances of the world outside of the 

Internet and that this occurs through the subordination of the voices of the Global South in 

favour of a Western liberal agenda (Newson and Lengel, 2014; Brown, 2018). It is argued that 

the Global North often receives and rephrases social media messages distributed by the female 

peacebuilders in the Global South in their own terms and for their own agendas. This means 

that motivations based on postcolonialism, religion or purely local contexts are reinterpreted 

and broadcast in male, liberal, Western terms (Newsom & Lengel, 2012). 

 

A major argument highlighted by scholars is the danger of assuming the virtual world will 

cross-over into the real one; a classic example of Heek’s design-reality gap (Heeks, 2002,  

2009). The barriers to women’s empowerment that exist in the real peacebuilding world cannot 

be surmounted by using the internet or social media alone, although these may provide 

important avenues to pursue for those women who face significant social and cultural 

challenges to being politically active (Dubai Govt. , 2011). 

 

The Internet has created spaces where female youth peace builders can discuss politics, develop 

strategy, and build local identities. The role of the internet in producing such spaces for them 

and other marginalised groups is unprecedented (Brown, 2018). From a pedagogical 
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perspective, it allows those from the Global North to come into contact with and learn from 

their counterparts in the Global South, rather than having their exposure limited to narratives 

of victims in need of rescuing (Martin, 2018). Ultimately, however, ICT and the internet 

mirrors reality. Beyond these silos, men, privileged women and Western narratives dominate 

the conversation (Newson and Lengel, 2014). 

 

Studies have also revealed that many efforts to influence conversations during conflict and 

peacebuilding have failed to ask questions about inclusivity and power as highlighted in the 

UNDP gender impact checklist4. (Gaskell, 2014; USAID, 2013; WOSCAP, 2016). On this, 

Brown states that a failure to ask these has serious implications for the involvement of women, 

when attempting to build and influence conflict and post-conflict narratives (Brown, 2018).  

 

Female peace-builders find themselves with little control over choosing whether to release 

information related to conflict but are more likely to suffer gender-based violence if their 

political affiliations, location or other personal information is made public. Male dominated 

groups, notably politicians and soldiers, often hold a premium on the collection and release of 

this. Rights to privacy and security also are more important to some groups than others. For 

example, they are more important to women than men and to private than public actors 

(Gordon, 2016).  

 

Additionally, studies reveal that there are two main challenges faced in taking a feminist 

approach to Peacetech initiatives. First, there is a real shortage of women involved in the 

                                                      
4 Has there been democratization of technology uses in conflict-affected areas?  

    If so, what kind of democratization has arisen?  

    Does using ICT’s in peacebuilding processes make these processes more inclusive?  

    Have ICT uses led to more empowerment- and if so, whose? 
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development of such initiatives. Secondly, there is a real lack of gender-aggregated data in the 

monitoring and evaluation of them (Brown, 2018; Gaskell, 2014; LSE, 2016; Gordon, 2016). 

The London School of Economics 2016 audit of the EU’s Build Peace Database, for example,  

found that of all stakeholders involved or benefiting from tech-enabled peacebuilding projects, 

7 per cent were women (Gaskell, 2016; USAID, 2013).  

 

Research reveals much more positive results in those cases where women have been involved 

in all stages of Peacetech application development, distribution, and implementation, as well 

as when development takes place from a community level upwards, is context specific, and 

when the apps are understood and trusted by the users and play a role in opening up 

conversations beyond their immediate target audiences (Bramely, 2017). Further, in the context 

of Peacetech applications in post-conflict settings, the research indicates that the potential to 

engage women in each stage of the app development, implementation, and distribution process 

has not yet been realised (Bau, 2017). 

 

Gaskell (2014) suggests that gendered ideas about conflict, response, and peacebuilding have 

been widely accepted as gender neutral realities. This has had several impacts. One is that the 

global situation has not been taken into account when designing initiatives. Several scholars 

also have problematized the comparative lack of representation in research of girls from diverse 

places, ethnicities, sexualities, and socioeconomic backgrounds (Bettie, 2014; Griffin, 2004; 

Hernandez and Rehan, 2002; Weems, 2009). Further, research on the global gender gap 

indicates that mobile access is perhaps the biggest constraint for females. This is because as to 

make use of mobile technology a girl must either own or be able to borrow a mobile device 

(GSMA and Altai, 2015).  
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Poor implementation of Peacetech programs can, and often does, however, put women in 

danger. Indeed, in many instances this has reduced the extent to which women are able to be 

active players on an equal footing with men in both conflict prevention and post-conflict 

peacebuilding (Njeru, 2017; Brown, 2018). To address this ICTs can be called ‘the connectors 

and levellers’- they can connect multi-sectoral and peacebuilding networks, bridge 

communication gaps between peace process stakeholders and create parallel political structures 

in which the most powerful can speak directly to the most marginalised with the click of a 

button (Njeru, 2017). 

 

Finally, there is a clear message that the design and distribution of ICT is undertaken primarily 

by men. Thus Peacetech often lies at the intersection of conflict response and the global tech 

industry, both male-dominated fields and notoriously inattentive to the particular rights and 

needs of women (Brown, 2018). 

 

Privacy issues 

As noted by Sandvick and Raymond (2014), the International community’s response, or lack 

thereof, to mass atrocities has been shaped historically by the absence of timely and accurate 

information. The rapid attraction of new technologies in collecting, analysing, and distributing 

data for the purpose of influencing the decisions of civilians and peacemakers is changing this 

situation. The methods of doing so are also continuously evolving. Sandvick and Raymond’s 

(2014) study on the effectiveness of such initiatives is perhaps the most comprehensive 

research on the issue to date. It demonstrated that while information related to conflict may be 

important and helpful to both civilians and peacemakers attempting to respond to it, the 

intended ‘protective’ effect has not been borne out in practice. In fact, they suggest that the 

tech initiatives focused on the collection and distribution of data may have the opposite effect, 
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of exposing civilians to additional risk either because of the inaccuracy and unreliability of 

rapidly transmitted data, or because putting information into the public domain may expose the 

user and subjects of these apps to increased personal danger.  

 

In-regards to digital literacy, Traxler argues that this is not culturally neutral, is largely under 

the control of global corporations and is ‘alien’ to most of the world’s cultures (Traxler 20017). 

In fact, digital literacy is a cultural attribute resting on notions of literacy, learning, education 

and knowledge that is local, albeit often tacitly, to a specific culture or subculture (Halstead, 

2004). In this connection, Beetham and Sharpe’s (2009) A.P.S.A. (Attributes. Practices. Skills. 

Access) analysis of digital literacy highlights a juxtaposition between two camps of thought; a 

position of compliance, conformity versus a position of criticality and activism. Simply 

deconstructed A.P.S.A. can be explained as, attribute = ‘I am’; practice= ‘I do’; skill= ‘I can’; 

access= ‘I have’. In other words, there is a difference between merely understanding the digital 

situation and actively seeking to resist or change it. 

 

Prensky’s (2001) notion of digital natives versus digital immigrants essentially implies that 

digital literacy is generation-based. White and Le Cornu’s (2011) concept of digital visitors 

versus digital residents is a theory that attempts to use digital habits and attitudes as a way of 

understanding the extent to which digital technologies can underpin education and training, by 

providing archetypes or personae that make reasoning about attitudes and behaviour more 

manageable 

 

Discussion on digital literacy is often skewed by the exact role and significance of basic IT 

skills. One of the challenges for educators is increasing fluidity and confusion as more cultures 

and subcultures emerge in cyberspace and phone space, that is orthogonal to those in 
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geographical space (Kuntsman and Stein, 2011; Traxler, 2009). The literature reveals also that 

notions of digital identity, community and culture in the Global North must necessarily ‘play 

out’ differently in the Global South, especially in Muslim, Indigenous and minority cultures 

(Traxler, 2017).  

 

There is more focus on digital identity in the Global North. Consequently, there are greater 

links to formation of digital community and cultures (Traxeler 2018) than in the Global South. 

This is especially so in relation to Muslim and Arab identities and their ideas on propriety and 

decorum (Mandeville, 1999; Wheeler, 2002; Traxler, 2017) as opposed to Western and 

Christian ideas that form their historical backdrop. Technology in the Global South, especially 

in Muslim cultures, is also often viewed as a trojan horse for western Christian values, with the 

attitudes towards digital literacy (i.e. criticality, originality, creativity and expression) being  

derived from western values of individual self-expression (Traxler, 2017). In regard to NGOs, 

which wholeheartedly espouse and enact the notions of inclusion and human rights, Traxler 

(2017) indicates that situations arise where they uncomfortably have to confront the values of 

more traditional Muslim communities and this is re-enacted in the digital context.  

 

Peacetech Case Studies 

Peacetech is a new, evolving and under-conceptualized subject of academic study. However, 

different types of Peacetech projects exist, as is shown in a comprehensive set of case studies 

highlighting the strategic power offered in this modern form of peacebuilding (Build Up, 

2017). Some of these have to do with data management. In Burundi, for example, websites 

with Infographics (graphs + maps) have to be established to start a conversation about peace 

between young people and policy makers. In Sudan, there have been violence prevention 

reports about peace agreements conducted via text message and then sharing them back in 
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summary text messages and radio programmes.5 In India, harassment-reporting apps have been 

created so that women can report instances of harassment and then post reports to a public map 

to raise awareness6. In Kenya there are rumour prevention apps., where rumours are tackled by 

collecting reports via text messages and sharing them with local actors who can respond.7 

Peacetech programmes involving strategic communication have also been established in Sudan 

through engagement in participatory film-making workshops that have brought divided 

communities together8. Equally, in Kenya video and text messages about peace have been used 

to reduce tensions that could lead to violence9. In the Middle East, people across conflict 

divides have been connected on Facebook to learn what they have in common10. Furthermore, 

in areas affected by violent extremism, software has been developed that redirects people from 

YouTube videos promoting violent extremism to YouTube content that challenges terrorism11. 

In Colombia software has been created that preserves the memory of conflict by creating stories 

in an augmented reality app.12  

 

Dialogue and mobilization initiatives have also been taken. Some have facilitated group video 

calls between people who cannot physically meet, to help find common ground through 

dialogue.13 In Syria people are engaged in conversations about the value of non-violence using 

animation and a Facebook messenger bot. Further, in Israel and Palestine conversations 

                                                      
5 http://bit.ly/2wbCLfK 
6 http://safecity.in/ 
7 http://unahakika.org/ 
8 http://www.medicalaidfilms.org 

9 http://www.youtube.com/watch?v=zOojn-PGgWU 
10http://thepeacefactory.org 
11http://redirectmethod.org/ 
12 http://www.empatheticmedia.com/triggers-for-arc-app/ 

 
13 http://www.soliya.net 

http://bit.ly/2wbCLfK
http://safecity.in/
http://unahakika.org/
http://www.medicalaidfilms.org/
http://www.youtube.com/watch?v=zOojn-PGgWU
http://thepeacefactory.org/
http://redirectmethod.org/
http://www.empatheticmedia.com/triggers-for-arc-app/
http://www.soliya.net/
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between two people who cannot physically meet are facilitated by inviting them to build a 

village together through computer games like Minecraft14.   

At the same time, it needs to be remembered that connectivity to technology is not universal. 

Rather, it follows existing divisions and inequalities in terms of access to and levels of literacy. 

Thus, the potential for generating greater knowledge does not automatically result in a better 

capacity to respond to conflicts and what eventuates can sometimes be divisive. Furthermore, 

the mobilizing power of technology often has limited impact outside of the digital world and 

can raise serious questions in relation to the context of peacebuilding. 

 

Conclusion 

This chapter has provided a background in examining the variety of key influences that can 

act to help solve conflict. Firstly, it considered those influences in relation to a variety of 

topics that are regularly promoted as possible solutions to violent conflict. Secondly, 

consideration to the possible impediments to preventing violent conflict was given. Finally, 

consideration and examples of case studies around the globe where Peacetech was 

implemented successfully to initiate peacebuilding were discussed. In the next chapter, three 

country case-studies are presented which analyse conflict, peacebuilding and Peacetech 

programs in each setting. 

 

 

 

  

                                                      
14 http://gamesforpeace.org 

http://gamesforpeace.org/
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CHAPTER FOUR 

COUNTRY CASE STUDIES. 

Peacetech Case Study # 1: Strategic Communication, Dialogue and Mobilization 

 

Introduction 

This chapter details three country case studies that highlight how Peacetech can be used in 

conflict prevention. Selection was based on the view that technology, art, and participatory 

media can be of great help to youth in mitigating polarization and generating constructive and 

inclusive political dialogues. The chapter outlines a brief historical, demographic and economic 

analysis of each country to which a case relates. It then examines general issues concerning 

technology and Peacetech there. Finally it gives a detailed outline of each Peacetech project. 

Conflict and peacebuilding in Colombia 

Introduction 

The population of Colombia has endured fifty-three years of war between its government and 

the Revolutionary Armed Forces of Colombia (FARC). This, the world’s longest running war, 

has produced over 260,000 casualties in the last three decades (UNHCHR, 2016). That 

concurrently produced the world’s largest population of internally displaced persons (IDPs) 

numbering 7.9 million (El Tiempo, 2019).  

With a comprehensive peace deal signed by both parties in 2016, post-conflict Colombia stood 

at the crossroads. Transition from a failed-state to OECD membership and finally peace had 

somehow occurred. The world looked on with hope at the promises given by all parties to 

create a new, fair and equitable society for all citizens.   
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In 2020, however, worrying signs indicating transition back to conflict are evident, namely, 

remilitarization of government policy and practice, government reluctance to implement the 

Havana Peace Accords, the resurgence of widespread assassination of leaders of land 

restitution, substitution of crops and human rights activists by illegal groups, and the 

emergence of FARC dissident groups and Mexican Drug cartels. 

In other words, ‘conflict’, ‘post-conflict’ and ‘transition’ inhabit the revolving reality of 

Colombia’s peace in 2020. 

 

The Conflict 

Colombia’s population was devastated by war, with an estimated 80 per cent of its most recent 

260,000 casualties being civilians (OECD, 2018.d). Education opportunities in post conflict 

zones and for displaced people are limited and in some places non-existent (OECD, 2018d). 

An estimated 7.9 million IDPs, predominantly Indigenous and Afro-Colombian, have been 

displaced due to conflict (Amnesty International, 2019), around 40 per cent of whom are 

children and adolescents (UNICEF, 2019). FARC’s political aims were to redistribute national 

wealth along communist lines. These ‘broadened’ to include widespread kidnapping, murder, 

extortion and the taxation of drug and mineral extraction. The power vacuum resulting from 

demobilization saw national and international gangs, drug cartels and FARC dissidents re-enter 

conflict areas to control illicit economies. This has had a negative impact on the rights of 

Colombia’s civilians. 

 

There has also been the resurgence of widespread assassination of leaders, of land restitution, 

denouncement of illegal extractive industries, substitution of illegal crops and human rights 

activists. By December 2019, a total of 1,741 attacks on social leaders had occurred, including 

801 fatalities (UN, 2019). This constitutes a new tendency in the motives for killings as in 
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previous years; civilians and human rights defenders are executed largely because of opposition 

to government policies.  

 

The Demography and Economy of Colombia  

Colombia is Latin America’s fifth biggest nation and is the most bio-diverse country on the 

planet, being endowed with a wealth of natural and mineral resources. It has a predominantly 

young and urbanised population of 47.6 million people (OECD, 2015a), 33% of whom live 

below the poverty line (OECD, 2015d). Colombia is also the second most unequal country 

regionally (0.54 Ginni), with only Honduras ranking lower (0.57 Ginni) (World Bank, 2015). 

 

Colombia is classified as having an upper middle-income economy, producing a GDP of US 

$301 Billion in 2017 (World Bank, 2017).  Across regions, however, poverty rates are very 

deep, especially in rural communities. Colombia’s two main illegal economies, namely cocaine 

(US $3Billion/PA) and illegal mining (US $7Billion/PA) (UNODC, 2017), gross vast revenue 

for the groups that control them.  

 

Corruption is a significant problem, reinforced by the fact that government in remote 

departments of Colombia does not exist in many of its traditional forms. That situation 

perpetuates inequality and fuels further conflict. The Office of the General Controller estimates 

the cost of corruption at approximately US $18 Billion per year (UNODC, 2018). This figure 

accounts for approximately 4% of Colombia’s annual GDP. This can be compared to the World 

Bank estimation that Colombia spends approximately 5% of annual GDP on healthcare 

(UNHRC, 2018).  
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Peacetech in Colombia 

Colombia is positioned regionally as the country where the internet comes closest to being 

‘affordable’ for users (UNHCHR, 2018); 88% of Colombian users use the web for social 

networking (Cintel, 2017). Across the regions of the country, however, internet and phone 

coverage varies, and is non-existent in remote communities 

 

The United Nations Peacebuilding Fund (UN PBF) has been active in Colombia since 2014, 

promoting inclusive and engaging projects in Peacetech arts, that include the use of mobile 

cinema, transmission of radio and television serial dramas and peace-related activities in 

conflict-affected municipalities. These have benefitted over 500,000 people. In 2017, the UN 

PBF further supported the peace agreement through a series of projects aimed at accelerating 

collective reparation of victims in areas close to FARC containment sights (United Nations, 

2017). These include a range of actions prioritized by the victims themselves, to repair the 

damages caused by the conflict and protect them from further violence. The Peacetech project 

reported later in this thesis is one of these projects. 

 

UNHCHR, Colombia- Basic Instructive Course in Digital & Social Media 

The targeted assassination of more than 800 social leaders since the formal end of hostilities in 

2016 highlights a new form of insurgency-based conflict in Colombia (UNHRC, 2019). 

Essentially, one social leader is murdered every three days (The Atlantic, 2018)15. There were 

over 223 recorded homicides of social leaders in 2019 (Pacifista, 2019). Terrorised 

communities are either forced to allow illegal narcotics or extractive industries to flourish in 

their ancestral lands, or be threatened, killed or displaced. 

                                                      
15 https://www.theatlantic.com/video/index/561194/colombia-social-leaders/ 

 

https://www.theatlantic.com/video/index/561194/colombia-social-leaders/
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Assistance in promoting collective human rights, through Peacetech, was requested by youth 

social leaders. UNHCHR responded quickly, introducing a Basic Instructive Course in Digital 

& Social Media ( ODI, 2017). The project teaches youth participants the strategic 

communication and dialogue/mobilization strand of Peacetech. It also introduces youth leaders 

to multimedia, social media, and digital art. The explicit teaching involves the use of film, 

photography, editing on mobile media. Additional lessons regarding the use of You Tube, 

Facebook, Twitter and Whats-app for Peacebuilding purposes are taught.  

 

It is envisaged that the skills gained in small regional workshops will assist participants to 

promote both their communities and themselves online safely, improve communication of 

events, and defend themselves and their communities through positive promotion of their 

culture and unique ways of life in an increasingly dangerous post-conflict setting.  Participant 

mobile devices were donated by UNHCHR. This Peacetech initiative was run in field by 

UNHCHR Colombia and funded by the UK Government (ODI). 

  Peacetech Case Study # 2: Participatory Film 

History of conflict and Peacetech in East Timor 

Introduction 

East Timor has endured over four centuries of colonialism and occupation by both European 

and Asian powers, and the lives of its population have been punctuated by constant violence. 

Emerging as South Easat Asia’s newest, youngest and poorest nation, the inhabitants know that 

peace and security go hand in hand with development. The country underwent almost total 

devastation to gain independence. Youth now find themselves earmarked to assist in national 

development. With 74 per cent of the population under 35 years old and 65 per cent of the 

population under 25 years old (UNDP, 2015), the government views them as having within 
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them the nation’s unique development opportunity.  Responding bravely to demographic 

realities, a paradigm shift away from youth bulge towards youth dividend is occurring (UNDP, 

2018). A necessity to rebuild society using youth and ICT, funded by newly discovered 

offshore gas reserves, lies ahead.  

 

Conflict 

East Timor’s 24 year occupation by Indonesia was brutal and resulted in over 200,000 deaths 

(CAVR 2013). The 1997 Asian Economic Crash forced Indonesia to cede control of the state, 

holding a referendum on independence in 1998. Over 78 per cent of the East Timorese 

population rejected political autonomy, voting instead for independence (UN Security Council, 

1999). The vote was conducted in a climate of intense intimidation from Indonesia, and 

violence broke out even before the final votes were collected.  

 

The results of the initial wave on violence were 1,500 deaths, over 250,000 refugees displaced 

to West Timor, the wholesale destruction of 80 per cent of East Timor’s infrastructure 

(including 95 per cent of schools), the complete destruction of its cities, and the evacuation of 

all but 80 UN staff (Gorjao, 2002). A United Nations common country assessment depicted 

the situation as tragically unique claiming that not since the end of World War II has a country 

experienced such destruction of its infrastructure, complete collapse of government structures, 

displacement of most of its population and near-total disruption of all economic activities. The 

cost in material and human terms “has been immense” (United Nations 2000 p.3).  

 

United Nations peacekeepers arrived with a mandate to secure the Territory. Plans for an 

orderly transfer of power had to be scrapped due to violence and all international actors 

struggled to respond to urgent needs. Along with physical destruction and population 
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displacement, the institutional framework of government had vanished (World Bank, 2005). 

The short but intense period of violence following the independence referendum in 2000 is 

perhaps a most extreme global example of destruction of education infrastructure; 95% of East 

Timor’s classrooms were destroyed or seriously damaged in the conflict (World Bank, 2005). 

The country changed its name to Timore-Leste once independence had been gained.  

 

The Demography and Economy of Timor-Leste 

The mountainous nation was one of SE Asia’s smallest, poorest and most rapidly growing 

nations at the time of independence in 1996.  Despite improvements, including the recent 

discovery of considerable petroleum reserves, the nation still ranks as one of the regions 

poorest. Currently 50 per cent of Timor-Leste’s population live below the poverty line and 45 

percent of children below 5 years of age suffer from malnutrition-related physical and mental 

stunting (UNDP, 2018). Timor-Leste’s Ginni Coefficient (0.35) is low in comparison to the 

ASEAN average (World Bank, 2018). This means that although poor, the standard of living is 

relatively equal across the country.  

 

Timor-Leste has a population of 1.269 million (DGE, 2015) and it is growing rapidly. The 

median age of its population is 17.4 years (DGE 2015), which is the lowest in the ASEAN 

region and the 15th youngest globally (UNDP, 2018). Rapid growth is highlighted by the 

staggering 10 per cent increase in population that occurred between 2010-2015. A major factor 

fuelling this was remarkably high female fertility, especially during the first 10 years since 

independence (Saikia and Hosgelen, 2010); during that period, Timor-Leste’s rate of 7.8 

children per female was deemed the second highest globally (UNDP, 2018). 
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Demographic realities place a substantial burden on Timor-Leste’s working-age population, 

highlighted by a dependency ratio of 82 (DGE, 2015). This means that every 100 persons of 

working age (>15yrs and <65yrs) must support 82 who are not of working age, plus themselves. 

ASEAN neighbours, such as Indonesia, Thailand and Singapore have rates as low as 37 (DGE, 

2015). Due to this demographic structure, Timor-Leste experiences a larger economic burden 

than its neighbours. Currently most youth are economically inactive, inadequately educated 

and ill equipped to participate in socio-economic and political life (World Bank, 2018).  

 

However, all countries experience changes in demographic structure and dependency ratios, as 

mortality and fertility rates decline. Timor-Leste’s impending decline in its dependency ratio 

(as youth transition into being economically active adults) heralds a demographic window of 

opportunity. By seizing the opportunity through having sound policy, the country will enjoy a 

demographic dividend for 30-40 years, creating enormous socio-economic benefits for society. 

 

Recent discovery of significant oil and gas reserves stimulated an economic surge. Ongoing 

production began in 2014 and is forecast to continue until 2021 (SDG Working Group, 2017). 

Today 90 per cent of national GDP is supported by oil and gas revenues. Tremendous pressure 

is exerted on these reserves due to the rapidly growing population, limited human resources 

and negligible economic diversification (UNDP, 2018). The country has undergone further 

political turmoil with no party being able to establish a governing majority following elections 

in 2019 held amid accusations of government corruption and a contracting, oil dependent 

economy (Gracia Feijo, 2019) 
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Peacetech in Timor-Leste 

In the year 2000, Xanana Gusmao16 asked 50 digital-arts-based friendship groups (businesses 

and universities) across Australia to assist in national recovery (Moreira, 2009b). Technology 

professionals from Australia have travelled to newly named Timor-Leste since then to explore 

opportunities to increase communication between the nations. This heralded the birth of 

Peacetech there. Numerous NGO’s and youth media-training groups were established over the 

years, supported by the Australian Government, the Australian Arts Council and the 

International Centre for Journalism.17  

 

Since independence in 2002, the growth of the technology sector in Timor-Leste has been 

rapid, yet patchy. Growth in internet access and use is being driven by bundled mobile phone 

subscriptions (UNDP, 2018) and has leapt by almost 2,500 per cent since 2015 (We Are Social 

2018). Almost all of the growth can be attributed to improved mobile internet access including 

free Facebook access (We Are Social, 2016). 

 

It is envisaged that technology will lift the Timorese people to a new collective and moral 

consciousness based on a shared sense of destiny and values associated with creativity, 

                                                      
16 Who went on to be the first President of Timor-Leste. 

 

17       www.suaimediaspace.org/youth/category/yomatre/ &  

https://www.facebook.com/pg/Empreza.Diak/ about/?ref=page_internal. 

  

 

 

 

 

http://www.suaimediaspace.org/youth/category/yomatre/
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entrepreneurship and stewardship (UNDP, 2018). Boldly envisaged in the nation’s 2018 

National Human Development Report (UNDP, 2018), ICT is highlighted as being the means 

to enlarge young people’s opportunities and find their space in the fourth industrial revolution 

by gaining skills demanded for new labour markets, venturing into social entrepreneurship and 

e-citizenship, and participating in nation building through e-citizenship. Through these ways, 

it is hoped that technology will move the country far away from its troubled past.   

 

Independent Film Cooperatives: Timor-Leste, Participatory film 

Timor Leste youth is attempting to find identity and create narratives of peace in the complex 

post-conflict society in which they work. Peacetech projects that teach youth  film-making 

skills in Dili’s main art cooperative are Animatism18 and Cinema Malkradiku19. They are both 

projects that build knowledge in the region about post-conflict life through digital art. They 

showcase opportunities for collaboration between Australian and Timor-Leste artists. They 

teach participants participatory film production and support youth activism, peacebuilding, 

minority group empowerment and cultural exchange.  

 

Four award-winning film directors (Thomas Henning, Chris Phillips, Chris Parkinson and 

David Palazon) oversee the emerging film and participatory digital arts scene in Timor-Leste. 

                                                      

18 Animatism is a collective of artists and curators from Australia, East Timor and Indonesia 

founded by Chris Parkinson. The collective is: Chris Parkinson, Chris Phillips, Amanda 

Haskard, Bryan Phillips, Michael Fikaris and Liam Barton (AUST), Etson Caminha, Alfe 

Perreira, Tony Amaral, Osme Goncalves, Mely Fernandes and Gil Valentim (East Timor), 

Djuwadi Awhal (Indonesia). David Palazon was a founder member of the organisation, prior 

to its official naming. http://www.animatismart.com/exchange/ 

19 Cinema Malkradiku is a collective of film makers, artists and curators from Australia, East 

Timor and Indonesia founded by Thomas Henning. The collective is: Thomas Henning 

(AUST), Jonas Rusumalay Diaz, Giovanni Lorusso, Mariano Goncalves, Etson Caminha, Liam 

Barton & Lucy MacCallum. https://australianculturalfund.org.au/artists/malkriadu-cinema/ 
 

 

http://www.animatismart.com/exchange/
https://australianculturalfund.org.au/artists/malkriadu-cinema/
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They attempt to challenge the stereotypes associated with the ‘Third World’ that serve to 

perpetuate myths of colonialism in which people of former colonies are incessantly depicted 

as voiceless victims, impoverished and exotic noble savages, subhuman, and under-evolved. 

They also seek to create an alternative style and narrative in order to promote an alternative 

perception of Timor internationally. The projects develop spaces for intergenerational cultural 

exchange and dialogue around artistic resilience, peace and the creative articulation of a unified 

vision of contemporary Timor-Leste. 

 

 

Peacetech Case Study # 3: Independent Participatory Film 

History of Conflict and Peacetech in the Philippines 

Introduction 

The resource rich island of Mindanao has been governed by Muslim sultans since the early 

1400s. Their sultanates were recognized as the official form of government by Asian allies and 

colonial enemies alike (Pendilay, 2015). Further, successive colonial and Philippine 

governments in recent times found the military strength of the sultanates profoundly 

threatening. Policies to address this led to widespread Christian settlement, declaration of 

martial law and years of open war. There was failure to ratify self-government peace deals with 

autonomous regions20 due to mistrust, violence, insecurity, intimidation and a feuding culture 

that had become well embedded in the local political economy.  

 

Recent Islamic extremism, which destroyed two major cities, catalysed action in a newly 

incumbent government. Martial law was imposed in 2018 and laws were passed granting 

independent government to the Autonomous Regions of Muslim Mindano (ARMM) regions 

of the island. Here, Muslim separatists seem to have been catered for, yet the rise of extremist 

                                                      
20 Autonomous Region of Muslim Mindanao (ARMM) 
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groups across the province also heralds a new era of conflict on the island. The world looks on 

at post-conflict Mindanao and the struggle being undertaken to make it a fair and equitable 

society for all. An education system with strong youth peacebuilding elements has a key role 

to play in this.   

 

Conflict 

There are two main types of conflict in Mindanao. The first is referred to as separatist, political, 

rebellion-related, top-down conflict related violence, which pertains to the vertical armed 

challenges against the infrastructure of the State and the insurgent and rebel groups. The second 

is called non-separatist, bottom-up, inter- or intra-ethnic, clan or group violence which pertains 

to horizontal armed challenges (Reno, 2000; Tilly, 2003; Keen, 2008). An important related 

question to pose is why is there so much conflict in the post-conflict moment? The roots of this 

go beyond the original narratives of resistance and rebellion and shed light on the shifting 

political and economic conditions that explain their longevity. On this it is important to 

distinguish between the original causes of conflict (onset) and the emerging politico-economic 

conditions that underlie their persistence (duration) (Collier and Sambaris, 2005). 

 

An exogenious factor worth considering is Rido. This is Moro society’s clan-based system of 

feuding and revenge killing. It serves to perpetuate high levels of on-the-ground violence. 

Between 1980 and 2005 a total of 2,500 Rido cases were documented, resulting in the death of 

more than 15,500 people. Relatedly, there has been a marked rise in incidents of clan-based 

violence following unratified peace agreements. 

 

Mindanao’s population also suffers from controversial government narcotics policies, which 

resulted in 10,000 state-sponsored killings of ‘drug users’ in 2019. Naturally, the victims of 
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these efforts have mainly been poor, young men. The ‘war on drugs’, is in effect, a war on the 

poor and on political dissidents. (Amnesty International, 2018). 

 

The long timeframe and geographical range of the conflict mean it is hard to provide exact data 

on casualties and costs. However, a World Bank study estimated the direct economic costs of 

the conflict in 2005 at over US $6 Billion, with 220,000 casualties and 2 million refugees 

(World Bank, 2005). The rise of militant extremism since 2013 has also resulted in two highly 

destructive sieges of the cities of Zamboanga and Marawi, whose repair will cost in excess of 

US$3 billion. It involved the displacement of over 500,000 residents into transitory camps 

(UNICEF, 2018). 

 

Islamic Extremism 

In Asian countries, political radicalization seems to be region specific, localised and internal 

despite its direct or indirect links with external or trans-border groups. In the autonomous 

region of Muslim Mindanao province, various groups promote political independence, this is 

identified in the Philippines as Muslim separatism (Lidasan, 2015). In this connection, despite 

the popularly held view of South East Asia as a religiously diverse, tolerant and peaceful 

region, there are signs that underlying frustrations and inequalities are fueling a worrying rise 

in radicalization and violent extremism (IAG, 2017).  

 

Researchers in Asia have developed a complex understanding of radicalization as being deeply 

connected to such psychosocial and economic grievances as poverty and unemployment 

(Khalid and Leghan, 2014; Tadjbakash, 2015), marginalization through illiteracy and lack of 

education (Tadjbakash, 2015). It also involves admiration for charismatic leaders, pursuit of 

social acceptability, and psychological trauma. These factors are considered to facilitate online 
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radicalization-orientated recruitment, especially among young people who are more vulnerable 

to it as they often spend a great deal of time online (UNESCO, 2017). 

Demography and Economy 

Mindanao is the nation’s second largest island with a population of 25.5 million. This makes it 

the eighth most populated island in the world (UNDP, 2018). The Autonomous Region of 

Muslim Mindanao has a population of 3.7 million (UNDP, 2018).  

 

Mindanao is known as the bread basket of the Philippines. It has rich agricultural land and 

high-yield fisheries that produce approximately 50% of nation’s food. Undeveloped mineral 

resources estimated at US $1 Trillion add to its huge resource base.  

 

Following the 1997 Asian Economic Crash, the Philippines experienced growth rates of 4% 

per annum (United Nations, 2012). The Autonomous Region of Muslim Mindano provinces 

howeverwere systematically subjected to decades of dispossession and political 

marginalisation. Recent development indices demonstrate the effect of this on the Muslim 

population.  

 

 Unemployment levels (56%) five times higher than the national average (10%). 

  Life expectancies (52 years) nineteen years below the national average (71 years).  

 Higher infant mortality rates (19%) compared against the national average.   

 Higher rates of poverty (45%) as compared to the national average (36%). 

 Lower school enrolment (26%) as compared to the national average (45%).  

 Lower rate of primary graduation (37%) as compared to the national average (66%). 

                                                            (United Nations Development Program, 2018) 
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A huge task of achieving economic growth and poverty reduction exists.  

 

Peacetech in the Philippines 

In 2018, for the third year in a row, the Philippines topped the world in the amount of time its 

citizens spend on social media; four hours daily21 (We Are Social, 2018). Mobile devices are 

relatively affordable for all. Research also shows that the use of social media by religious 

extremists in the Southern Philippines takes place through Facebook and Twitter to 

communicate with young people, to train them, and to fundraise online (Lefevre, 2014). This 

points to the relevance of the Peacetech in this area. 

 

UNICEF, Art for Development Programme, Zamboanga City Transitory Camps 

As a result of ISIS infiltration, the Muslim community of Zamboanga rebelled in 2013. The 

city was declared a war site for three weeks. More than 10,000 houses were burned and more 

than 100,000 residents were made homeless in transitory camps (Alejo, 2015). In 2017 ISIS 

led an uprising in nearby Marawi City that resulted in a further 360,000 refugees and US$ 2 

billion dollars-worth of damage. These sieges highlight an urgent need for Peacetech measures 

to counter rising Islamic youth extremism.  

 

UNICEF’s Art for Development program has been running in Zamboanga City since 2015. 

Implemented by SUGPAT, a Youth Arts Cooperative of Ateneo University of Zamboanga 

(https://sugpat.org), it holds numerous film, photography, rap and digital story-telling 

workshops that focus specifically on creating ‘safe spaces’ and facilitating ‘youth participation 

and networks’ (UNICEF, 2016). One of the aims of the project is to work towards the creation 

                                                      
21 https://wearesocial.com/blog/2018/01/global-digital-report-2018 
 

https://sugpat.org/
https://wearesocial.com/blog/2018/01/global-digital-report-2018
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of lasting connections, understanding and friendships amongst youths in transitory sites from 

different tribal backgrounds and to counter religious extremism.  The project is coordinated by 

UNICEF Phillippines, implemented by the University of Zamboanga and funded by USAid.  

 

Conclusion 

This chapter presented three country case studies which highlighted how Peacetech is used in 

conflict prevention. Selection was based on the view that technology, art, and participatory 

media can be of great help to youth in mitigating polarization and generating constructive and 

inclusive political dialogues. The chapter outlined a brief historical, demographic and 

economic analysis of each country and examines general issues concerning technology and 

Peacetech there.  
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CHAPTER FIVE 

 METHODOLOGY 
 

Introduction 

Few qualitative studies have been conducted with Peacetech teachers on their perspectives 

regarding their activities. The study reported in the remaining chapters of this thesis was 

undertaken in response to that deficit. The locally based theory generated is presented as 

themes related to teachers’ perspectives held in common, those which are diametrically 

opposed, and those that are idiosyncratic.  

In seeking to generate theory it was not expected that the outcome would be a ‘nomethemic 

theory’ with predictive qualities. Rather, ‘ideographic theory’ was sought that would be 

descriptive in nature and would provide understanding on experiences and human actions 

within a specific socio-cultural context (O'Donoghue, 2018). Such locally based ideographic 

theories cannot be used to predict what may occur in different contexts. However, they are of 

use in helping those in the particular context and in other contexts to understand their 

circumstances (Le Compte and Preissle, 1993).  

The remainder of this chapter outlines the methodological approach taken in three Peacetech 

programmes that were the focus of the study being reported. Following the detailing of the 

programmes, the theoretical approach adopted to frame the investigation, including the use of 

the paradigm of interpretivism, the theoretical perspective of symbolic interactionism, and the 

methodology of grounded theory are considered. The data collection process and data analysis 

methods are then outlined. Finally, a discussion of the strategies taken to try to ensure the 

trustworthiness of the study is presented, and ethical concerns that arose are addressed. 
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The Three Peacetech Project Case-Studies 

 

 

UNICEF, Art for Development Programme; Mindanao, Philippines. 

 

UNICEF’s Art for Development program has been running in Zamboanga City since 2015. 

Implemented by SUGPAT, a Youth Arts Cooperative of Ateneo University of Zamboanga 

(https://sugpat.org), it has led to the conducting of participatory film, photography, rap and 

digital story telling workshops. These focus specifically on creating ‘safe spaces’ and 

facilitating ‘youth participation and networks’ (UNICEF, 2016).  

 

One of the aims of the project is to work towards the creation of lasting connections, 

understanding and friendship amongst the youth in transitory sites and from different tribal 

backgrounds, and to counter religious extremism.  It is coordinated by UNICEF Philippines, 

implemented by the University of Zamboanga and funded by USAid.  

 

Independent Participatory Film Cooperatives; Dili, Timor-Leste. 

 

Peacetech projects that teach youth  film-making skills in the main art cooperative in Dili, 

namely Animatism22 and Cinema Malkradiku, were chosen for study.23. They are both projects 

                                                      

22 Animatism is a collective of artists and curators from Australia, East Timor and Indonesia 

founded by Chris Parkinson. The collective is: Chris Parkinson, Chris Phillips, Amanda 

Haskard, Bryan Phillips, Michael Fikaris and Liam Barton (AUST), Etson Caminha, Alfe 

Perreira, Tony Amaral, Osme Goncalves, Mely Fernandes and Gil Valentim (East Timor), 

Djuwadi Awhal (Indonesia). David Palazon was a founder member of the organisation, prior 

to its official naming. http://www.animatismart.com/exchange/ 

23 Cinema Malkradiku is a collective of film makers, artists and curators from Australia, East 

Timor and Indonesia founded by Thomas Henning. The collective is: Thomas Henning 

https://sugpat.org/
http://www.animatismart.com/exchange/
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that seek to build knowledge in the region about post-conflict life through digital art. They 

showcase opportunities for collaboration between Australian and Timorese artists. They also 

teach participants participatory film production and support youth activism, peacebuilding, 

minority group empowerment and cultural exchange. Further, they seek to create an 

alternative style and narrative, and to promote an alternative perception of Timor-Leste 

internationally. Overall the projects create spaces for intergenerational cultural exchange 

and dialogue around artistic resilience, peace, and the creative articulation of a unified 

vision of contemporary Timor-Leste. 

 

The Research Approach 

The aim of the study related later in this thesis and based on the above mentioned projects in 

three countries was to generate locally-based theory regarding the perspectives of teachers 

implementing technology-based peace-building programs in post conflict societies on their 

work in what is strategically known as Peacetech. When generating theory, a researcher needs 

to begin “as close as possible to the ideal of no theory under consideration and no hypotheses 

to test” (Eisenhardt, 2011, p. 12). Thus, the research approach that underpinned the study was 

chosen to ensure the results focused on the perspectives of the Peacetech teachers themselves. 

It was guided in relation to three levels frequently used to describe qualitative research (O' 

Donoghue, 2018), namely the paradigm of interpretivism, the theoretical perspective of 

symbolic interactionism, and the methodology of grounded theory. Each of these levels will 

now be considered in turn.  

                                                      
(AUST), Jonas Rusumalay Diaz, Giovanni Lorusso, Mariano Goncalves, Etson Caminha, Liam 

Barton & Lucy MacCallum. https://australianculturalfund.org.au/artists/malkriadu-cinema/ 

 
 

https://australianculturalfund.org.au/artists/malkriadu-cinema/
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A methodology framework or paradigm, is “a basic set of beliefs that guides action” (Guba, 

1990, p. 17). In the research being reported here, the interpretivist paradigm was used. Within 

this paradigm ‘understanding’ is key, with the researcher using his or her skills as a social being 

to try to understand how others interpret and make sense of their own world (O'Donoghue, 

2018). Further, the generation of theory is dependent on the researcher’s interpretation of the 

area under review (Charmaz, 2006). Thus results “explicitly provide an interpretive portrayal 

of the studied world, not an exact picture of it” (Charmaz & Belgrave, 2014, p. 349).  

The interpretivist theoretical position of symbolic interactionism was used to further focus the 

study in order to generate locally-based theory on the perspectives of Peacetech teachers. 

Central to this theoretical position is the concept of a ‘perspective’, which can be defined as a 

framework through which people make sense of the world (Woods, 1992). There are three 

basic postulates of symbolic interactionism, as defined by Woods (1992, p. 332) as follows:  

i)  Human beings give meaning to objects and act towards them based on this meaning. 

This meaning is a construct, developed within a social world using symbols such as 

language. 

ii)  The meaning given to objects through symbols is a continuous process. The 

individual constructs and modifies meaning according to changing factors such as 

social interaction.  

iii)  The construction and modification of meaning occurs within a social context. Thus 

social interaction affects the meaning determined by the individual.  

In other words, symbolic interactionism focuses on how meanings are constructed through 

individuals’ actions and relationships within the social area in question. The use of this 

theoretical position allowed the researcher to generate locally-based substantive theory 
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regarding the world of Peacetech teachers.  

The process of collecting and analysing data to generate substantive theory was based on 

grounded theory methods (Glaser and Strauss, 1967; O'Donoghue, 2018). This involved 

analysing interview transcripts to generate theory, ‘grounded’ in the data provided by the 

Peacetech teachers themselves. On this approach, Glaser (2002) argued that grounded theory 

methods transcend all descriptive methods, because they allow the researcher to generate their 

own concepts from the data. What grounded theory is, he wrote, “is the generation of emergent 

conceptualizations into integrated patterns, which are denoted by categories and their 

properties” (p. 2).  

A grounded theory approach is inductive. It involves engagement in simultaneous data 

collection and analysis, which Corbin and Strauss (2008) call the ‘science’ of qualitative 

research. Thus, as data were collected by the researcher, concepts generated were validated 

against new and previous data. This ‘constant comparison’ (Glaser and Strauss, 1967) approach 

ensured that comparisons of emerging concepts were made at all stages of data collection and 

analysis.  

The Central Research Question  

The aim of this study, it will be recalled, was to generate locally based theory regarding the 

perspectives of teachers implementing technology-based peace-building programs in post 

conflict societies on their teaching activities. That aim led to the development of the following 

central research question: What locally-based theory can be generated regarding the 

perspectives of teachers implementing technology-based peace-building programs in post 

conflict societies on their teaching activities? From the format of this wording it is clear that 

this is not the sort of specific question one poses in a ‘typical’ positivist study. Rather, it is a 

question that makes clear that the outcome of pursuing it will be theory generated inductively.  
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The Data Collection Process  

Semi-structured interviews were conducted using guiding questions to generate conversation 

questions. The value in this process is the flexibility it gives the researcher to respond to and 

explore participants’ responses (Punch & Oancea, 2014), especially as interviews progress and 

as themes being generated can be explored and developed. The initial set of ‘conversation’ 

questions were developed from guiding questions, based on Blackledge and Hunt’s (1985, p. 

32) key components of a ‘perspective’. They hold that a ‘perspective’ consists of the 

individuals’ aims and/or intentions; the strategies they use to achieve these aims and/or 

intentions, the significance the individuals attach to the situation; the outcomes individuals 

expect to achieve; and the reasons individuals give for their activity. The following guiding 

questions were formulated in light of these key components:  

 

 What are the aims of the participants? What reasons do they give for utilizing Peacetech 

in these aims? 

 What strategies do the participants have in utilizing Peacetech to realise their aims and 

intentions? What reasons and methods do they give in utilizing Peacetech? 

 What do they see as the significance of Peacetech in overall aims? How does Peacetech 

affect project intentions and their own peacebuilding strategies? What reasons can they 

give for this? 

 What outcomes do they expect from pursuing their aims or intentions utilizing 

Peacetech? What reasons do they have for these? 

 What are significant personal or professional barriers to the achievement of these aims 

or intentions utilizing Peacetech? 

The ‘conversation’ questions generated from these data collection questions were varied 
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according to participants’ responses and to what they indicated to be their areas of interest on 

the topic.  

Participants  

Peacetech teachers were selected through a snowball sampling technique. This is a form of 

nonprobability selection (Cresswell, 2014). It was recognised that in using it, some participants 

would be known to each other. This was unavoidable as the total number of Peacetech teachers 

available was limited. Because those interviewed displayed a wide range of ages, roles and 

organisations, the kind of diversity sought for theory generation was forthcoming.  

Emails of Peacetech teachers are available online. Several were contacted initially via email to 

invite them to participate in the study. In total 20 activists were contacted. Of these, 14 agreed 

to be interviewed, and thirteen eventually participated. Interviews took place in Bogota, 

Colombia; Zamboanga City, Mindanao, Philippines; and by remote interviews with 

respondents in Dili, Timor-Leste.  

At the time the study was conducted, all thirteen participants were active in Peacetech teaching, 

being staff members or independent contractors for NGOs, international organizations or 

related bodies, and taking an active role within the Peacetech programmes outlined at the 

beginning of this chapter. These roles included country directors, field staff, independent 

practitioners, general staff and mentors. Ages ranged from 18 to 57. Six of the participants 

were female and eight were male. NGOs, international organizations and independent 

organizations implementing Peacetech, were represented by the participants.  
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Table 1 below shows the information pertaining to each Peacetech teacher who participated in 

this study 

Table 1. Data on Peacetech practitioners interviewed for this study (2018).  

Participant      Age                   Peacetech Organisation                               Current Role 

#1: Sol         62                   UNHCHR Colombia                                            Field Officer 

#2: Diana                61                   UNHCHR Colombia    Director Communication 

#3: Oscar                32                   IDEOMarket             Technology teacher 

#4: Thomas         41                   Cinema Malkriadu                                     Technology teacher 

#5: Chris                 43                  Animatism                         Technology teacher 

#6: Zoe                   52                   Storyscape                         Technology teacher 

#7: Pip                    51                   Storyscape                                               Technology teacher 

#8:  David                49       Animatism                         Technology teacher 

#9:  Maria                57                  Animatism            Technology teacher 

#10: Kiko                39        SUGPAT                                 Program Coordinator 

#11: Mars         24        SUGPAT                                    Technology teacher 

#12: Ryanne         33        SUGPAT                                    Technology teacher 

#13: Ursula              23        SUGPAT                         Technology teacher 

________________________________________________________________________  

The Data Analysis Process  

Data analysis was inductive. Accordingly, grounded theory methods were used. All audiotaped 

interviews were transcribed by the researcher and analysed in two stages. The initial phase 

involved using open-coding and allowed for words and phrases to be labelled and coded. This 

helped to “categorise, summarise and account for each piece of data” (Charmaz, 2006, p. 43). 

The following is an example of the open coding of an initial interview. This extract is from a 

transcript of an interview with Maria, who had been active in her organisation for over 5 years. 
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Here she is discussing what she considers to be the impediments to Peacetech implementation.  

Interview extract 

Interviewer: What impediments to Peacetech did 

you experienced on return to East Timor? 

Maria: Returning to East Timor, I saw female youth 

especially traumatised by war.  

They needed an expressive outlet (…) but there was 

no art school in East Timor, no place to learn new 

things (…) female youth didn’t know or value digital 

arts.  

So, I did an exhibition of digital work there. Initially, 

it had a very positive reception.  

 

Then common local comments were: ‘She’s just a 

woman, she can’t be an artist and especially using 

computers.’ These comments really hit me as I never 

saw myself as a female artist, just an artist. 

Coding 

Need for Peacetech evident. Lack of facilities.  

Local lack of understanding of what Peacetech 

actually is, countered by an exhibition of works to 

demonstrate what it is.  

Exhibition initially well receivedExhibition rejected 

by local community on grounds of her gender and the 

digital medium it arrived in. 

Artist aware that her gender and digital mediums not 

easily accepted. By traditional society 

 

Another example of open coding is that relating to Diana, a Country Director of 

Communication for an international organization for fifteen years. Here she is discussing the 

impact that Peacetech has in vulnerable communities in rural Colombia.  

Interview Extract 

Interviewer: What are the effects of introducing 

Peacetech in vulnerable communities in Colombia? 

Diana: The introduction of technology often widens 

the gap between elites and vulnerable people, which 

has a very negative impact, in-regards to human 

rights and peacebuilding.  

Coding 

Implementation of technology widens gap between 

have’s and have not’s- creates further inequality. 

 

Infrastructure, hardware and education not 

sufficiently funded. Technology creates a false 
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Interviewer: Can you explain why? 

Diana: Technology by itself is just a trap and a 

hoax! It must come with a massive investment in 

infrastructure, education and hardware. When 

technology is available in the field, it is often 

hoarded, often by the in-field training institutions 

themselves. And technology seldom functions in 

remote territories. Not sharing technology in the 

rural training setting expands the gap between local 

elites and vulnerable people, as certain people are 

excluded. Peacetech offers digitally cosmetic 

solutions to problems. This is a hopeless situation 

unless backed up by a widespread, well-resourced 

education campaign and the hardware and internet-

capability to reach the most deprived areas. This 

requires massive resourcing which we and the 

national government just don’t have. 

 

hope. 

Technology horded regionally, local corruption, not 

divided evenly, expansion of poverty gap, creation 

of local elites. 

Exclusion of most at risk community members. 

Cosmetic solution to huge problems. 

Funding issues of international organization and 

national government in regional territories. 

 

In the second phase of analysis, what Denzin (1998) calls ‘transformation’ took place. This is 

where a researcher starts to develop categories, consider relationships between them, and 

identify the conditions that apply (Glaser & Strauss, 1967). Written notes taken by the 

researcher both during and after each interview are also drawn upon. Overall, the process 

results in the development of the concepts that form the substantive theory (Tesch, 1990). 

 

 

The Trustworthiness of the Study 

The trustworthiness of the interview data and resultant theory presented in Chapters Five, Six 

and Seven, can be assessed using quality criteria developed by Lincoln and Guba (2000). They 

proposed four which provide a framework for researchers working in the interpretivist 

paradigm to guide them as they try to ensure an accurate picture is presented of the 

phenomenon studied. These criteria are: credibility, transferability, dependability, and 

confirmability. Each will now be considered in turn.   
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Credibility  

Credibility addresses something approaching what positivists see as the internal validity of the 

study. In other words, it tries to ensure that the study actually addresses the research guiding 

questions. Credibility was sought through the use of grounded theory methods to ensure that 

resultant themes, concepts and the relationships between them were generated from the data 

itself. The Peacetech teachers who participated, came from a range of peacebuilding 

organizations, had different roles within the organizations and had varying years of experience. 

Thus, a wide range of perspectives were voiced, meeting the requirement in interpretive studies 

that variety be canvassed.  

Transferability  

Transferability addresses to some extent what quantative researchers see as the external validity 

of a study or how well the results can be applied to other situations. Lincoln and Guba (2000) 

argue that since the results in qualitative inquiry are dependent on responses from a small 

number of individuals in a particular context and at an exact moment in time, transferability as 

it is understood by statistical researchers is inherently impossible. Stake (2008) offers an 

alternative view seeing each study as an example within a broader group, allowing for the 

possibility of reader transferability.  

On this, Lincoln and Guba (2000) stated, that the researcher should provide “the thick 

description necessary to enable someone interested in making a transfer to reach a conclusion 

about whether transfer can be contemplated as a possibility” (Lincoln & Guba, 1985, p. 316).  

‘Thick description’, which was used throughout the study, includes background information 

providing the context of youth climate change activism in WA, background information on the 

participants and climate change activist organisations to which they belong, the description of 

the data analysis approach adopted, the logical and concise presentation of the theoretical 
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notions, and relevant examples from interview transcripts.  

Dependability  

Dependability refers to the trustworthiness of the results. A strategy widely accepted as one 

that demonstrates the stability of data and the development of theory in qualitative studies is 

the creation of an ‘audit trail’. This process allows readers to follow the relationship or ‘trail’ 

between the collection of data and the generation of theory (O'Donoghue, 2007). The audit trail 

developed in the study being reported here included the following: handwritten notes taken 

during and after the interview, including impressions, any response which stood out, and any 

which may have differed from previous Peacetech teachers; transcripts with notes and 

highlighted quotes of interest; a collection of quotes and themes to support emerging themes 

and concepts; handwritten notes on the developing theory; and multiple drafts of themes, 

concepts and the resultant theory. The availability of this extensive collection of raw data, 

process notes and materials allows an interested reader to make judgements about the 

trustworthiness of the substantive theory generated.  

Confirmability  

Confirmability relates to the positionality of the researcher in all aspects of the research. That 

is, it relates to trying to ensure that the results are “the results of the experiences and ideas of 

the participants, rather than the characteristics and preferences of the researcher” (Stake, 2008, 

p. 72). The present researcher’s own acknowledgement of supporting the ideals of climate 

change activism has already been outlined.  

Ethical Considerations 

Before potential participants in the study were approached, ethics approval was obtained from 

The University of Western Australia human ethics committee. Each Peacetech teacher was 
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initially approached by email, the content of which included a description of the purpose of the 

study. It was made clear that participation was voluntary and there would be no disadvantage 

to Peacetech teachers if they declined to participate.  

Once a Peacetech teacher responded positively, a confirmed time and date for interviewing was 

arranged, and a copy of the participant information form and of the consent form were emailed. 

The participant information form contained details of the study, including its purpose, the 

interview details, the potential benefits of the study, and an assurance that participants could 

withdraw from the study at any time. Upon arrival for the interviews, all participants were 

given a hard copy of the participant information form to read and they signed the consent form 

before the interview began.  

Interviews took place in a private room to try to ensure personal privacy, and all participants 

were informed that the interview was being audiotaped. Once the data were collected, the audio 

recordings were secured on a password protected computer, and later transcribed. All personal 

details have remained confidential in the presentation of the data and pseudonyms have been 

used throughout the exposition. These pseudonyms will continue to be used in any future 

publications based on the study.  

 

Conclusion 

This chapter has outlined the research approach used in the study being reported here, which 

aimed to generate the substantive theory presented later. It has outlined the research paradigm 

of interpretivism, the theoretical perspective of symbolic interactionism, and the research 

methodology of grounded theory. The data collection process and analysis were discussed, 

along with the constant comparison method used to acknowledge and clarify concepts and 

themes generated. Finally, the trustworthiness of the study has been discussed, along with 
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ethical considerations. The locally-based theory is now presented in Chapters Six, Seven and 

Eight  

In being a study which aimed to generate theory, the presentation of that theory in the results 

chapters and in the concluding chapter of this thesis is in the present tense. This is simply 

because it makes no sense to present a theory in the past tense, as occurs in the presentation of 

a case study which was not sought. However, where examples from the study upon which the 

theory is based are given, these are presented in the past tense.  
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CHAPTER SIX 

FIRST SET OF RESULTS 
 

Introduction 

The central aim of the study reported in this thesis was to generate ‘local theory’ on the 

perspectives of teachers implementing technology-based peace-building programmes in post-

conflict societies on their work. The area of peacebuilding is referred to as Peacetech, following 

the practice of key authorities in the field. The central research question which guided theory 

generation was as follows: what local theory can be generated regarding the perspectives held 

in common by participants on the use of Peacetech technology in youth peacebuilding projects? 

The question was pursued in the case of teachers working in three peacebuilding projects in 

post-conflict societies. 

 

This chapter and the next two chapters present the central elements of the theory 

generated. The central proposition is that teachers in Peacetech peacebuilding projects hold  

three principal sets of perspectives on their technology-based peacebuilding programmes. One 

set of perspectives are those held in common. Another set relate to those that diverge generally 

from each other. A third set consists of idiosyncratic perspectives. The rest of this chapter, Six, 

is concerned with the first group.  

 

Perspectives held in common by participants on the use of Peacetech technology in youth 

peacebuilding projects 

The commonalities in teachers’ perspectives on approaches to implementing Peacetech 

peacebuilding projects can be categorised into two sets. The first set relates to commonly 

expressed views about the impact that a participant’s prior education can have on the success 
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of Peacetech peacebuilding projects. The second set relates to commonly expressed views on 

the positive role of mentors in projects. Each of these sets will now be considered in turn 

 

The perspective that a participant’s prior education can influence the success of the 

Peacetech projects 

 

The first set of perspectives relates to teachers’ common views on the impact that prior 

education can have on the success of Peactech projects. In particular, it relates to their 

perspectives on the influence of their literacy and numeracy skills.  

 

A view that participants’ literacy and numeracy skills can vary in a manner that can 

influence participation in Peacetech 

 

Peacetech teachers argue that the literacy and numeracy skills of their students can vary hugely 

(Interviews #1 to #13). Low literacy skills in particular, they hold, can have an influence on an 

individual’s self-confidence when engaging in Peacetech programs. One Peacetech teacher 

contended that good self-expression adds authenticity to an participants’ ability to engage and 

link-together their real-life post-conflict experience to technology (Interview #4). Another 

Peacetech teacher holds that writing about one’s own experiences and reading about others is 

an essential element in the design of each project (Interview #13). Consequently, their lack of 

literacy-related skills, or poor ability in them, can be detrimental (Interview #13). 

A major characteristic of each project is that it is participatory. As one teacher in the study 

upon which this thesis is based put: 

Showing a technological concept to many novice students (in groups of twenty) was 

hindered by their lack of educational experience. The best engagement occurs when 
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students feel confident, often in smaller groups. The dynamics of small group learning 

was better. Small learning groups was, however, seldom possible (Interview #6). 

 

Peacetech teachers also state that they express feelings of dismay when initially discovering 

low level of literacy and numeracy skills amongst their students (Interview #3, #7. #9). These 

feelings, many say, can be a result of not having previously worked in the informal education 

sector in the specific country or region in which they are located. To this they add that they 

may also be due to a lack of knowledge about current education trends in local youth groups 

(Interview #3). Further, they state that for peace-building projects to be effective, the literacy 

and numeracy skills held by students need to be high enough so that they can benefit from 

teaching and also allow one to engage meaningfully with technology.  

Low literacy and numeracy levels, teachers of Peacetech say, can also be indicators of poor 

prior levels of academic achievement (Interviews #6, #7, #8). In short, they hold, the general 

education offered by a society following conflict can have a negative affect on the way in which 

students initially engage in Peacetech projects. On this, one teacher stated:  

I needed to coax, extrapolate and paraphrase stories out of students. This was slow at 

the start, as nobody in the groups knew each other before. Plus, group participants were 

also from very culturally diverse backgrounds and were mixed, boys and girls. Initially, 

they were not used to being in this participatory space. They were often not able or 

willing to write individually and suffered a real lack of self-confidence in expressing 

their personal life stories. Participant confidence (in themselves) was very low. In the 

limited timeframe available, I felt that a large portion of my time is taken up in 

extracting information for the storytelling process. Essentially, I was coaxing stories 

out of students, yet I wanted to teach them how to use technology independently 

(Interview #7). 
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Peacetech teachers further suggest that for peace-building projects to be effective, the literacy 

and numeracy skills held need to be high enough that they can be of benefit for teaching and 

also to allow one to engage meaningfully with technology.  

Time, Peacetech teachers say, is also a limiting factor as training for Peacetech programmes 

can, in some cases, last for only one-week (Interview #1). Furthermore, Peacetech teachers 

report that some students have left the formal education system at an early stage of their lives 

(Interviews #1, #2). In the study upon which the theory here is being based, for example, the 

youngest left school at age nine, and the oldest at age sixteen (Interview #11). Additionally, 

one Peacetech project involved working with ‘out of school youth’, who had not attended 

formal education over the previous year. Because of situations like this, individual and group 

abilities to structure, plan, and write on the central elements of their Peacetech projects can be 

very limited (Interview #6). That, in turn can limit participants’ independent and creative use 

of related technologies (Interview #7). Overall, also, a common view is that low literacy levels 

amongst students can generate an extra workload for themselves and other project staff, as they 

have to continually troubleshoot issues as they arise (Interview #3). 

Peacetech teachers also seem to have some agreement on the introduction of web-based 

applications such as Facebook and Whatsap on projects. Such applications, they hold, have 

promoted a change in approaches to literacy acquisition amongst youth groups. These 

applications, it is further recognised, are increasingly available to all. This in turn, it is 

contended, means that there has been some welcome increase in literacy levels, especially with 

people sending written messages to each other on a daily basis (Interviews #1-#13).  
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Participant creativity can be stifled by a wide variety of factors 

A common view expressed by Peacetech teachers is that their students can initially be very 

stifled in their engagement and in acting creatively. When asked to elaborate on why this is so, 

one teacher in the study upon which the theory being related here is based stressed the 

importance of the quality of education systems in each country. He also highlighted what he saw 

as some negative features of these. Some they see as being highly archaic and repressive, with 

strong links to their colonial pasts. In this regard, particular attention is drawn to claims of 

widespread use of corporal punishment, engagement in learning styles based around rote 

learning in large groups, and engagement in language tuition that is often in a second or third 

language (Interview #4).  

Peacetech teachers agree also that youth participants are usually drawn from one or more 

minority groups yet can be totally under-represented and culturally disassociated from the 

national mainstream education system. This kind of disadvantage, they hold, means that it can 

take Peacetech teachers a long time to involve them in their programme. For example, one 

teacher in the study upon which the theory being related here is based, stated:  

I found my students were obviously very different and didn’t fit into the ‘mainstream’. 

They were fearful of things they were unsure of. Let’s say self-expression. I was telling 

them to be creative, write down ideas, brainstorm, and essentially to think ‘outside the 

box’. But previously, they had been told something totally opposite. Essentially their 

survival skill set told them to conform, fit-in, not to make waves and copy what was on 

the board. So, when asked to do something radically different, they feared the request 

and what we ‘really’ meant by it.  They were also concerned about what other students 

in their group would say. Conformity matters a lot. They want to make self-expressions 

that are surer, that are safe (Interview #3). 
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Peacetech teachers further agree that post-colonial attitudes to education are often evident in the 

voices of participants. Essentially, they claim, they act to hold back students and hinder 

engagement in the programme.  

One teacher who participated in the study group put the latter as follows: 

Learning for yourself, in-order to express yourself, in order to improve your life was 

non-existent in the colonial education culture here. The education process was 

essentially a mild form of brainwashing with the end-goal of assimilation. A legacy of 

this was clearly evident in the post-colonial society these students come from, which 

negatively affected our Peacetech programme. Creative expression was generally 

something that had been ‘frowned-upon’ in their previous educational experience 

(Interview #8). 

Teachers additionally say that participants want to experience technology yet look on it as being 

‘foreign’. Regarding the latter, a teacher stated:  

The attitude is that the ‘Malai-Malai’ (foreigner) knows best about technology and they 

come with the Peacetech project; students just interact with them for a week or two. 

Participants perform and participate in the Peacetech project, on whatever the topic may 

be. Then the ‘Malai-Malai’ go home, and things continue on as before here (Interview 

#9). 

Others state that their students had ‘frowned-upon’ education in the past, associating it with an 

abusive and repressive colonial system. They further highlight that some post-colonial 

education systems send the most “promising” students far away from their home area to study 

in a regional, capital or foreign city. In the words of one teacher:  

To be bright and engage with the education system here means assimilating quickly 

and silently into the mainstream. The brightest and best leave. High expectations for 
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what education could provide just weren’t evident in my group, who were the ones left 

behind. I had to reassure them of their and its potential (Interview #7).  

Additionally, Peacetech teachers argue that their students do not know how to write politically. 

This, they state, makes it difficult for them to envisage how Peacetech technology could have 

a political impact in-terms of promoting a peace mindset (Interviews #1, #5, #7). Teachers also 

commonly express a feeling that the kind of education necessary to write politically is not 

available to participants (Interview #1). It needs to be taught specifically in each programme, 

they say(Interview #2). They further contend that while participants do know how to post 

photos on Facebook, they do not know how to use them to have a political impact (Interview 

#9).  

 

The perspectives that mentors assist Peacetech project implementation 

Peacetech teachers state they find that mentors are key to successful project implementation. 

Some mentors may be alumni of the Peacetech projects from previous years. Teachers also 

state that students can relate well to them when they are now assistants and technicians in the 

programme, motivated by the knowledge that they were technologically lacking themselves, a 

year or two ago(Interviews 1, #2, #3, #6, #7, #10, #11, #12, #13).  

They have ‘made it’ now, technologically speaking, it is held. As one teacher in the study group 

upon which this thesis is based put it: 

New students appreciate an alumni working with them on Peacetech projects. They take 

stronger heed of advice and engage more effectively with technology. It’s the local 

touch. They better appreciate what the short, medium and longer-term goals of the 

project are. It’s to create awareness through technology! These alumni are physical 

evidence of project success. Students can relate to on this! Alumni show how particular 
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aspects of the technology works. What they were interested in. Most importantly, 

alumni show participants what the possible outcomes are for them both individually 

and as the group (Interview #11). 

Another Peacetech teacher in the study group upon which this thesis is based commented in  

similar vein: 

They have someone ‘solid’ who they can relate to age-wise and culture-wise. In reality, 

these alumni are the successful students from previous years. We re-employ them if 

they show potential. We mentor them into this role. We often want them working back 

in the project, as they are our success stories (Interview # 12). 

Teachers further recognize that while there is usually not a large number of successful alumni 

in each year group, they are really often successful individuals. A by-product of this, it is held, 

is “tapping into former students’ experiences” to promote “authentic sharing” of stories in 

class, which are enjoyed by current students.  As one teacher put it:   

Showing a group of students a Peacetech product, made by someone similar to them, 

who is in front of them, made in the same timeframe- well it’s gold-dust! People are so 

impressed, they want to emulate the success; they work harder. I just think it’s so good 

to show them something real. They appreciate what they have to do. They build on 

what they see. It saves a lot of time for us in the long run. Alumni help Peacetech 

teachers understand local perspectives. They translate views that they held when they 

were in this position (Interview #10). 

A film director engaged by a large international aid agency as a Peacetech participatory film 

teacher similarly stated: 

For Peacetech film to make sense, we bring in film stars who have been successful in 

national and regional productions. This is in films that promote peace or LGBTI rights. 

We need to show the youth the local stars. Why? To encourage an aspirational side to 
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Peacetech arts. To show the youth that there is a point to it. That there is a future to 

being engaged in Peacetech arts on either side of the camera- filming, editing or acting- 

we are all part of a team getting a Peacebuilding product together (Interview #12). 

Also, long-term Peacetech teachers themselves constitute another important group of mentors, 

and argue they could be another key to the emergence of a digital arts ‘scene’ in post-conflict 

societies (Interview #4). Often they are technology teachers from Western countries or from 

the relatively developed regions in their home countries. For different reasons, they decide to 

base themselves on the ‘periphery’ and invest a great deal of time and energy there, including 

through providing free teaching (Interview #8).  

Teachers further agree that these individuals have sacrificed a lot of their personal lives in 

doing this, and in doing so have pioneered Peacetech technology in their region. As one teacher 

in the study group upon which this thesis is based put it: 

If you go and teach for a couple of weeks, to help an NGO in a Peacetech project, in a 

post-conflict country and go back to your comfortable place in the West, well the 

impact of your work is negligible. You’re just documenting something for an NGO. 

What happens with the Peacetech legacy? What happens afterwards? Not much 

generally! But if you live in the post-conflict society and work with people for an 

extended period of time, you can see progression, which scales-up to something real in 

the post-conflict society, in the non-formal education sector (Interview #8).  

He concluded by saying: “You leave a legacy of transformative mentoring!” 

Conclusion 

This chapter has provided an overview of the common perspectives identified amongst teachers 

of technology on the implementation of Peacetech peacebuilding projects. Two sets of related 

perspectives were discussed. The first set related to a common view on the influence that prior 
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education has on Peacetech projects. Specifically, poor participant literacy and numeracy 

constitute one of the common views expressed. A perceived negative effect prior education can 

have on an individual’s creativity and self-expression is also commonly expressed.  

 

The second set of perspectives relates to common views on the importance of mentors in each 

Peacetech programme. Peacetech mentors are generally alumni from previous years. Teachers 

stated that these personnel add relevance and credibility to the Peacetech programme and can 

lead to increased levels of student motivation and confidence in technology acquisition. The 

next chapter examines the perspectives of Peacetech teachers which are diametrically opposed. 
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CHAPTER SEVEN 

SECOND SET OF RESULTS 
 

Introduction 

This chapter is concerned with the second set of results for the study on which this thesis is 

based. It deals specifically with those results that highlight diametrically opposed perspectives 

amongst teachers implementing Peacetech peace-building programmes in post-conflict 

societies. The ‘oppositionalities’ in question can be grouped into three sets. The first set relates 

to ‘oppositional’ views on the neutrality of Peacetech technology and the internet. The second 

set of perspectives relate to oppositional views on the role of Peacetech in the context of NGOs 

and the international aid industry. The third set of perspectives relate to oppositional views on 

technological creativity and expression in Peacetech projects.  

 

Diametrically Opposed Perspectives on the use of Peacetech Technology in Youth 

Peacebuilding Projects 

 

 

Diametrically opposed perspectives on the neutrality of Peacetech technology  

 

The first set of diametrically opposed perspectives relates to notions on neutrality of technology 

and the internet. On the one hand, some express highly positive views about the way technology 

and the internet combine within their Peacetech projects (Interviews #3, #10, #11, #12, #13). 

On the other hand, others are critical of various ways in which that technology comes to play 

in effective Peacetech projects (Interviews #1, #2, #4, #5). Each of the sets of diametrically 

opposed views will now be considered in turn. 
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Teachers with diametrically opposed perspectives on the neutrality of technology 

One set of views, as stated already, is concerned predominantly with technology’s positive 

features and the range of possibilities the medium holds for youth participants. Teachers 

holding such perspectives are convinced that the medium facilitates meaningful and 

constructive peacebuilding lessons for project participants. They state that its digital format 

can result in materials produced reaching a wide audience and thus enabling great change to 

take place. They further state that they and their students’ relationships with technology and 

the internet occur without major problems arising and that students and the wider community 

absorb Peacetech information from a wide variety of different sources with ease and equally 

disseminate it with ease (Interviews #3, #10, #12, #13).   

Another group of teachers hold quite critical views on the way technology, the internet and 

Peacetech participants interact in post-conflict education settings. They criticize many of the 

founding principles upon which technology and the internet are based. They also question the 

neutrality of technology and the internet as combined in Peacetech projects. They further argue 

that the combined effects of technology and the internet are not well conceptualized and 

understood in the West, the very place of their conception. Therefore, they assert, the effect of 

teaching technology with post-conflict youth is a new phenomenon, poorly understood, seldom 

critically evaluated, and often producing voyeuristic end-products to please donors (Interviews 

#1, #2, #4, #5, #8, #11). 

 

Kiko: A teacher who is highly positive about the role of technology in peacebuilding 

Kiko, a 40-year old man, lectures in the arts, peacebuilding and technology at a regional 

Catholic university in the Phillippines. Since 2015 his department has coordinated and run a 
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youth-based Peacetech program financed by a major international NGO that is funded by 

USAID. He is also a citizen of the post-conflict country in which the programme operates. He 

holds a very positive view on the role that technology education can play in peacebuilding in 

his context, where the curriculum used in the Peacetech programme is currently being 

developed as part of a national youth development curriculum for use by the local Education 

Department.  

Kiko commented as follows: 

We were asked by the NGO to implement Peacetech for the first time in 2015. NGO 

donors saw a significant need for change in this region. We were contracted as the local 

trainers. Peacetech gave us the artistic freedom to start our programme with 100,000 

out of school youth. The arrival of participatory technology into the transitory camps, 

after the first siege, was significant. Initially, this was  to capture the NGO relief 

approach for this kind of emergency. This was a religious rebellion and uprising based 

on religious lines, not really a war. The community was infiltrated by Islamic 

extremists, local people were wound up along religious lines. Finally, the uprising came 

and, as a result 10,000 houses in the city literally got burnt to the ground and lots of 

people got killed. Until we started working in the camps, I never really appreciated how 

Peacetech technology could be used by youth, in a participatory way, to bring the 

different communities to live harmoniously, back together. 

He further offered:  

I saw and learnt the impact that technology can have on participatory peacebuilding 

projects. On representing people, and their stories, and getting them out there into the 

mainstream. The technology allowed multiple narratives of peace to be shared, so 

people understood each other’s perspectives. When trust is lost, you must build things 

up from the ground again. This can be very hard. Technology allows joint projects to 
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be made between former ‘enemies.’ Technology encourages youth to find common 

threads in their stories. It is also the common thread between individuals. Youth from 

all walks of life enjoy technology! They find joy in working together. They share their 

stories. Technology helps people understand each other. Technology has been so 

helpful in forging new links between diverse participants. Another uprising happened 

in Mararwi City. Everyone lives in camps outside now. But our organisation’s 

Peacetech methodologies are becoming streamlined, allowing projects which tell 

individuals stories digitally.  

“This,” he added, “will assist in the slowly rebuilding of the devastated community.” 

 

Frances. A teacher who sees technology as becoming increasingly divisive in 

peacebuilding. 

Frances is a Peacetech teacher working for a major international development organisation. 

Prior to having this role, she worked as a consultant for 15 years in the monitoring and 

evaluation of international development projects. This varied career in project monitoring and 

evaluation, community consultation, and international development, led her into the realm of 

Peacetech.  She now works in a number of participatory media projects in Australia.  

She commented as follows:  

My career started in the evaluation of international development projects for NGOs, 

which is always complex and political. I found film and media the best way to evaluate 

the project outcomes as you get far more honest answers to evaluation questions. This 

medium of monitoring and evaluation is not liked; it is too honest a tool to use!  

Personally, I like film and media evaluation as there’s less paperwork involved! When 

you have time to review footage taken, things you never saw before become strikingly 

obvious. 
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She continued thus: 

As my media teaching skills improved and my career progressed, I was employed more 

in Peacetech implementation and training. Initially, I was positive about the technology 

and Peacetech, this was around 2006 when the parameters of technology seemed more 

under an individuals’ control. Now, in 2018, well we are in a scary world 

technologically speaking. 

Frances added: 

We really need to consider the close relationship between digital technologies, 

innovation and peace. Especially with youth participants in post-conflict settings. It’s 

complex! The young people I teach on Peacetech projects for short periods of time, 

usually one or two weeks, with a follow-up session the following year. Most 

participants are under twenty years old (…) they don’t understand much about the bad 

side behind technology. They don’t and can’t really understand the ‘bad’ bits, like the 

fake news, the algorithms controlling everything seen. They all love Facebook, which 

strangely, is provided free in this and many developing countries. Why is it provided 

free? Obviously, it’s for manipulation. Basically, free Facebook provides the 

government with the perfect environment to wage a war of misinformation against their 

enemies. The nationals of this country are the world’s highest users of social media and 

spend the longest amount of time online. With youth this means selfie, selfie, selfie; all 

day. But they don’t understand the complexities of the system they are using. Do we 

even? They fail to understand that there are algorithms behind Facebook, which manage 

and dictate whatever they see. They don’t understand the Peacetech materials they 

produce, can and will be controlled by similar algorithms once online.  
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She added as follows:  

As we are starting to know in the West, technology changes society- it is tooling us. 

Technology stops being a tool, our tool, when it fundamentally alters the human 

experience. Bringing any from of technology to post-conflict youth could be considered 

exporting a short-term, unconceptualized, and rather cosmetic solution to youth in one 

of the most hi-risk educational settings.  

“As a technology teacher,” she concluded, “I am starting to feel more and more uncomfortable 

about what technology will do in this post-conflict country. I see the effects on my children at 

home.” 

 

Oppositional perspectives on how Peacetech functions as a part of the international aid 

industry.  

A second set of perspectives relates to oppositional views held on how the international aid 

industry utilizes Peacetech. Younger, less experienced teachers, who are often also national 

staff employed in-field for long periods, can be highly positive about the use of Peacetech 

(Interviews #3, #10, #12, #13). Older teachers, often non-nationals and generally technology 

experts employed in-field for short periods can be far more critical (iInterviews #1,  #2, #4, #5, 

#6, #7, #9, #11). This stark polarization may possibly be attributed to the fact that less 

experienced national staff feel more pressure to say only say positive things.  Experienced, 

non-national staff by contrast, often express considerably more critical and frank views on the 

level of creativity that technology permits on the varied Peacetech projects they work on.  
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Sol: A Peacetech teacher who believes technology is ‘pushed’ from international hubs, 

even though it is often inappropriate and seldom functional in the field. 

Sol, 63, is a Peacetech teacher who works for a major international development agency. Based 

in Bogota she works predominantly in the field for one-week placements. She has worked for 

the agency for 17 years and has seen the evolution of technology over almost two decades. She 

now finds her core Peacetech teaching work promoting human rights with minority groups. On 

this area she commented as follows:  

The headquarters of the international agency I work for is based in New York. It’s a 

huge bureaucracy whose global managers are based there. That city is very 

technologically advanced and the organisation’s headquarters are as well. Over 

seventeen years, I’ve seen a shift in the agency, with much younger staff now entering 

the bureaucracy (she laughs and refers to them as ‘hipster-types’). They represent a 

shift in mentality and approachability to technology within the organisation. Peacetech 

is one aspect of this technological uptake. 

She stated also that she adopts a view that managers feel the need to include technology in 

everything, even though there is little hope of it effecting real change in the field: 

The bosses see examples of Peacetech provided by this younger generation. For 

example, there is a virtual reality department in our organisation. This department uses 

the latest Peacetech technology, like virtual reality apps. and goggles, so people can 

experience what it’s like being inside a refugee camp in Syria, for example. These 

products create understanding in the West about what is happening in crises overseas- 

without having to go there! Fundamentally, the end product is used very successfully 

to lever increases in donor pledges. This is very significant, like in recent projects in 

Syria. Managers in New York think up these kind of technological outcomes, because 

they have access to the skills, technology, equipment and funding you need to produce 

products like this, like virtual reality 360 degree camera equipment.  
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She concluded as follows about her concerns that managers are ‘pushing’ technology: 

When national managers look at the fieldwork ‘agenda’ set in head office, they ask 

themselves how to implement projects in territories. Well, they need to get a country 

field specialist like myself in, to facilitate things, just to get the key players to attend. 

Generally, they need to subcontract an outsider, a specialist technology teacher. Also 

to make projects work in remote parts of our country is very hard! When I arrive in the 

field in a territory or community affected by conflict to implement a Peacetech project, 

to teach technology, to assist peacebuilding using it, to bring other field-staff on-board 

with technology; quite frankly it’s an uphill battle. Technological knowledge is non-

existent, things are not so progressive in the periphery as in the hub, reality is so 

different in remote or isolated places. It’s a fantasy to think things will function 

correctly in territories. Participants often attend just for the ‘day-out’: the trip, 

accommodation and food provided. Internet, phone and power coverage is limited in 

the remote territories my organisation works in. In really remote places, the basic 

concept of time isn’t really adhered to; people live in nature without electricity and life 

runs off the sun and the moon. How will Peacetech work in this world? Peripheral, 

remote communities are technologically fifty years behind the core cities of the country. 

She concluded asking if Peacetech is appropriate in this setting, where people only get 

electricity from generators for a few hours a day. 

 

Mars. A media teacher who believes Peacetech is another form of  international aid 

return-tax.  

Mars, 57, a multi-media teacher, is often subcontracted by NGOs to implement Peacetech 

projects. She has worked in the Peacetech industry for 14 years, having initially worked as a 



                                                                                   

 

108 
 

camerawoman in the news industry in Australia. She commentated on her Peacetech experinec 

as follows: 

When you consider any form of aid you must consider the return tax. Basically, you 

don’t get something for nothing. Australia donates $300 million in overseas aid but 

hires $280 million of Australian development contractors. That’s how it works 

globally- the underbelly of the aid industry. What’s the end result? Well, in reality it’s 

self-perpetuating. You spend money and give it back to yourself. Peacetech is just 

another avenue for this. Do you really think national governments, the international aid 

industry or NGOs are going to spend money to make minority groups independent? 

Have an independent, possibly anti-establishment, voice? Have real power? The 

answer, in my experience, is no. 

She continued: 

Organisational agendas for projects exist. They could be for visibility, gender or human 

rights. Staff will have to follow that agenda. It’s actually about putting words in 

people’s mouths and recording it in a digital format. Everything is dictated by people 

who develop these projects and the funding (past, present and future) these projects 

gain and generate. There are all sorts of people out there, some exploit and others don’t. 

In terms of advocacy, technology is really good, but it is still part of the aid industry, 

which is self-serving. The whole aim of Peacetech in the international aid industry is to 

produce a digital product that will generate more funding for the next financial year. 

In rather wise fashion she concluded that “problems don’t necessarily get solved, as this means 

an end to funding.” 
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Oppositional perspectives on the creative use of technologies. 

The last set of diametrically opposed perspectives relates to the creative use of technology in 

Peacetech. One set of perspectives is that the creative licence of participants is fully enabled 

through teaching technology skills. Those who espouse this view assert that no story is too 

extreme not to be told and that mobile technology permits creative avenues to be opened to 

often-closed communities (Interviews #5, #6, #7, #10, #12, #13).  

 

Creative, ‘gather-and-run’ methods are possible, they say (Interviews #6, #7). This allows 

untold participants’ stories to be gathered from dangerous locations and to be documented for 

the outside world to hear. Relatedly, access and mobility of technology is key to creativity they 

say, providing new ways to tell stories. In this regard, some teachers state that technology is an 

enabler for youth minority groups whose views would otherwise be ignored. This, however, is 

largely the view of national NGO staff, not independent Peacetech contractors who often lived 

in western countries and worked for short periods in the field (Interviews #10, #13).  

An opposite set of perspectives expressed by another group of teachers is that, in practice, the 

potential creative possibilities held by technology is completely underutilized. In this 

connection they say that the majority of NGOs and international agencies teach technology 

skills that underutilize both participant and technology creativity (Interview #4, #5). This, they 

hold, produces a safe, sterile end-product, often repeating a wooden, slogan-ridden, project 

outcome. They further assert that Peacetech is often utilized as a digital ticker box or a way to 

format and report project outcomes (Interview #4, #5, #8).  
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Zoe. A teacher who thinks that Peacetech is the creative antidote to Conflict Colombia´s 

intractable problem of “maintaining the status quo through terror.” 

Zoe is a 50-year old Peacetech teacher who has taught digital film and audio recording and 

editing in Colombian peacebuilding projects since 2007. Originally a sound engineer from New 

Zealand, she has a young family and is based in Colombia. She utilizes her skills in a variety 

of Peactech projects across the nation with predominantly independent national NGOs.  

  

She commented as follows: 

The opportunities we have at our fingertips (…) which technology provides 

peacebuilding projects (…) well they are amazing! I can teach students to record studio 

quality sound, in the field, (…) teach them to download it and edit it into a computer in 

the field! They can then record video and shoot a documentary or a film (…) and 

download the whole shoot and start to edit in the field. All we need is electricity and a 

good umbrella to keep the rain away. We have become new peace guerrillas. We shoot 

film almost in disguise (…) in difficult barrios (…) we can be in and out in 15 minutes. 

The equipment is so portable, so we have virtually no risk. We just hit the ground 

running and go.  

She concluded by saying that “portability enables a new techno-creative practice that is 

evolving in Peacetech – it enables youth to build peace on their terms. I tell my students to look 

at the skies and,fly high in your ideas!”  

 

Thomas. A teacher who thinks Peacetech use is often rigid and lacks creativity.  

Thomas, a 42 year-old Peacetech teacher, has taught film-based technologies (shooting, 

directing and editing) in Timor-Leste since 2010. Originally trained as a script writer and 

theatre producer in Australia, he subsequently worked in the theatre and the film industry 

around the globe. Initially, he was employed by the international aid industry in Timor-Leste. 
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He moved into the independent Peacetech arts field, managing the Artee Moris art collective 

in Dili for six years. Most recently he established Cinema Malakarudu, Timor-Leste’s first 

independent film cooperative.  

Thomas commented as follows: 

In my opinion the aid industry runs Peacetech projects with zero creativity; they are 

just so rigid! Whereas really nowadays, come on, it’s possible to provide a technology 

skill set to participants that produce a whole bunch of creative content. The end product 

is much better absorbed by target audiences locally. In my experience, managers in the 

aid industry come from an economics and development background. Their job requires 

a very rigid methodology of presenting information. So, they have no idea of what the 

possibilities can be! The aid industry uses technology to make these informative-style 

stories which are super wooden. It’s almost made for the donors, overseas management 

and bureaucracies! Local people don’t actually listen to the information in these 

products or the final message, which is often infantilizing and paternalistic. If the 

Peacetech programmes implemented by the aid industry weren’t following that old 

model, but were being creative and innovative, using narrative fiction, there would be 

a much quicker change in local situations. There would be a quicker handover to local 

production staff to create the content, as you would be providing two things at once. 

The first would be participants’ literacy and confidence to make films. The second 

would be to utilize Peacetech to provide an understanding of the peacebuilding 

message, rather than giving people a slogan and repeating facts in the most repetitive 

limited form possible. The organisations that do have access to at risk groups in hard to 

enter regions, use projects to secure funding and Peactech really has little influence on 

the daily conditions on the ground for participant communities.   
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Thomas elaborated on his comments further:  

The emphasis of Peacetech projects needs to seed ideas. With youth this seeding must 

be creative! Participants need to go home and talk, about things that need to change in 

their community, region and country. In this post-conflict society, the median 

population age is late teens. With creative Peacetech you can provide youth with food 

for thought, their brains grow, they feel smarter and it encourages imagination. With 

creative Peacetech, youth highlights and debates the issues that affect their lives; it 

provides the things a good education can provide, but for free! Through a creative 

Peacetech product like participatory film, you can do all these things, rather than 

depending on having access to a schooling system which is poor here anyway. If the 

aid industry invested time into creative Peacetech projects, and let them work, they 

would have a hell of lot more peacebuilding outcomes than they are currently getting. 

 

David. A teacher who believes Peacetech as a digital ‘ticker-box’ for the international 

aid industries. 

 David is a 40 year old media teacher of media from Europe who has worked freelance in the 

Peacetech industry for 16 years. He has worked in numerous countries for international aid 

agencies and NGOs. He currently lives in Cox’s Bazar, Bangladesh, teaching in Peacetech 

projects there.  

David commented as follows:  

The line between assisting post-colonized countries from escaping the massive number 

of handicaps imposed on them during colonization and continuing those repressive 

systems afterwards, is pretty thin. It’s a very grey area, in my opinion. There are lots of 

people who are existing within the international aid system who are existing entirely 

exploitatively and profiteering from other people’s poverty. 
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He continued: 

Technology is the new golden child of the international aid system; the new enabler. 

Peacetech is just one avenue, technology-assisted peacebuilding. It sounds great. But 

the evidence is pretty thin on the ground as being able to say when one project is doing 

one thing (helping) and not the other (exploiting). Often the staff involved with the 

international aid system are doing both, negotiating this on a daily basis. Unfortunately, 

this is the nature of the industry. I am called-in to help get a creative outcome, often at 

the end of the aid programme, to assist students in highlighting what has been 

‘achieved’ in the programme, in a digital format.  

David further offered this perspective: 

With a shift in management’s mentality, Peacetech funding could be allocated to 

produce far more creative content. But creative outcomes are not set in stone; creativity 

is not controllable. The aid industry likes full control. Many Peacetech projects where 

I am asked to work with youth, we are just ticking a set of boxes, indicating outcomes 

achieved to make a digital end-product. Let’s say a project working to demobilize child 

combatants. These are the outcomes an NGO wants to highlight. It’s rather like getting 

a brief as a graphic designer for a job or making an advertisement for a product. The 

‘edgy’ side of technology in Peacetech, the technical, creative and strategic portions, 

the key in my opinion, is that the youth engaged in programmes could put down their 

own opinions. Technology enables the voiceless to have a voice. However, youth might 

say things ‘off-script’ or want to express their creativity. These could both be looked 

on as negative things if they don’t fit the Peacetech brief established and endorsed by 

the NGO. These expressions may indicate that the Peacebuilding project did not work 

the way it was supposed; something that the NGO might not condone. If projects enter 

this creative zone, they often produce outcomes that aren’t envisaged by NGO 
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managers. Is the international aid industry willing to say that something didn’t work, to 

be open, honest and accountable? Are they likely to train students to give them full 

artistic expression and creativity? In my opinion, no they are not; they are self-serving. 

They have their KPI’s (Key Performance Indicators) to fulfil, to send back to their head 

offices, essentially to fulfil their bureaucracies. Peacetech projects cannot bite the hand 

that feeds them- the international aid industry. So, with Peacetech, well at some point 

you must say whether you are teaching post-conflict youth the technological skills to 

create an independent digital end-product that builds peace in their lives or are getting 

them to assist you in making a digital check-list for the aid industry! I have learnt not 

to be too judgemental on various parties. 

“I need,” he added, “to stay employed in this industry. But this is the truth on the ground.” 

Conclusion 

This chapter has provided an overview of oppositional perspectives of groups of teachers 

implementing technology-based peacebuilding programmes in post-conflict societies on their 

work. Three sets of oppositional perspectives have been discussed. The first set of perspectives 

put forth oppositional views on the neutrality of technology and the internet in the 

peacebuilding context in which Peacetech exists. The second set of oppositional perspectives 

relates to intention, motivation and the effectiveness of the international aid industry which 

utilizes Peacetech. The third set of perspectives relates to how creatively and effectively 

technology was or was not used in Peacetech. Overall, perspectives are polarized along lines 

of nationality, employment status and experience. Basically, newer teachers, often national 

staff, directly employed by NGOs in-field, hold programmes in high esteem. More experienced 

teachers with specialist skills, often non-nationals contracted from overseas are critical of the 
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mediums and their effectiveness. The following chapter will examine perspectives of an 

idiosyncratic nature held by teachers on the use Peacetech in youth peacebuilding projects. 
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CHAPTER EIGHT  

THIRD SET OF RESULTS 

PERSPECTIVES OF AN IDIOSYNCRATIC NATURE HELD BY TEACHERS ON 

THE USE OF PEACETECH TECHNOLOGIES IN YOUTH PEACEBUILDING 

PROJECTS 

Introduction 

Chapter Six considered perspectives held in common by teachers on the use of Peacetech 

technology in youth peacebuilding projects. Chapter Seven considered perspectives of teachers 

on the use of Peacetech technology in youth peacebuilding projects which are diametrically 

opposed others. Teachers involved in this new and rapidly evolving realm also have unique 

perspectives on teaching with technology to build peace. This chapter presents an exposition 

on these. The first section focuses on teachers who consider that implementation of Peacetech 

creates an elite within the target group and that can further exacerbate inequality within 

vulnerable groups. The second section details the perspectives of teachers who say that 

Peacetech can be implemented with a significant societal gender bias against females. The third 

section focuses on teachers who state that participants can be exposed to significant danger if 

Peacetech projects are successful. 

 

Perspective that the Implementation of Technology can Create an Elite within the 

Target Group that can Further Exacerbate Inequality 

 

The first set of perspectives of an idiosyncratic nature held by teachers relates to their 

idiosyncratic views about the impact that Peacetech could have within target groups. They 

state, in particular, that technology can create a divide between participants and other members 

of their community by widening the gap between ‘haves’ and ‘have-nots’ (Interview #1). They 

state further that this can be due, partly at least, to the selection of participants by national field-

staff employed by NGOs who are seldom impartial and fair (Interview # 12). Favouritism, they 
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hold, can create jealousies, resulting in a further set of elites emerging within already vulnerable 

communities (Interview #2).  

 

Diana: A teacher who believes the way technology is implemented can create a divide 

between vulnerable peoples, creating a set of elites in the target group. 

Diana is the country director of communication for a major international organisation. She is 

in her late-50s and has held this position for fifteen years. Before attaining this position, Diana 

was a journalist in a national newspaper for ten years. She states that the practical 

implementation of Peacetech technologies can often actually widen the gap within the 

participant community, creating new groups of ‘haves’ and ‘have-nots. She further states that 

the international organisation she works for opened its office in her country in 1997. Thus, she 

has seen the increasing incorporation of Peacetech technologies in her organisation’s global 

policy documents over quite a long period.  

Diana has also coordinated the evolution of a national Peacetech strategy which formulates 

part of a wider regional Peacetech strategy alongside her regional counterparts in other country 

offices. Regarding technology, she stated that:  

In 1996 technology began to be used for peacebuilding purposes (…) so we have had a 

total of 23 years of mobile, technology-based, peacebuilding platforms in this country. 

In 2004 the international organisation I work for asked me to initiate a communication 

strategy in mass media and community media for peacebuilding. Since then I have been 

coordinating pilot social media education and training workshops (…) essentially 

rolling out new technologies to territories in trial-and-error, experimental programmes. 

I have therefore seen the rise of Peacetech, as it is now called, over almost two decades. 

She also reflected on the boom in mobile technology that has occurred over the past five years. 

This, she claimed, caused her to change her initial perspectives on how Peacetech was received 
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by vulnerable groups. On this, she repeatedly used the words ‘core’ and ‘periphery’ to describe 

a perceived implementation gap.  

 

Elaborating on the changes in communications and technology in her country, and its effective 

use in peacebuilding, Diana went on:  

There are three levels of Peacetech uptake here. One in the big cities, where uptake is 

fast and conflict is low. The second is in rural areas, where uptake is slow and conflict 

exists. The third areas are remote territories where technology uptake doesn’t exist and 

conflict rages. The problem with technology is that it is needed in rural and remote 

areas, where the conflict still continues even though peace has officially started. But 

when Peacetech arrives in its most basic form, an implementation gap actually widens 

the difference between elites and vulnerable people. Between urban, rural and remote 

areas; it makes inequality more pronounced. 

 

She also commented on her concerns about who technology actually reached in places it was 

most needed- namely rural and remote territories: 

Peacetech technology at the beginning only really reaches an elite within vulnerable 

groups. The elite is our target group as they are better educated and are politically 

aware. They are the ones this international organisation speaks to when it goes on 

outreach into territories. With this ‘elite’ vulnerable group over represented in regard 

to technology ownership, there is another far greater portion of vulnerable youth who 

don’t have access to technology- they continue to be entrenched in terrible conditions 

 

Diana further expressed her opinion that an implementation gap occurred between elite 

participant groups and the rest of the target community: “The introduction of technology often 
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widens the gap between elites and vulnerable people, which has a very negative impact, in-

regards to human rights and peacebuilding.”  

Diana sceptically elaborated on the reasons she thinks the latter occurred: 

Why does this occur? I’m in the national capital, sitting at a comfortable desk, working 

nine am to five pm for an international organisation, very comfortable, working with 

the elites who have the technology and our training in how to use it. I interact with these 

elite people, who can and will contact our office. The content of our technology-based 

peacebuilding programmes, we call it Peacetech now, well, it is a form of good news. 

Specifically, it is news regarding human rights and peacebuilding in this country’s 

context and it is made up to create political impact. Twenty per cent is actual 

peacebuilding news and the other eighty per cent is spin, used to create political impact. 

This is where the technology comes in. It’s a new form of spin on delivery. Therefore, 

people in remote territories, only twenty per cent of their reality is known to people in 

the capital. Even to me. We, I, people at this major international organisation don’t 

really know what’s going on in remote areas, at the coalface where the war continues 

daily. The technology puts us in contact with some of the issues but not everything 

really; it can’t. 

She continued to express scepticism towards the harsh financial realities the most at-risk target 

groups faced in regard to technology ownership: 

In-regard to device ownership (…) in this country a mobile device costs two-times what 

a minimum monthly salary pays. This price tag immediately creates a gap (…) owning 

technology in this highly unequal country is hard (…) we are the second most unequal 

country in the region on the Gini coefficient. Really it becomes inaccessible to the 

people who need it most. Technology, consciously or unconsciously, is aimed at elites, 

and technology has an influence on decision makers. 
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Diana finished by commenting: 

Technology by itself is just a trap and a hoax! It must come with a massive investment 

in infrastructure, education and hardware. When technology is available in the field, it 

is often hoarded, often by the in-field training institutions themselves. And technology 

seldom functions in remote territories. Not sharing technology in the rural training 

setting expands the gap between local elites and vulnerable people, as certain people 

are excluded. Peacetech offers digitally cosmetic solutions to problems. This is a 

hopeless situation unless backed up by a widespread, well-resourced education 

campaign and the hardware and internet-capability to reach the most deprived areas. 

This requires massive resourcing which we don’t have.  

To this she added: “The national government doesn’t want to commit to invest the necessary 

capital to get infrastructure up to scratch out in territories, especially for these minority groups.”  

 

The perspective that the Field Implementation of Technology is Seldom Neutral and is 

Highly Biased Towards or Against Certain Groups. 

 

Another idiosyncratic teacher perspective is related to the elites that exist within projects.  

Participant selection can be based on favouritism, not needs or skills. 

A view expressed by a small number of Peacetech teachers is a direct criticism of the 

impartiality of national NGO field-staff (Interviews 6, #7, #12). Their position, they state, can 

lead to a skewed participant selection process, petty fraud and even sexual exploitation 

(Interview #3). When asked to elaborate why this is so, a Peacetech teacher stressed the 

absolute power given to certain national staff by NGOs. Typically, he stated, national NGO 

staff are locals who remain indefinitely in the field fulfilling a coordination role. They then 
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choose and form the participant groups that establish a local elite based on ‘favouritism’ 

(Interviews #1, #2, #3). 

 

One or two add that an undemocratic, hierarchical mentality is apparent in many of the choices 

made. One teacher went as far as to refer to national NGO staff as the ‘gods-on-the-ground’ 

(Interview 12). Another stated that NGO’s only supply funding, technology and specialist 

teachers for the ‘final cut’. “They don’t run the daily Peacetech operations and rely completely 

on national field staff for this,” he said (Interview #8).  

 

Another stated: 

We are in the throes of two recent Muslin insurgencies in this area. Religious tit-for-tat 

violence is highly prevalent as the finalization of the Peace Deal drags on. Muslim-

Christian relations are as strained as they have ever been. And yet, ninety per-cent of 

our participants are firstly Christian, and secondly members of the LGBTI community. 

Has this anything to do with the fact that the coordinator is a Christian member of the 

LGBTI community? And the training organisation, well it’s a Christian University. And 

the NGO project is funded by USAID? Don’t get me wrong, the participants are from 

under-privileged backgrounds and, once selected, participants chose LGBTI rights as 

their Peacetech topic (…) but this topic is in no-way touching the ‘elephant in the 

room’: ongoing Muslim-Christian violence in a town where there was an uprising. 

Religious extremism is the reason the NGO is here. LGBTI issues must be secondary 

to this pressing problem.  
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Another teacher yet again commented in a similar vein: 

The project ‘gatekeepers’ often keep me from interacting with all participants. They 

hover over students (…) they put-down or talk-over quieter individuals (…) basically 

participants they don’t personally like or understand. They come with biases of opinion 

themselves. This is simple human nature, but they interfere in my teaching programme, 

albeit in a well-meaning way. It happens in most Peacetech settings (Interview 6, #7). 

 

It is also claimed that there is evidence of abuse of power, with reference to‘gatekeepers’ 

influencing the use of budgets, the daily food eaten, transport utilized and accommodation lived 

in (Interview #12).  

 

A statement that was candidly made by one teacher revolved around alleged sexual relations 

between a ‘gatekeeper’ staff member and a female participant: 

The ‘gatekeeper’ staff member coordinates Peacetech participants across the territories 

(..) he also happens to now have a girlfriend from one participant group. Females are 

so desperate in territories they will do anything to get away. I don’t think he should be 

allowed to have a girlfriend from the participants (…) but this is a macho country.  

 

He concluded by saying that “the international organisation has been informed and I think this 

situation is a nightmare for them to get around (…) as he is indispensable right now. I think the 

organisation chooses to look the other way” (Interview #3). 

The perspective that project implementation is affected by gender 

This second section of the chapter focuses on perspectives of a small number of teachers who 

say the introduction of technologies has a gender bias which has a negative effect on female 



                                                                                   

 

123 
 

participants. These strongly affirm that in certain post-conflict settings the use of technology 

can be far from gender neutral. This perceived, unforeseen gender bias revealed by Peacetech 

projects highlights views on the lower societal and religious status females hold within the 

target community. This skewed gender equilibrium, it is held, is threatened by technology 

projects. One or two teachers also state that females are often penalised by their own 

community, if and when they engage in Peacetech (Interview 1, #2, #9, #12).  

 

Maria: A teacher who thinks the introduction of Peacetech creates problems and 

exacerbates inequality for females 

 

Maria is in her mid-fifties and was born in the centre of Timor-Leste. She is the nation’s first 

woman to hold both an undergraduate degree and a PhD in fine arts. She is also the nation’s 

first qualified female art teacher. All of her qualifications were obtained in Australia. An 

internationally minded member of the Timorese diaspora, Maria has worked as a Peacetech  

teacher for many years across Asia 

Maria initially spoke about her introduction to art: 

I was made a refugee due to the violence in East Timor, and at first, was living in 

refugee camps (…) this is where I saw the positive effect of the arts (…) this was what 

you could cope with. We did lots of drawing, painting and weaving back then. There 

was no technology in the camps. Then I was living as part of the diaspora in Portugal 

and finally in Australia. 

She stated she adopted the view that the rise of technology-based contemporary art in the West 

has woven empowerment directly into women’s lives there. Maria commented: 

Living in Australia, I’ve used technology all the way along in my art: film, 

photography, digital drawing and now app. design. Technology has progressed equally 
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into the lives of both sexes. Being away, part of the diaspora, I forgot the hang-ups 

tradition heaps on women here. It was a real shock to come back. 

 

Maria repeatedly used the word ‘empowerment’ in her description of the time living away, in 

the diaspora, stating that technology benefited her artistic development:  

Technology has given me, a female East Timorese voice, a refugee, a member of the 

diaspora, a way to express myself internationally. This is a far cry from the situation I 

finds myself and other female youths in Timor-Leste. Returning, I saw female youth 

especially traumatised by war. They needed an expressive outlet (…) but there was no 

art school in Timor-Leste, no place to learn new things (…) female youth didn’t know 

or value digital arts. So, I did an exhibition of digital work there. It had a very positive 

reception. But common comments were, ‘She’s just a woman, she can’t be an artist and 

especially using computers.’  

She concluded saying: “These comments really hit me as I never saw myself as a female artist, 

just an artist.” 

Thus, Maria explained, her priorities have changed as she introduced Timor-Leste to Peacetech 

projects and constantly advocated for female participants: 

In asking myself where I belonged, as a female Timorese artist, I was determined and 

driven to make two things work. The first was to study for a Ph.D. on The Contribution 

of East Timorese Women in Contemporary Arts of East Timor. The second, was to help 

establish the first art school in East Timor. It’s called Arte Morris and is the first 

(unofficial) art school in East Timor- but not recognised, with no certification, an 

unofficial art school. Established by artists for artists. I was determined to use 

technology to do this and modernise things for women. 

She also talks about the potential that technology holds for the young females of East Timor: 
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Theoretically, Peacetech can be used for female empowerment (…) can potentially give 

a voice to the voiceless female youth. Hypothetically, to empower the girls who have 

been almost totally forgotten. Virtually invisible. I felt like I had to reach them using 

technology, as it’s the only way to reach this younger generation. 

Maria also comments that she encounters serious cultural barriers when she teaches female 

participants: 

Peacetech should have a great effect for females- but it’s painful to say that it has not. 

Why? Well, it’s because of gender. Girls are chaperoned by family. Gender gatekeeping 

occurs. When participants are selected for my programme, I see the girls being 

sidelined, I see female numbers plummet once we start. When the implications for self-

expression start to become evident to the patriarchs, society here just dictates that 

females take the back seat and play their traditional roles. Well, engaging and 

empowering females with technology, I can say that Timor-Leste just isn’t there yet! If 

they use the technology to make a statement, they will cause the family shame, and 

never be let out of the house again!” 

In this connection, Maria explained that international organisations working in Timor-Leste 

seem oblivious to the situation on the ground: 

Lots of international people and NGOs who go to Timor with great Peacetech 

peacebuilding ideas, plus a big heart, don’t realise the gender issues which impact on 

girls on the ground! For example, I started working on a Peacetech project with eight 

teenage girls in a group of twenty.   

She concluded by stating: “After two months every one female was pulled out by their families, 

due to the stereotype of it being too ‘bohemian’ for them to make films.” 

Maria said further that to get female students to think about what they want Peacetech to change 

in the future is a constantly frustrating challenge: 
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Females who are introduced to Peacetech, they can’t freely express themselves. If they 

produce a finished product that can be seen on the internet, they and their families can 

be attacked and bombarded with abuse. Therefore, when Peacetech technology actually 

gives the female youth the opportunity to voice their views, they generally self-censor. 

It’s so patriarchal and Catholic here! The pressure from dads, brothers and uncles 

doesn’t allow them to use it!  Making digital art about the conflict, the gangs, and future 

aspirations using technology; that’s a man’s job! 

She acknowledges that this is a national trend which needs to be challenged: 

These male cultural gatekeepers are everywhere (…) keeping females in a ‘bubble.’ 

We are only just starting to break through, to use the technology to express our stories, 

to empower us, to share the message of the NGO’s to other females who need to hear 

it. Female youth are not accepted as ‘good’ artists. What could they possibly have to 

say?  

Maria further reflected and commented on the reasons she has why gender roles are so strongly 

held and sited a major role the country’s legacy of occupation: 

This gender bias is simply to do with the occupation. First, we were occupied by 

Portugal for four hundred years. The influence of the Roman Catholic church was 

strong, but we held on to traditional Tetum culture. When Indonesia occupied, we were 

asked if we wanted to be ‘defined’ as Muslim; essentially to convert. Well 99 per cent 

of us didn’t ‘feel’ Muslim and had to define who we were, religiously speaking. So, we 

defined ourselves as Roman Catholics. Having gone down this path, and the traumas 

we were all exposed to during occupation, well the role and influence of the church 

grew and grew. The end effect was family-based conservatism and Roman-Catholic 

gender stereotypes. 40 per-cent of the men died in the occupation. Yet the sacrifice of 

women is not remembered, we were all tortured and raped while the men were fighting 
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in the mountains. You see, this is censoring by gender, this denial of history and bias 

in self-expression, in access to equipment and training.  

 

“It’s not exclusive to this country,” she concluded, “I’ve worked in Papua New Guinea and 

Bangladesh. Gender bias is worse there. It’s heavily biased by religion and colonial history.” 

 

Maria holds that Peacetech is now essential for the development of her country: 

Timor-Leste’s latest UNDP development plan heralds the widespread implementation 

of technology- It’s Peacetech in one form or another, now used to effect economic 

development. Females obviously play a huge role in this plan, because if they are not 

equal in technology then the plan will fail. I think this plan will be hard to implement- 

hard for the men! But once it is implemented, it will be good. Peacetech technology has 

been a problem in the past, in two ways. One is that men feel threatened by the potential 

change Peacetech holds. The second is that women often outshine men in this medium. 

Hence, they or the medium of technology can be attacked, by men. Peacetech can be 

disempowering in every way for men, as the things that need to change are firstly for 

women. Men, I believe, are increasingly threatened by women, as the women start to 

shine through this medium.  

She also agrees that Peacetech allows females to start a digital community where their issues 

can be shared but expresses concerns as to whether this can occur freely in East Timor. Further 

she expressed concern that Timor-Leste women are lagging behind the rest of the Asia-Pacific 

region and some of the reason she thinks it is occurring: 

 

Maria also considers that she has some of the gender faults herself and describes herself as 

being ‘partly at fault’ on this: 
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I have some of this attitude, in me too, I have to say. Previously a male Peacetech 

teacher I worked had less gender-biased than me and could teach female participants 

better. The students accepted his tuition in technology more. In a way I accepted him 

as well. I found it easier and less confronting, but I was personally sad that a Malai-

Malai (foreigner) can teach technology better to females in my own country, than I can. 

 

Finally, she expressed concern about art appreciation and feminism in Timor-Leste and 

Peacetech’s role in changing local attitudes: 

Visual art for females is not seen as self-expression but as a duty in traditional events 

and to make money. It’s sad that women haven’t see that possibility in Peacetech art 

yet. Timorese society sees art as performance, singing and dancing. Technology is a 

contemporary phenomenon, but the word contemporary does not exist in Tetum. We 

have to rely on Western society to appreciate Timorese art. One day, technology will 

be really good for the female artists of East Timor. Western society is more 

accommodating towards females, the use of technology is empowering for women in 

the feminist movement.  

“When I get enough strength,” she said, “I will bring it home.” 

 

The perspective that project success can have a negative effect on participants’ safety 

The third section of this chapter focuses on the perspectives of a small number of teachers 

implementing Peacetech that they can be put in danger if their projects are successful. They 

also assert on this that some need long-term protection from their NGOs once peacebuilding 

products are visible to the wider post-conflict community (Interviews #1, #2, #12, #13). 
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Ursula: A teacher who thinks successful Peacetech projects can expose participants to a 

degree of danger requiring NGO protection 

 

Ursula teaches acting, film direction, photography, film editing, app. and website design to 

youth groups. She is subcontracted annually to work in regional Peactech initiatives run by an 

international NGO. Although she was born and raised in her regional province, she moved to 

the national capital 10 years ago. She is a self-proclaimed “big city woman” now. She is gay, 

a strong advocate for the LGBTI community, and has made numerous films promoting LGBTI 

issues in her country. 

Ursula commented that she adopts the view that Peacetech products can be very successful in 

promoting youth issues in post-conflict settings, but that openly expressing these views can be 

problematic in regional areas. She expanded on her comments: 

We employ a safety strategy for Peacetech participants, so they engage successfully 

with technology. Firstly, the NGO engages students in an annual Peacetech project. 

Selection and promotion of the most successful and skilful, let’s call them the social 

leaders, occurs. This is somewhat selfish of us, but the NGO has goals to fulfil and I 

am a LGBTI advocate. We are unashamedly looking for youth leaders to bring these 

agendas forward. 

She also said she observes the most successful students becoming leaders, empowered to 

making strong digital statements. This often results in them standing-out in their regional 

centres.  

Ursula continued on this line stating: 

The NGO accompanies and mentors these youth leaders in the following years, assists 

them to promote youth-based issues via Peactech, to reach the biggest audiences in new 

ways and at important events. The NGO offers them visibility and (hence) protection. 
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They are essentially ‘used’ to highlight youth issues. This helps promote the youth 

community. 

 She expressed concern about this, however, and stated that she worries about how her 

successful students will get on once the Peacetech projects are over and they make their 

position known: 

This NGO must offer protection to those successfully trained and who have raised 

issues using Peacetech. Essentially, issues must be raised together. Technology based 

peacebuilding can backfire if we don’t do things carefully and offer Peacetech training 

coupled in a mentoring relationship. An element of end-protection is essential. This is 

often through subsequent employment. Creating a Peacetech product, raising issues that 

are visible to all: you need mentoring. If you have no visibility- this equates to no 

protection. We cannot do this! The campaign will fail and the Peacetech participants 

can lose their lives for speaking out! 

Ursula also noted that she gives reassurances and information to LGBTI students on the levels 

of protection available to them once their Peacetech projects are completed. Finally, Ursula 

acknowledged that successful Peacetech is part of an overall media strategy, which needs to be 

well planned:  

With no media presence and poor promotion, whatever you do will be lost or unheard 

of. Everything must be strategically linked to the media. With no communication and 

no public impact strategy, whatever good work you do will be unheard. Being out-

spoken here is dangerous, especially for LGBTI youth.  

“You can easily be killed,” she concluded. 
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Ryanne: A Peacetech teacher who thinks project success can affect participant safety 

Edward is 40 years old and is an actor involved in Peacetech participatory film projects. He 

co-ordinates students for an NGO involved in ongoing projects. He commented: 

Digital stories produced by Peacetech projects can definitely backfire! Once a 

Peacetech finished product is available online, both the conservative and even the 

liberal community can excommunicate a member (who speaks out). They (NGOs) don’t 

understand that if participants are too exposed, they must leave their home town. 

Conservative people live here and generally don’t leave. Really, they have become 

more concentrated in recent times.  We can’t openly talk about things which end up in 

a Peacetech projects like peace, equality or sexuality. It’s often off-limits. 

He adopted the view that Peacetech offers participants a means of self-expression. However, 

they still live in a very conservative community, which could have implications for their safety 

afterwards. On this matter, he commented further: 

Youth participants, especially members of the LGBTI community, want to express 

issues that help build peace. I worked with a lesbian who wanted to make a film on 

violence, drugs and domestic violence here in this Muslim Community. I helped her to 

make it. However, she needed to make sure the community, especially her family, never 

got a copy. Essentially it was self-censored. Otherwise she would be excommunicated 

from her family- maybe even an honour-killing. But how can this happen with 

Peacetech projects if they end up on the internet? Peacetech participatory media 

projects are dangerous in the home community, where they are made and where they 

are needed.  

 

“When you finish the project, make your statement, and then get out… for good!” he 

concluded. 
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David: A teacher who feels that Peacetech products polarize community opinion, 

affecting participant safety. 

Trevor is a Peacetech teacher and a member of the LGBTI community. He commented that to 

get his students to feel confident about using Peactech to support their LGBTI identities he 

shares his own story of ‘coming-out’ to them: 

Homophobia is a real problem in our society. Humans learn to hate each other; they are 

not born with hate. So, in my view, Peacetech’s prime role is that it can be used to help 

people un-learn radical, extreme or bad ideas. The students like me, as I had to do the 

‘coming-out’ thing 20 years ago, when there was no internet or technology. It was very 

much harder than today.  

He also repeatedly uses the words ‘humanize’ and ‘human being’ to describe the LGBTI 

participants in order to highlight the level of discrimination they face in their daily lives:  

Peacetech projects are necessary to humanize the LGBTI community. Peacetech 

students wanted to make a story about a Muslim gay couple, who have problems being 

together and eventually split up. But we can’t make that film here in a big group. And 

for men homosexuality is taboo. And to present it to the general community here, whoa 

impossible! Because the participants and I live in this place! We are afraid of the 

homosexual backlash this will generate in the Muslim community here. 

He continued: 

What I’ve seen Peacetech projects do, especially in-regards to the promotion of 

minority rights, is help participants form a digital community to promote themselves. 

A digital community is fundamental to identity of any minority group. I am proud of 

what my students are doing in their Peacetech projects, but I’m also scared for them.  
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He further adopts the stance that there are real dangers which arise when Peacetech products 

become available online:  

We are working to understand how information affects people’s attitudes in this region 

of the country. What new solutions Peacetech can offer to help change attitudes and 

how we can measure it. But, the digital product Peacetech initiatives produce can enter 

‘taboo’ cultural spaces. Remember this is a conservative post-conflict society. It can 

cause ‘ripples’. Peacetech projects that promote the LGBTI community can cause a lot 

of homo- bi- and trans-phobia as a by-product. This is the very thing they are trying to 

eradicate. A project that challenges male-female relationships could have a similar 

reception. I really worry for the safety of the students once they start making ripples 

out in the community. The product they produce can cause a real polarization of views 

here. Really, it’s a process we are going through, forty years later than when it was done 

in the west, but a similar process. Sexual liberation and feminism, well it is just starting 

here. Trans-, bi-, homophobia and liberal expression are two halves of the same coin; 

it’s called free speech! We don’t really have a great deal of that in this country so 

Peacetech is essential for youth empowerment. What’s new and rather dangerous is that 

people are exposed to radically different views that they would have been unlikely to 

see offline! I worry that students can be placed at risk by showing their true selves.  

He concluded by saying: “I also think Peacetech can add to almost an internet overload now; 

it’s too much. You can basically see everything, everywhere, all the time.”  

Conclusion 

This chapter has presented a discussion on perspectives of an idiosyncratic nature held by 

teachers on the use of Peacetech technologies in youth peacebuilding projects. In particular, 

this chapter focused on teachers’ perspectives, in-regards to obstacles to successful 
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implementation. These obstacles arose before, during or after the Peacetech peace-building 

project was completed. The first section focused on the perspectives of those who consider that 

implementation of Peacetech can create an elite within the target group and that can further 

exacerbate inequality within vulnerable groups. The second section detailed the perspectives 

of teachers who said that Peacetech can be implemented with a significant personal and societal 

bias. The third section focused on the perspectives of teachers who further stated that 

participants could be exposed to significant danger if their Peacetech projects were successful.  
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CHAPTER NINE 

OVERVIEW, DISCUSSION AND CONCLUSION 
 

Introduction 

The study reported in this thesis, it will be recalled, aimed to generate theory regarding the 

perspectives of teachers implementing technology-based peace-building programs with youth 

in post conflict societies on their work. The central proposition of the theory generated is that 

a wide range of commonalities, oppositionalities and idiosyncrasities exist in their 

perspectives. 

The first reason for focusing on the topic related to a new and expanding relationship regarding 

how technology-based peace building influences community-based development initiatives in 

post conflict settings.  In particular, there is still a considerable lack of empirical evidence on 

the links and on challenges teachers in post-conflict countries face when trying to implement 

Peacetech projects with youth clients in those settings. Equally there is a lack of research on 

how youths individually interact with technology to develop their communities and build 

peace.  

 

The second reason for focusing on the topics related to an evolution of conflict in the 21st 

century. New forms of it such as violent fundamentalism and religious extremism are both 

heavily influenced by technology. The study reported here can be seen as a contribution to 

deepening understanding on the use of technology to incite messages of hatred and division as 

well as peace and unity. 

 

The third reason for focusing on the topic related to the influence of poverty has. In this regard, 

it has been argued by many academics that poverty is a major driving factor in conflict. The 
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increasing affordability of technology, it is held, indicates one possible way to address the 

situation in at least two of the contexts in this thesis. 

 

The fourth reason for focusing on Conflict and Peacetech was to commence an investigation 

to scrutinize technology’s ability to promote and strengthen democracy in the field.  

Particularly instructive in this regard is the evidence that technology-based social media are 

being widely used by interested parties to spread disinformation, to promote extremist 

ideologies, generate hatred and produce conflict. Also, it is contended that after years of 

unfettered enthusiasm about the benefits of technology there is a period of ‘techlash’ as users 

worry about the actors who exploit the reach and complexity of mediums such as the internet 

for harmful purposes. 

 

The fifth reason for focusing on Conflict and Peacetech, centered on the interplay of trust, truth, 

democracy and technology in post-conflict societies. The misuse of digital technology in post-

conflict settings to manipulate and weaponize facts, it is held, can affect people’s trust in 

institutions and each other. Understanding that may help peacebuilding practitioners gauge 

whether attainment of the UN Sustainable Development Goals and youth-led Peace initiatives 

is possible.  

This final chapter now opens with an overview of the research conducted and reported in the 

previous chapters. It then goes on to present a summary of the results relating to the central 

aim. The matter of the transferability of the study’s results is then considered. Finally, 

consideration is given to the implications of the research for policy development and practice, 

and for future research. Specific recommendations are made for the short, medium and long-

term improvement of Peacetech projects. 
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Research Design and Methodology 

The aim of the study was posed in a manner consistent with the interpretivist paradigm, which 

provides intellectual approaches to enable an examination of social phenomena and develop an 

understanding of complex social institutions (Crotty 1998; O’Donghue 2018). In particular, it 

helps one to understand the experiences of people from their own perspectives (Hennik et al., 

2011). Accordingly, the data collection procedures adopted needed to be such that they could 

generate evidence that would help to promote understanding of particular situations studied 

(Merriam 2009). To that end, the selection of participants was purposive. In particular, 

maximum variation approaches were adopted for the selection of Peacetech teacher 

participants to interview and the projects to study. The participants selected included National 

Directors of Communication for NGOs, Field Officers for NGOs, Program Coordinators for 

NGOs, technology teachers for NGOs and independent consultants working at different levels 

of each Peacetech project. Data were collected using semi-structured interviews and non-

participant observation. These methods of data collection are consistent with a study based on 

the interpretivist paradigm (Corbin & Strauss 2008; O’Donoghue 2018). It was addressed 

primarily through interviews conducted in the field. 

The data were analysed using grounded theory methods of data analysis, namely, open coding, 

and analytic induction. Open coding facilitated the construction of conceptual categories 

grounded in the data through constant comparison (Glaser & Strauss, 1967; Punch, 2009). 

Analytic induction was then adopted to relate themes and categories generated about the 

phenomenon to each other (Glaser & Strauss, 1967).  
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Summary of the Research Results in Relation to the Literature 

Chapter Six provided an overview of common perspectives of teachers of technology on the 

implementation of Peacetech peacebuilding projects. Two sets of related perspectives were 

discussed. The first set related to a common view on the influence that prior education has on 

Peacetech projects. Specifically, poor participant literacy and numeracy were identified. A 

perceived negative effect that prior education can have on an individual’s creativity and self-

expression is also commonly expressed. The second set of perspectives relates to common 

views on the importance of mentors in each Peacetech programme. These are generally alumni 

from previous years. Teachers stated that they add relevance and credibility to Peacetech 

programmes and can lead to increased levels of student motivation and confidence in 

technology acquisition.  

 

Regarding the first set of perspectives detailed above, namely, those relating to a common view 

on the influence that prior education has on Peacetech projects, poor participant literacy and 

numeracy was one common view expressed. These perspectives largely support the extant 

body of literature in the field, such as the United Nations Economic Commission of Africa 

Report, Africa’s Youth and Prospects for Inclusive Development (2017). This report reveals 

serious weaknesses at all levels of the public education system in Africa, the world’s most 

conflict-ridden continent. In primary education these weaknesses are characterized by low 

quality, basic, literacy and numeracy tuition. In secondary education, literacy and numeracy 

were still not assured, coupled with poor technical and ICT skills which were often out of date 

or irrelevant. The root causes of this were information asymmetry, the use of curriculum and 

teaching methods which promote theoretical knowledge and rote learning and applied learning 

that was absent or ineffective (UNECA 2017) 
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Returning specifically to the results of the study reported here, a perceived negative effect prior 

education can have on an individual’s creativity and self-expression was also deemed to be 

common. This calls to mind the literature indicating that local peacebuilding participants in 

Timor-Leste are often selected based on traditional power structures and ritual authority, with 

individuals often having low levels of literacy and numeracy and an education based around 

rote learning A result is that they often struggle to manage both the technical and creative 

requirements of Peacetech projects (Cummins and Maya 2013). 

 

Still on the results of the study reported in Chapter Six a second set of perspectives, it will be 

recalled, relate to common views on the importance of mentors (generally alumni from 

previous years) in each Peacetech programme. In this regard, their perspectives largely support 

the extant body of relevant literature including, the 2016 Australian Council for International 

Development Youth Participation in Development: Practice Note, which states that it is often 

important to establish a mentor/buddy system between younger participants and older staff who 

have gone through a peacebuilding program to foster connections and build the confidence of 

young people (ACFID, 2016). 

 

Chapter Seven provided an overview of oppositional perspectives of groups of teachers 

implementing technology-based peacebuilding programmes in post-conflict societies on their 

work. Three sets of oppositional perspectives were discussed. The first set of perspectives 

presented oppositional views on the neutrality of technology and the internet in the 

peacebuilding context in which Peacetech exists. The second set of oppositional perspectives 

relates to intention, motivation and the effectiveness of the international aid industry which 

utilizes Peacetech. The third set of perspectives relates to how creatively and effectively 

technology was or was not used in Peacetech. Overall, perspectives are polarized along lines 



                                                                                   

 

140 
 

of nationality, employment status and experience. Put simply, newer teachers, often national 

staff, directly employed by NGOs in-field, hold programmes in high esteem. More experienced 

teachers with specialist skills, often non-nationals contracted from overseas are critical of the 

mediums and their effectiveness.  

 

Regarding the first set of perspectives detailed above, namely, those relating to oppositional 

perspectives on the neutrality of technology and the internet in the peacebuilding context in 

which Peacetech exists, that would appear to be a novel result. Thus, it is hoped that others will 

pursue this view in further studies. Regarding the second set of perspectives, these it will be 

recalled, relate to oppositional views relating to the intention, motivation and effectiveness of 

the international aid industry that utilizes Peacetech. This calls to mind the reality that criteria 

by which foreign aid is distributed have long been debated. Most of the arguments can be 

placed into one of two broad models of aid criteria—recipient needs and donor interests. In the 

recipient-needs model, “aid is given to compensate for the shortfalls in domestic resources.” In 

the donor-interests model, aid serves donors’ “political/security, investment and trade 

interests” (Maizels & Nissanke 1984, p.42). While the associated debate is often polarized into 

these two models, research shows that both have validity, even though aid probably has become 

more responsive to recipient needs since the end of the Cold War. Relatedly, Peacetech is just 

an electronic form of peacebuilding aid. Hence, oppositional participant views on its intention, 

effectiveness and motivation are to be expected. 

Regarding the third set of perspectives reported in Chapter Seven these, it will be recalled, 

relate to oppositional views on how creatively technology was or was not used in Peacetech 

projects. In this connection, a consensus of positive views on new mobile learning 

technologies, their transformative effects on teaching and learning pedagogies, and pushing in 

classrooms to be social constructivist settings is evident in the literature (Engerstrom, 1999; 
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Harel and Papert, 1991; Pegrum, 2014; Laurillard, 2012; Lave and Wagner, 1991; Siemens, 

2009) revealing that in other settings ICT constructivism-based learning is seen as an effective 

pedagogy to prepare students for 21st century life, helping them to construct individual and 

collective knowledge in authentic, complex networked settings (Vosloo, 2012).  

Viewpoints opposite to that in the literature warn that the limitations of ICT-based 

constructivism are, perhaps, most evident outside of the Global North (Pegrum, 2010). In 

essence, it warns us to be wary of claims that the introduction of digital learning tools will 

necessarily improve education benefits in any simple way since new technologies function 

within complex cultural, social, political, economic, and education ecologies, and whatever 

benefits they can bring will only emerge from within these complex ecosystems (Pegrum, 

2014).  

 

Chapter Eight presented a discussion on perspectives of an idiosyncratic nature held by 

teachers on the use of Peacetech technologies in youth peacebuilding projects. In particular, it 

focused on teachers’ perspectives, in-regard to obstacles to successful implementation. These 

arose before, during or after a Peacetech peace-building project was completed. The first 

section focused on the perspectives of those who consider that implementation of Peacetech 

can create an elite within the target group and that can further exacerbate inequality within 

vulnerable groups. The second section detailed the perspectives of teachers who said that 

Peacetech is often implemented with a significant gender bias, often against female or LGBTI 

participants. The third section focused on the perspectives of teachers who further stated that 

participantscould be exposed to significant danger if their Peacetech projects were successful.  

 

Regarding the first set of perspectives detailed in Chapter Eight, namely the idiosyncratic views 

of those who consider that Peacetech implementation creates elites within target groups which 
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further exacerbates inequality, again that would appear to be a novel result. Thus, it is hoped 

that others will pursue this phenomenon in further studies. Regarding the second set of views, 

it will be recalled that they relate to idiosyncratic perspectives relating to a significant gender 

bias against female or LGBTI participants. On this, a gendered, feminist, academic approach 

is also reflected in the literature criticizing the use of ICT, arguing that it has failed to take 

account of the unique needs, rights and experiences of females in post-conflict societies 

(Brown, 2018). In particular there is a clear message conveyed that the design and distribution 

of ICT is undertaken primarily by men. Thus, Peacetech often lies at the intersection of conflict 

response and the global tech industry, both male-dominated fields and notoriously inattentive 

to the particular rights and needs of women (Brown, 2018).  

 

Additionally, there is often a real shortage of women involved in the development of such 

initiatives. Furthermore, there is a real lack of gender-aggregated data in the monitoring and 

evaluation of them (Brown, 2018; Gaskell, 2014; LSE, 2016; Gordon, 2016). A major 

argument also highlighted by scholars is the danger of assuming the virtual world will cross-

over into the real one; a classic example of Heek’s design-reality gap (Heeks, 2002; 2009). 

Morover, research on the global gender gap indicates that mobile access is perhaps the biggest 

constraint for females. This is because in order to make use of mobile technology a girl must 

either own or be able to borrow a mobile device (GSMA and Altai, 2015).  

 

Also in Chapter Eight, a third set of perspectives, it will be recalled, was outlined. These relate 

to idiosyncratic perspectives of teachers who state that project participants are often exposed 

to significant danger if their Peacetech projects became successful. There is literature 

supporting this concern revealing that peace-builders can find themselves with little control 

over choosing whether to release information related to conflict. Should they choose to do so 
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they may suffer violence if their political affiliations, location or other personal information is 

made public. As such male dominated groups, notably politicians and soldiers, often hold a 

premium on the collection and release. Rights to privacy and security also are more important 

to some groups than others. For example, it appears, they are more important to women than 

men and to private than public actors (Gordon, 2016). Thus, ICTs are one link that can transmit  

information and therefore encourage or discourage violence since they have been used to 

spread misinformation, disinformation and hate speech in several contexts. (Brown and 

Livingston, 2018). 

 

A Second Level Analysis of Results with Implications for Practice 

Adapting the work of Winter (1982), the various issues identified and summarised in relation 

to the study reported in chapters six, seven and eight can now be classified according to three 

levels, with each level relating to the perceived necessity of change the issues that fall within 

it have on Peacetech teachers in their work. These three levels can be labelled ‘short-term’, 

‘medium-term’, and ‘long-term’, and can be depicted as laid out in Table 8.1 below.  

Table 9.1: Timeframe of issues raised by Peacetech teachers which when addressed will 

improve project implementation. 

 Issue General Area of Focus 

S
h

o
rt

-T
er

m
  

Large groups not suitable to teach technology  Teaching-Learning 

Poor participant literacy and numeracy affects programme Teaching-Learning 

Limited timeframe of Peacetech projects Administration 

Participants individual self-expression and confidence low Curriculum 

Mentors significantly improved project outcomes Teaching-Learning 

M
e

d
iu

m
-

T
er m

  

Is
se s 

Gate keepers negatively influencing participant outcomes Administration 
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Post-colonial education systems: insufficiencies Teaching-Learning 

Student ability to write/plan politically Teaching-Learning 

L
o
n

g
-T

er
m

 

i 

Safety Issues of participants re. Peacetech final product Administration 

Financial constraints  Administration 

Gender constraints imposed on Peacetech Systemic 

Constraints in the International Aid industry  Systemic 

Lack of neutrality in the Technology and Internet industry Systemic 

Peacetech not universally culturally appropriate Systemic 

 

‘Short term’ recommendations refer to issues that are perceived to be a nuisance, but do not 

seem to generate great concern. ‘Medium term’ issues, it is held, can be tolerated for a while, 

but need to be sorted out eventually. ‘Long term’ are issues that, it is held, if not addressed 

soon, have the potential to seriously threaten the delivery of Peacetech programmes. Each level 

will be now considered in turn. 

Short-term issues affecting Peacetech programmes and recommendations to solve them. 

The first level, short-term, refers to issues that the Peacetech teachers identified as being a 

nuisance, but which have little immediate impact on their work. These can be grouped into 

those relating to administration, curriculum and teaching and learning.  

 

Regarding issues relating to administration, Peacetech teachers drew attention to a real lack of 

time to implement projects successfully. They stated that the majority of them ran for a week 

or two, and logistically this was about as much as could happen. A small number of projects 

ran each year but that happened at best three or four times a year. Peacetech material was 

written, shot, edited and finished in that timeframe. Teachers recommended that if this changed 
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and they had more time to engage with students, the project outcomes and continuity of 

Peacetech by participants would be significantly improved.  

 

Regarding issues related to engaging groups of post-conflict youth in art-based curriculum, 

many Peacetech teachers noted a concrete lack of self-expression and self-confidence prevalent 

in their students. That made it hard for them, initially, to be engaged in the creative project. 

Often working with minority groups, teachers found their prior schooling and survival 

strategies primarily involved them being silent and reserved. Meeting with the groups for the 

first time and attempting to engage in Peacetech projects that looked at the future, at dreams 

and at aspirations with them was often challenging. A recommendation to get around this is to 

run pre-project training so that participants know what is expected of them creatively in their 

future endeavours with Peacetech. 

 

Peacetech teachers also reported multiple impediments in relation to teaching and learning. 

Many noted that their large groups of students (of up to 30) affected project outcomes. Ideally 

teachers required a student-device ratio of 1:1. They stated that in the field, the ratio ranged 

from 3:1 to 10:1 in the variety of projects in which they worked. That required them to be 

highly innovative in their resource allocation during teaching and generally involved groups 

being taught different skills with different devices at different times. A simple solution would 

be to supply more devices and more teachers to the project, but that would require more 

funding. 

 

Regarding poor participant literacy and numeracy skills, Peacetech teachers noted that an extra 

burden was placed on the design, writing and communication side of the project. Operating in 

a time-poor environment, this had an impact on the roles of teachers and staff. A 
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recommendation to get around that situation is to run pre-Peactech courses, to ascertain the 

literacy and numeracy skills of participants, and to alert them to the basic stages of each project 

and what was necessary to complete each stage.  

 

Medium-term issues affecting Peacetech programmes and recommendations to solve 

them. 

The second level medium-term issues refer to those Peacetech teachers identified as being 

partially significant in terms of having an impact on their ability as technology teachers. These 

issues can be grouped into those relating to administration and teaching and learning. 

 

Regarding gate keepers, numerous specialist technology teachers mentioned how they 

negatively influenced participant outcomes. As fresh staff members they were not imbedded 

in the field and flew-in for the week or two of Peacetech production. Embedded gatekeeper 

personnel, it was held, had already decided the lion’s-share of participant roles. However, these 

roles were frequently poor choices as they were often biased against certain participants. In 

general, gatekeepers wielded far too much power and often didn’t allow participant students to 

explore technology as creative individuals. A recommendation to get around this is to have a 

set job description for the on-the-ground NGO staff.  

 

One of the projects was specifically for an out-of-school youth group whose members hadn’t 

been at school for over three years. Teachers stated that, on average, participants left school at 

around 12 years of age. This limited schooling and the limited scope of secondary education in 

the post-conflict setting, meant that even sitting in a makeshift classroom was alien to many. 

Poor behaviour often occurred over the long day of Peacetech sessions. A recommendation to 

deal with this would be to create a short video to educate students about what each element of 
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a project is so that they could grasp what is required of them over the two weeks they are 

involved in the Peacetech initiative. 

 

Teachers also mentioned that their students were very unaware of their individual basic rights 

and freedoms. Furthermore, they were deeply unaware of the political avenues that they could 

take using Peacetech. This was difficult to overcome. A recommendation to get around it would 

be to run rights-based training with all student participants before a Peacetech programme 

commences so that everyone knows what international legislation there is to protect them.  

 

Long-term issues affecting Peacetech programmes and recommendations to solve them 

Long-term issues relate to things Peacetech teachers consider may have significant negative 

impact on their ability to carry out their work in the future. They can be grouped into those 

relating to administration and to system-wide issues.  

 

Peacetech teachers identified two impending threats in relation to administration. The first is  

the huge issue of the safety of participants, especially when Peacetech final products are 

dispersed on the internet. While the individual successes of projects are heralded by various 

NGOs, the participants left behind in the post-conflict settings can find themselves actively 

targeted by armed groups who perceive them as high-profile peace builders to be silenced. A 

resolution to this problem would be that once Peacebuilders are known to be prominent, they 

are offered protection by the local authorities. This is often considered impossible in a majority 

of post-conflict settings, however, with armed actors often working for the government and the 

rule of law often non-existent.  
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The second administrative issue is the simplest and most fundamental; finance. It is used for 

the purchase and use of equipment, the employment of field staff and teachers, the design and 

production of Peacetech resources to disseminate globally, to protect participants and to 

promote peace.  

 

In-regard to long-term systemic issues affecting project implementation, Peacetech teachers 

highlighted a number of constraints that place a heavy burden on their work. The first is gender.  

The paternalistic societies in some developing nations are decades behind the West, in-regards 

to gender equality. The only solution is to have a specific gender plan in each Peacetech project 

to allow women to participate in Peacetech projects and using technology in a gender 

appropriate way.  

 

A second constraint is the fact that technology is not a universally culturally appropriate 

resource and the wide variety of cultures across the globe interact with it along a continuum. 

Expecting all people to take it on with the same vigour is naïve and can lead to disappointment. 

An important lesson to understand is that teaching technology has its limitations and that when 

the Peacetech teacher leaves, their work often leaves with them and life goes back to ‘normal.’  

 

A third constraint expressed by Peacetech teachers is that the ‘aid industry’ is essentially self-

serving and often selfish. It often takes care of itself, and uses Peacetech unimaginatively, 

producing rigid digital products that fail to fulfill the full potential of the equipment and the 

participants involved in the production. Reforming this industry, however, would be a long 

process. 
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A final and probably most important constraint expressed by Peactech teachers is that 

technology and the internet is rapidly proving itself not to be neutral. Many Peacetech teachers 

believe that technology will evolve into digital disruption that will fundamentally hurt 

democracy. Corporate and government agendas generally do not serve democratic goals, they 

serve the goals of those in power. Citizens’ lack of digital fluency and their apathy produce an 

ill-informed and/or dispassionate public, weakening democracy and the fabric of society 

worldwide. Increasingly technology is being weaponised to target vulnerable populations.  

Technology overload is sowing confusion and tech-borne reality distortion is crushing the 

already-shaky public trust in the institutions of democracy. The speed, scope and impact of 

technologies of manipulation may be difficult to overcome as the pace of change accelerates. 

There are no immediate resolutions in sight to these problems. 

 

The Matter of Generalisability of the Theory Generated 

The matter of generalisability in empirical research has undergone significant scrutiny by many 

academics and researchers over the years (Falk & Guenther, n.d; Golafshani, 2003; Lincoln & 

Guba, 1985; Maxwell, 1992). For those researchers within the positivist paradigm undertaking 

statistical or quantitative studies, there is an attempt to “fragment and delimit phenomena into 

measurable or common categories that can be applied to all of the subjects or wider and similar 

situations (Golafshani, 2003, p. 598). As described by Lincoln and Guba (1985, p. 110), 

traditionally “generalisations are assertions of enduring value that are context-free. Their value 

lies in the ability to modulate efforts at predication and control”. It is not within this sense that 

the theory of transcending barriers is generalisable. It is, however, generalisable within the 

view of qualitative researchers, namely, as applying to the circumstances that arise from the 

specific actions and interactions relating to the phenomenon which was the centre of attention 

of this study. This approach concurs with the methodological stance detailed by Schwatrz and 
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Jacobs (1979) of ‘modified inductive analysis’, where boundaries are set to ensure the practical 

containment of the study. Through the employment of this methodological stance, as further 

described by Stainback and Stainback (1984), the researcher can restrict the number of 

participants or locations examined and make no assertions that the substantive theory generated 

from the study has application beyond the defined boundaries. 

 

However, qualitative researchers further argue that the usefulness of  theory is not solely 

centred on the unique circumstances studied. When similar conditions occur, predictability, 

and hence generalisability, can become feasible, even if it may only be so in the case of certain 

aspects or components of the theory. As described by Strauss and Corbin (1994, p. 278): 

Insofar as the theory that is developed through this methodology is able to specify 

consequences and their related conditions, the theorist claim predictability for it, in the 

limited sense that if elsewhere approximately similar conditions obtain, then 

approximately similar consequences should occur. 

 

This concept gains added value when considered in partnership with the viewpoints of Glaser 

(1993) and Lee (1993). Glaser (1993, p.1) states that aspects of qualitative theories can be 

“abstract of time and place”, whilst Lee (1993, p. 300) refers to the “trans-situational” aspects 

of a theory. These aspects can be “applicable to contexts other than the substantive area which 

was the focus of the study” (Lee, 1993, p. 300). 

 

Also, for researchers working within the interpretivist paradigm, it has been suggested that 

“qualitative methods (of research) may provide a vicarious link with the reader’s experience 

and thus be a natural basis for generalization” (Falk & Guenther, n.d., p. 6). This phenomenon 

is coined ‘reader or user generalisability’ by Lincoln and Guba (1985). Creating a thesis that is 

conceptually ‘dense’ and heavily supported with extracts from the data allows the reader to 

“reach a conclusion about whether transfer can be contemplated as a possibility” (Lincoln & 

Guba, 1985, p. 316).  Thus, readers of the present study should be able to ‘transfer’ the theory 
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to their own situations, using it to compare, or contrast their situation with that studied.  In this 

way, they should be enabled to clarify their understandings of their own situations and to use 

this as a basis for employing ‘intelligent thinking’ regarding their own environment.  

 

A final consideration in the matter of generalisability is the issue of participant diversification. 

LeCompte and Goetz (1982, p. 48) advocate that qualitative researchers should consciously 

seek out diversity to enhance the validity of their results. The participants in the study reported 

here were diverse because they consisted of NGO country coordinators, local national staff, 

international field staff and independent practitioners. With the above considerations taken into 

account, it is suggested that the results of the study are generalisable from a qualitative research 

perspective. 

 

Implications of the Study for Policy, Practice and Research 

The results of the study have implications for further research in the substantive area of 

Peacetech programe implementation aimed at the youth cohort (14-22 years old) of post-

conflict societies. Those results related to research question provide a framework that can be 

used to contextualise and understand current issues technology-based Peacebuilders face in 

post-conflict countries. Such understanding, it is held, is critical for addressing current school 

challenges. Attention is now turned to examining the implications of the study for policy 

development, for practice and for further research.  

 

The results of study being reported in this thesis can make a contribution to increasing the 

understanding of Peacetech policy makers and practitioners in post-conflict societies about the 

current situation of project implementation in the field. In particular, they can provide a sound 
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foundation which policy makers and practitioners can use to inform future decisions. Attention 

is now turned to a number of areas to which this observation can apply.  

Rosli and Rossi (2014) identified two approaches that are often used in policy formulation and 

implementation. The first approach is called a ‘bottom-up approach’, where attention is paid 

to the importance of involving local education stakeholders in the process of policy formulation 

and implementation (Rosli & Rossi, 2014). The second approach is that of a ‘top-down 

approach’, in which it is assumed that policy makers have authority and autonomy in producing 

well prescribed policy objectives and a set of appropriate instruments for policy 

implementation nationally. This latter approach often pays little or no attention to the role of 

local education stakeholders in the process of policy formulation and implementation (Rosli & 

Rossi, 2014).  

 

Peacetech education policy formulation and implementation practice in NGOs reflect the 

second approach noted above and tend to open a gap between policy formulation and 

implementation. In this connection, there is an indication from the study reported in this thesis 

that recent Peacetech education policies and strategies have been formulated with minimal or 

no involvement from local-level stakeholders, and especially from teachers and program 

managers. This observation concurs with the finding of Weinstein et al. (2007), who argued 

that education reconstruction plans in post-conflict countries often lack local sensitivity, and 

that the needs and voices of the most affected groups tend to be not heard. As a result, the 

content of policy plans may not adequately address the practical challenges faced by the groups 

in question. As such, Rosli and Rossi (2014) have commented that such an approach does not 

often lead to success owing to unrealistic expectations and resistance from education 

stakeholders involved in implementation. 
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Conclusion 
 
The study reported in this thesis has provided insights into technology-based peacebuilding 

programmes which have been referred to as Peacetech throughout this thesis. It has specifically 

provided insights into the barriers NGOs both produce and face in Peacetech implementation 

and how this affects peacebuilding in post-conflict societies. The study highlights that the 

technology-based peacebuilding arena is very new and fraught with pitfalls. 

 

The study is one contribution to filling the gap in the literature on implementation of Peacetech 

in the field. The literature has indicated that very little research has been undertaken within this 

field. In particular, very few studies have been conducted to understand Peacetech teaching. 

This has resulted in a poor knowledge base that can be drawn upon to develop theoretical 

frameworks for informing recommendations for its development in such complex contexts. 

Also, the lack of such a knowledge base can hamper efforts to help Peacetech teachers to 

perform their work effectively.  

 

The study can also be of value by contributing to understandings of the evolution of technology 

and its implications for democracy and Peace. Finally, the study can offer insights that may 

guide future research on the international aid industry. In particular, it is hoped that it will 

enable policy makers and practitioners to become informed and knowledgeable about the 

current situation of Peacetech. In turn, it is hoped that initiatives may be forthcoming that are 

aimed at promoting Peacetech teachers’ preparation, development and support programmes in 

post-conflict situations in order to enhance youth-based peacebuilding.  
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