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Thesis Abstract 

 

Effective delivery of sport psychology services requires that consideration be 

given to numerous personal, interpersonal, and situational factors, including the 

athlete’s cultural background and social milieu. However, much of the research on 

mental skills training has been conducted within Western cultures, and service 

delivery models based on this research are predominant even in non-Western 

societies. The general purpose of this research project was to investigate issues 

pertinent to the delivery of sport psychology services within a particular society in 

Southeast Asia. More specifically, the project examined the perceptions of 

Malaysian athletes with regard to: (a) the relevance of selected psychological skills 

for performance enhancement; (b) preferred characteristics of the service provider; 

and (c) preferred modes of delivery for sport psychology services. Three studies 

were undertaken to investigate these issues. 

 

Study 1 provided descriptive information about the psychological skills 

considered most important for performance by elite Malaysian athletes participating 

in coactive and interactive sports. Comparisons were also made between two 

procedures for assessing the perceived importance of these skills (i.e., rating scales 

versus forced choice). Findings indicated that: (a) the forced-choice procedure 

allowed for better discrimination among the skills than the rating scale procedure; 

and (b) the perceived importance of various skills differed as a function of sport type 

and gender. Specifically, athletes in interactive sports placed more importance on 

setting team goals and clarifying roles/responsibilities than athletes in coactive 
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sports. At the same time, participants in coactive sports viewed setting of personal 

goals, use of psych-up strategies, and use of imagery as more important for 

performance than those in interactive sports. Significant interaction effects indicated 

that, within coactive sports, positive self-talk was rated higher by female athletes, but 

communication skills were rated higher by male athletes. 

 

Study 2 examined the preferences of elite Malaysian athletes for the type of 

person providing sport psychology services and the way in which the services should 

be delivered. As in Study 1, comparisons were made between forced-choice and 

rating scale assessment protocols and between athletes from coactive and interactive 

sports. Once again, the forced-choice protocol allowed for better discrimination of 

consultant characteristics and delivery preferences than the rating scale protocol. In 

addition, strong preferences were expressed for a consultant to have prior experience 

as an athlete or coach, to regularly attend training sessions and competitions, and to 

place a high priority on the teaching of sport-specific mental skills. Preferences were 

also expressed for program content to be determined by the coach or consultant and 

for continual, small doses of mental skills training to be delivered face-to-face by the 

consultant on a group/team basis. These program delivery preferences were strongest 

within interactive sports where subcultural values may have reinforced the 

hierarchical and collectivist values within the broader Malaysian culture. 

 

Study 3 directly compared the responses of elite Malaysian and Australian 

athletes with respect to: (a) the perceived importance of performance-related 

psychological skills; (b) the preferred characteristics of the service provider; and (c) 

the preferred mode of delivery for sport psychology services. Results suggested that 
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all of these elements were influenced by cultural factors (Malaysia vs Australia) as 

well as subcultural factors (interactive vs coactive sport). More specifically, general 

country-related differences emerged for the perceived importance of clarifying 

roles/responsibilities and using relaxation techniques, with Malaysian athletes 

placing more importance on both skills. Significant main effects for country were 

also observed for several consultant characteristics. For example, Australian athletes 

had a stronger preference than Malaysian athletes for formal training in psychology, 

while Malaysian athletes had stronger preferences for regular attendance at training 

and competition as well as leading a physically active lifestyle. From a program 

delivery perspective, Malaysian athletes had stronger preferences than Australian 

athletes for the coach or consultant to determine program content and for the 

program to be delivered on a group/team basis. In contrast, Australian athletes had a 

stronger preference than Malaysian athletes for the program to be delivered on a one-

to-one basis. Other differences between Malaysian and Australian athletes were also 

observed, with the specific nature of these differences moderated by the interactive 

or coactive environment surrounding sport participation.   
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Chapter 1 

 

Introduction and Overview 

Sport psychologists and researchers have identified a variety of psychological 

skills that, if utilised effectively, can be beneficial to the athlete. The systematic 

development of these skills occurs through psychological skills training (Krane & 

Williams, 2010). Improvements in these skills have, in turn, been found to be 

associated with improved performance (Greenspan & Feltz, 1989; Vealey, 1988; 

Weinberg & Comar, 1994; Weinberg & Gould, 2011; Krane & Williams, 2010; 

Weinberg & Williams, 2010). Therefore, sport psychologists are keen to optimize 

psychological skills training both in terms of the particular skills taught and the way 

in which the training programs are delivered.  

 

Relevant Psychological Skills 

In terms of program content, findings from a series of interviews and 

assessments of US Olympic champions suggest that the development of 

psychological skills such as improving self-confidence, goal setting, mental 

preparation, concentration, readiness for competition, relaxation, emotional control,  

and attentional control is important for high level performance (Gould, Dieffenbach, 

& Moffett, 2002). Other researchers have also indicated that these skills are 

correlated with performance in sport (Krane & Williams, 2010) and have suggested 

that proficiency in the use of these skills could help athletes to achieve peak 

performance (Harmison, 2011). Similar psychological skills have been shown to 

positively affect performance across various sports and levels of competition (Zizzi, 

Blom, Watson, Downey, & Geer, 2009). For example psychological skills training 
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programs have been shown to be effective for improving elite athletes’ performances 

in golf putting (Cohen, Tenenbaum, & English, 2006), tennis (Mamassis & Doganis, 

2004), cycling (Kress, Schroeder, Potteiger, & Haub, 1999 ), swimming (Sheard & 

Golby, 2006), running (Patrick & Hrycaiko, 1998), equestrian events (Blakeslee & 

Goff, 2007), karate (Seabourne, Weinberg, Jackson, & Suinn, 1985), soccer 

(Thelwell, Greenlees, & Weston, 2006), gymnastics (Fournier, Calmels, Durand-

Bush, & Salmela, 2005) and triathlon (Thelwell & Greenlees, 2001).  

The importance of particular psychological skills is further demonstrated by 

the frequency of their appearance in instruments such as the Test of Performance 

Strategies (TOPS; Thomas, Murphy, & Hardy, 1999), the Ottawa Mental Skills 

Assessment Tool (OMSAT-3; Durand-Bush, Salmela, & Green-Demers, 2001), and 

the Athletic Coping Skills Inventory-28 (ACSI-28; Smith, Schutz, Smoll, & Ptacek, 

1995). The psychological skills common to these questionnaires include goal-setting, 

emotion control, mental preparation, activation, relaxation, self-confidence, and 

mental imagery. O'Connor (2004) identified psychological skills that have been 

addressed frequently by consultants. These skills include concentration/ 

focus/attention, confidence, goals, imagery, arousal regulation/intensity, and self-

talk. Other researchers have highlighted similar skills as well as additional ones, 

including: goal setting (Vidic & Burton, 2010; Weinberg, Yukelson, Burton, & 

Weigand, 2000) , self-talk (Hardy, 2006), self-confidence (Garza & Feltz, 1998), 

mental imagery (Morris, Spittle, & Watt, 2005; Post & Wrisberg, 2012), team 

cohesion (Carron, 1982; Eys, Loughead, Bray, & Carron, 2009) and relaxation (Bull, 

Albinson, & Shambrook, 1996). Finally, researchers and practitioners have also 

emphasized the importance of devoting attention to group-oriented processes such as 

role clarification, communication skills, team building, and team cohesion (Bull, 
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1995; Eys, Carron, Beauchamp, & Bray, 2003; Eys, Carron, Bray, & Beauchamp, 

2005; Gordon, 1990). Appendix K summarizes additional literature examining 

psychological skills within the sport domain. 

 

Characteristics of Sport Psychology Service Providers 

In order to improve the quality of applied sport psychology work, numerous 

researchers have tried to identify the personal characteristics of successful 

consultants (Anderson, Miles, Robinson, & Mahoney, 2004; Cropley, Miles, Hanton, 

& Niven, 2007; Friesen & Orlick, 2010; Gould, Murphy, Tammen, & May, 1991; 

Halliwell, Orlick, Ravizza, & Rotella, 1999; Hardy, Jones, & Gould, 1996; Hill, 

2001; Lubker, Visek, Geer, & Watson, 2008; Lubker, Visek, Watson, & 

Singpurwalla, 2012; Martin, Lavallee, Kellmann, & Page, 2004; Orlick & 

Partington, 1987; Partington & Orlick, 1987b; Poczwardowski & Sherman, 2011; 

Poczwardowski, Sherman, & Henschen, 1998; Poczwardowski, Sherman, & 

Ravizza, 2004; Ravizza, 1988; Sharp & Hodge, 2011). For instance, Anderson et al. 

(2004) outlined the following six characteristics of an effective consultant: being 

personable, knowledgeable and experienced; exhibiting professional skills; honesty; 

provision of practical services; and being a good communicator. Additionally, to be 

an effective service provider, one must also be cognizant of the characteristics of 

those within the sport with whom they are working (e.g., athletes, teams, and 

coaches). Thus, factors relating to the quality of the practitioner-athlete relationship 

have been outlined (Petitpas, Giges, & Danish, 1999), and a range of attributes and 

traits that an effective practitioner should possess or develop have been suggested 

(Orlick & Partington, 1987; Partington & Orlick, 1987b). These attributes include 

having good interpersonal skills, being flexible, hard-working, and willing to learn 
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about the sport. Finally, Yukelson (2001) suggests that commitment, passion, strong 

interpersonal communication skills, effective intervention skills, patience, flexibility, 

empathy, and a sense of caring are essential characteristics for effective practice. 

Appendix L summarises additional literature examining the desired characteristics of 

sport psychology service providers. 

 

Methods of Delivery  

Various approaches to psychological skills training have been suggested 

(Morris & Thomas, 1995; Thelwell, 2008), and a variety of consultation models, 

approaches and philosophies have been discussed (Danish & Hale, 1981; Friesen & 

Orlick, 2010; Hardy & Parfitt, 1994; Hill, 2001; Perna, Neyer, Murphy, Ogilvie, & 

Murphy, 1995; Poczwardowski et al., 2004; Smith & Johnson, 1990; Visek, Harris, 

& Blom, 2009; Weiss, 1995). Poczwardowski et al. (2004) suggested that 

“understanding one’s personal and professional philosophy is among the essential 

prerequisites to an effective consulting practice” (p. 446), and they proposed a 

hierarchical structure of professional philosophy involving several components. 

These components include: (a) personal core beliefs and values, (b) theoretical 

paradigms for behavior change, (c) models of practice and the consultant’s role, (d) 

intervention goals, and (e) intervention techniques and methods. In addition, they 

described the ideal model of service delivery as being flexible, relying on a 

combination of different theoretical frameworks, and using methods and techniques 

that are drawn from many schools of thought.  

Poczwardowski et al. (2004) also describe five basic models of practice 

widely used by sport psychology practitioners. The psychological skills training 

approach emphasizes performance-relevant behaviour change via mental skill 



5 

 

development (Vealey, 1988). The counselling approach focuses on developing sport 

and life skills for effective coping and personal growth (Danish & Hale, 1981), while 

the medical approach focuses on the treatment of maladaptive behavioral, emotional, 

and cognitive reactions to stressors in sport and life (Perna et al., 1995). The 

interdisciplinary sport science approach makes use of input from various sport 

science disciplines to help the athlete (e.g., biomechanics, exercise physiology, 

motor learning, sports medicine, sport nutrition) (Loehr, 1990; Ravizza, 1988; 

Weiss, 1995). Finally, supervisory consulting emphasises ongoing skill development 

of the individual delivering the psychological services through consultation with 

colleagues and supervision (Smith & Johnson, 1990).  Appendix L summarises 

additional literature discussing service delivery considerations in sport psychology. 

These considerations include athlete involvement in determining intervention content 

(Hays, Thomas, Maynard, & Buttt, 2010; Jones, 1993; Mellalieu, Hanton, & 

Thomas, 2009); combined use of group-level, individual-level, and self-instructional 

activities (Anderson et al., 2004; Orlick, 1989; Perna et al., 1995; Weinberg & 

Comar, 1994); long-term commitment to and involvement with the athlete or team 

(Anderson et al., 2004; Fifer, Henschen, Gould, & Ravizza, 2008; Orlick & 

Partington, 1987); and continous versus cyclical structures (Blumenstein, Lidor, & 

Tenenbaum, 2005; Bull, 1995; Fournier et al., 2005; Galloway, 2007; Gardner & 

Moore, 2004; Holliday et al., 2008; Lidor, Blumenstein, & Tenenbaum, 2007). 

 

The Importance of Culture 

Although previous research provides useful information about the 

psychological skills that are important, the desirable qualities of service providers, 

and the ways in which services might be provided, it has not adequately addressed 
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the way in which culture could influence these aspects of psychological skills 

training. In order to do so, a general appreciation of culture and cultural dimensions 

is needed.  

Culture is believed to be composed of race, communal rituals, religious 

beliefs and traditions shared among a group (Hanrahan, 2004), and is “produced 

through systems of meaning, through structures of power, and through the 

institutions in which these are deployed” (Donald & Rattansi, 1992, p.4).  Although 

there are various definitions of culture, the definition provided by Kluckhohn (as 

cited in Oyserman, Coon, & Kemmelmeier, 2002, p.40) is informative: 

“Culture consists of patterned ways of thinking, feeling and reacting, 

acquired and transmitted mainly by symbols, constituting the 

distinctive achievements of human groups, including their 

embodiments in artifacts; the essential core of culture consists of 

traditional ( i.e., historically derived and selected) ideas and especially 

their attached values”.  

Numerous studies have been undertaken in an effort to identify the most 

significant and influential higher-order dimensions associated with cultural value 

systems. The assumption behind such work is that an understanding of these 

underlying dimensions will help to explain differences in perceptions, needs, and 

behaviour (Allen & Dyer, 1980; Bettinger, 1989; Denison, 1990). Toward this end, 

early research within organizational settings identified 9 - 15 dimensions of culture 

that were believed to be important for understanding interactions and behaviour 

within work groups (Howard, 1998; Van der Post, de Coning, & Smit, 1997). More 

recent research along the same lines has suggested that a smaller number of higher-

order dimensions may be sufficient for this purpose. More specifically, the work of 
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Hofstede and colleagues supports a focus on four to five distinct dimensions 

underlying cultural value systems (Hofstede, 2001; Hofstede, Hofstede, & Minkov, 

2010).   

Theory and research within sport psychology has been slow to recognize the 

importance of cultural context on the perceptions, needs, and behaviour of athletes. 

Although this oversight is beginning to receive attention from a philosophical and 

theoretical perspective (Kamphoff, Gill, Araki, & Hammond, 2010; Ryba & Wright, 

2010; Schinke, McGannon, Parham, & Lane, 2012; Schinke & Moore, 2011; 

Schinke, Hanrahan, & Catina, 2009), relatively few empirical studies have been 

conducted to directly address the issue (Smith & Shilbury, 2004). Examples of the 

limited available research along these lines include a study by Sorokowski (2009) 

who noted some possible differences in performance among sport teams from 

individualist and collectivist cultures. McCutcheon and Ashe (1999) also focused on 

individualism/collectivism and found equivalent levels of personal satisfaction 

among North American athletes from ethnic backgrounds believed to emphasize 

these two orientations. Finally, Peters and Williams (2006) found differences in the 

amount of positive and negative self-talk as well as the performance consequences of 

self-talk among North Americans whose families came from collectivist and 

individualistic cultural backgrounds. In discussing these findings, Peters and 

Williams (2006, 2009) emphasized not only the need for more examination of 

cultural influences in sport psychology but also the potential for Hofstede’s cultural 

dimensions framework to guide this research. 
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Hofstede’s Dimensions of Culture  

Based on a long history of organizational research, Hofstede (2001) theorised 

that cultural differences could be described along five major dimensions. Hofstede 

labelled these dimensions Power Distance, Individualism-Collectivism, Masculinity, 

Uncertainty Avoidance, and Long-Term Orientation. He argued that these 

dimensions were empirically verifiable, and that different countries could be 

positioned somewhere between the poles of each dimension. Although viewed as 

statistically independent, it was suggested that some combinations were more 

frequent than others. In addition, evidence was presented to support significant and 

meaningful correlations of these dimensions to geographic, economic, demographic 

and political indicators (Hofstede, 2001; Hofstede et al., 2010). 

Power distance measures the level of inequality between people that is 

considered normal within the culture. The concept of power distance implies that in 

hierarchical groups, people in power will try to maintain their power, keeping power 

distance high. Power distance helps to define who has authority to make decisions as 

well as the rules and procedures within social groups. In high power distance 

cultures such as Malaysia, subordinates accept their status and respect formal 

hierarchical authority. Cultures low in power distance such as Israel and Austria are 

characterized by a willingness to share authority (Hofstede, 2001; Hofstede et al., 

2010). 

Individualism is the degree to which people prefer to work independently 

rather than as group members. Cultures high in individualism, such as the United 

States of America and Australia, respect and value personal achievement and 

personal autonomy. Primary concerns revolve around the person themselves rather 

than the groups to which they belong, and people tend to classify each other on the 
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basis of individual characteristics rather than group membership. On the other hand, 

cultures high in collectivism, such as Taiwan and Malaysia, emphasize group 

harmony, social order, loyalty, and relationships. Individual initiatives are not valued 

if they work against group goals or group interest (Hofstede, 2001; Hofstede et al., 

2010).  

Masculinity is the degree to which typically masculine attributes (e.g., 

assertiveness, success and competition) prevail over typically feminine attributes 

(e.g., sensitivity and concern for others). Cultures high in masculinity, such as Japan, 

are more likely to be male-dominated, especially at the management level. Cultures 

low in masculinity (e.g., Sweden) are more likely to be egalitarian in their 

managerial and professional positions. In addition, highly masculine societies are 

more likely to define occupations by gender, whereas in less masculine cultures 

occupational roles are not restricted by gender stereotypes (Hofstede, 2001; Hofstede 

et al., 2010).  

Countries high in Uncertainty Avoidance have elevated stress levels and have 

rules and norms that, as much as possible, operate to reduce uncertainty and/or 

ambiguity. Cultures high in uncertainty avoidance tend to be uncomfortable with 

risks, disorganization, and unstructured situations. As a result, they try to control 

their environments by creating many laws, rules, and institutions. This is manifested 

in lifetime employment practices in countries such as Japan and Greece. Cultures 

low in uncertainty avoidance accepts differences within society, and people in these 

cultures are more curious about discovering and trying new things. The result is 

more job mobility, as seen in countries such as the United States of America and 

Denmark (Hofstede, 2001; Hofstede et al., 2010). 
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Long- term orientation relates to the fostering of virtues oriented towards 

future rewards, in particular perseverance, thrift, and adapting to changing 

circumstances. In long-term oriented societies, people tend to be future-oriented and 

enter relationships expecting a long-term relationship, knowing that any positive 

outcomes from that relationship may not occur for some time. At the other extreme, 

short-term oriented societies foster virtues related to the past and present, in 

particular respect for tradition, preservation of ‘face’, and fulfilling social 

obligations. Individuals with a short-term orientation are also more likely to want 

quick results/profits and to focus on the immediate future without concern about 

long-term consequences (Hofstede, 2001; Hofstede et al., 2010). 

These cultural dimensions have been found to be quite distinct across 

different countries (Hofstede, 2001; Hofstede et al., 2010). For example, Americans 

tend to have average power distance and uncertainty avoidance scores, but they are 

higher than average in individualism, masculinity and short-term orientation. On the 

other hand, the overseas Chinese (i.e., those outside mainland China in Hong Kong 

or Taiwan) tend to have high power distance with low uncertainty avoidance, low 

individualism, and a long-term orientation. Given that sport operates as a microcosm 

of society-at-large (Frey & Eitzen, 1991), it is not surprising that differences in 

sporting systems and practices based on nationality have been acknowledged in the 

sport literature (Cox & Liu, 1993; Guest, 2007; Hanrahan, 2011; Hodge, Sharp, & 

Heke, 2011; Ikulayo & Semidara, 2011; Kamphoff et al., 2010; Kontos & Arguello, 

2005; Naoi, Watson, Deaner, & Sato, 2011; Peters & Williams, 2009; Schinke et al., 

2009; Si, Duan, Li, & Jiang, 2011; Terry, 2009; Xinyi, Smith, & Adegbola, 2004). In 

turn, the existence of these differences raises an important question with regard to 

the delivery of sport psychology services. Specifically, can sport psychology 
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practices employed in Western countries be effectively applied in other countries 

with different cultural value systems (Parham, 2005; Ryba & Schinke, 2009; Ryba & 

Wright, 2005; Ryba & Wright, 2010)?  

In Malaysia, for example, the current model for psychological skills training 

is to emphasize psychological skills found to be important for athletes in Western 

cultures and to deliver these skills following a Western-oriented service delivery 

model. Additionally, researchers in Malaysia have yet to systematically detail the 

psychological skills, the characteristics of the service provider, and the mode of 

service delivery considered important by Malaysian athletes. A series of studies was 

therefore designed and undertaken to address these issues. In general, we expected 

that the psychological skills deemed important by Malaysian athletes as well as the 

preferred characteristics of service providers and the preferred form of service 

delivery would reflect the dominant value themes in Malaysian society. These 

themes include an acceptance of formal hierarchical structures and a collectivist 

orientation (Hofstede, 2001). In comparison, we expected that the preferences of 

Australian athletes would reflect the dominant value themes in Australian society. 

These themes include an acceptance of sharing authority and an individualistic 

orientation (Hofstede, 2001; Hofstede et al., 2010). Finally, we felt that the 

preferences of both the Malaysian and Australian athletes might also be influenced 

by subcultural values unique to the social milieu surrounding involvement in either a 

coactive or an interactive sport. 

Specifically, the research undertaken for these purposes is reported in this 

thesis as follows. Chapter 2 reports findings from an examination of the perceived 

importance of selected psychological skills among elite Malaysian athletes. Chapter 

3 also focuses specifically on Malaysian athletes and examines their preferences for 
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service provider characteristics and the way in which sport psychology services 

should be delivered. Chapter 4 reports findings from a direct cross-national 

comparison between elite athletes from Malaysia and Australia with respect to: 

perceived importance of selected psychological skills; preferences for service 

provider characteristics; and preferences for the way in which sport psychology 

services should be delivered. Chapter 5 provides a summary of the findings and 

suggests directions for future research. 
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Chapter 2 

Perceived Importance of Selected Psychological Strategies 

Among Elite Malaysian Athletes 

 

(Manuscript submitted for publication) 

Abstract 

Elite Malaysian athletes from interactive and coactive sports rated the perceived 

importance of eight psychological strategies for improving performance using two 

different response format methods – Likert rating scale and forced-choice. Findings 

indicated that a forced-choice procedure produced better discrimination among the 

skills than a rating scale procedure. Findings also indicated that the importance 

ratings differed as a function of sport type and gender. Specifically, athletes in 

interactive sports placed more importance on the setting of team goals and clarifying 

roles/responsibilities than athletes in coactive sports. At the same time, participants 

in coactive sports viewed setting of personal goals, use of psych-up strategies, and 

use of imagery as more important for performance than those in interactive sports. 

Significant interaction effects indicated that, within coactive sports, positive self-talk 

was rated higher by females than males, but communication skills were rated higher 

by males than females. 

 

Keywords: psychological skills, elite athletes, cultural influences 
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Introduction 

Sport psychologists have identified a variety of psychological skills that can 

be utilised by athletes to improve performance.  The systematic development of 

these skills occurs through psychological skills training (PST) (Weinberg & Comar, 

1994; Weinberg & Williams, 2010). Improvements in these skills have, in turn, been 

found to be associated with improved performance (Fournier et al., 2005; Greenspan 

& Feltz, 1989; Thelwell et al., 2006; Vealey, 2007; Weinberg & Gould, 2011; Krane 

& Williams, 2010). A meta-analysis conducted by Greenspan and Feltz (1989) 

examining the effectiveness of PST interventions revealed that they positively 

influenced performance in over 80 per cent of the studies. Subsequent meta-analyses 

have indicated that PST exerts a positive impact on performance in both individual 

and team sports (Vealey, 1994; Meyers, Whelan, & Murphy, 1996; Martin, Vause, & 

Schwartzman, 2005). Therefore, sport psychologists are keen to optimise PST with 

respect to the particular skills taught and the way in which the training programs are 

delivered.  

In terms of program content, interviews with US Olympic champions suggest 

that the development of psychological skills such as self-confidence, goal setting, 

mental preparation, concentration, readiness for competition, relaxation, and 

emotional control are important for high-level performance (Gould et al., 2002). 

Improvements in these particular psychological skills have been shown to positively 

affect performance across various levels of competition in many different team and 

individual sports (Karageorghis & Terry, 2011; Zizzi et al., 2009). Further 

information about the psychological skills considered important for sport 

performance can be gleaned from an examination of assessment instruments used by 

sport psychologists. These instruments include the Test of Performance Strategies 



15 

 

(TOPS; Thomas et al., 1999), the Ottawa Mental Skills Assessment Tool (OMSAT-

3: Durand-Bush et al., 2001), and the Athletic Coping Skills Inventory-28 (ACSI-28: 

Smith et al., 1995). Psychological skills common to these instruments include goal-

setting, emotional control, mental preparation, activation, relaxation, self-confidence, 

and mental imagery. Other researchers and practitioners have emphasized the 

importance of devoting attention to group-oriented processes such as role 

clarification, communication skills, team building, and cohesion (Bull, 1995; Eys et 

al., 2003; Eys et al., 2005; Gordon, 1990). 

Despite the considerable attention given to delineating psychological skills 

that are important for sport performance, it is apparent that most of the research 

conducted on this issue has taken place in Western cultures (Ryba & Schinke, 2009). 

Indeed, of the studies cited above, very few of them have sampled athletes from non-

Western societies (Fisher, Butryn, & Roper, 2003; Kontos & Breland-Noble, 2002). 

Thus, there appears to be an assumption that a given psychological skill will be 

perceived as equally important by Western and non-Western athletes, but such an 

assumption may not be valid. It is well known that national cultures vary on 

important dimensions that determine the nature and type of interaction with other 

individuals (Hofstede, 2001; Hofstede et al., 2010).  

Effective implementation of PST therefore requires a flexible approach based 

on people in relation to their background, experiences, and social milieu (Hanrahan, 

2011; Hodge et al., 2011; Ikulayo & Semidara, 2011; Ryba & Wright, 2010; Schinke 

et al., 2009; Terry, 2009). In other words, the extent to which athletes perceive 

specific psychological skills to be relevant and useful will depend to some extent on 

their cultural identity, which reflects factors such as nationality, religion, race, and 
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ethnicity (Hill, 1993; Kontos & Breland-Noble, 2002; Martens, Mobley, & Zizzi, 

2000; Ryba & Wright, 2010).  

Cultural factors can also influence the way in which individuals respond 

when asked to state an opinion or report their preferences (Lee, Jones, Mineyama, & 

Zhang, 2002). For example, Flaskerud (1988) suggested that Likert scale responses 

might be culturally biased and illustrated this point by highlighting differences in 

Likert responses from Latin Americans, Vietnamese, and North Americans. Other 

researchers have also noted that Likert scales can be challenging to certain ethnic 

groups (Bernal, Wooley, & Schensul, 1997). As an alternative approach, some 

investigators have suggested the use of forced choice procedures (Rasinski, Mingay, 

& Bradburn, 1994). Studies have shown that the responses to forced-choice 

questions are stable, provided the choices are balanced and represent realistic 

alternatives (Gendall, Assendelft, & Hoek, 1991). The benefits of such an approach 

may be especially apparent in cross-cultural research (Heine, Lehman, Peng, & 

Greenholtz, 2002). In these types of studies, the provision of concrete response 

options may enhance the validity of comparisons across groups (Biernat & Manis, 

1994; Heine et al., 2001; Peng, Nisbett, & Wong, 1997).  

Gender and sport type may also exert an influence on the perceived 

importance of psychological skills. Indeed, as Balague (2000) has observed, 

successful PST implementation requires consideration of the specific needs of the 

athlete, and these needs are influenced by numerous factors including age, gender, 

level of experience, and the demands of the sport. For example, gender differences 

between male and female athletes have been observed for anxiety responses, coping 

preferences, self-confidence levels and other psychological skills (Anshel, Jamieson, 

& Raviv, 2001; Cox & Liu, 1993; Nicholls, Polman, Levy, Taylor, & Cobley, 2007; 
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Parnabas, Mahmood, & Ampofo-Boateng, 2009; Tamres, Janicki, & Helgeson, 

2002; Wrisberg, Simpson, Loberg, Withycombe, & Reed, 2009). These findings 

suggest that the perceived relevance of interventions addressing these issues will also 

vary according to gender. Similarly, Taylor (1995) and Duda (1998) both noted that 

performance demands as well as interaction requirements differ across sports and, 

therefore, the required emphases for performance enhancement interventions will 

also differ. For instance, although cohesion appears to be equally important for 

performance in coactive and interactive sports, the absolute level of cohesion is 

typically lower in coactive sports (Carron, Colman, Wheeler, & Stevens, 2002). 

Thus, special attention to team-building interventions may be needed in coactive 

sports (Carron et al., 2002). Conversely, there is evidence that an emphasis on 

clarifying the roles and responsibilities of team members is especially beneficial in 

interactive sports (Eys et al., 2003; Eys et al., 2005). However, despite these 

findings, the perceived importance of various psychological skills has not been 

directly compared between athletes from coactive and interactive sports.  

Given these issues and considerations, we undertook the present study to: (a) 

provide descriptive information about the psychological skills considered most 

important for performance by athletes from a non-Western culture (i.e., Malaysia); 

(b) explore the potential benefits of using a forced-choice format rather than a rating 

scale format for evaluating the perceived importance of psychological skills; and (c) 

evaluate the independent and combined influence of gender and sport type (coactive 

versus interactive) on the perceived importance of performance-relevant 

psychological skills.  
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Method 

Participants 

A total of 179 elite athletes from Malaysia (age range = 14–39 years, Mean = 

21.20, SD = 3.84) participated in the study. The sample contained 111 male and 68 

female athletes representing two interactive sports (i.e., soccer and hockey) and 

several coactive sports (e.g., karate, archery, swimming, fencing). These athletes had 

been competing at an elite level for a sustained period of time (Mean = 9.20 years, 

SD = 3.48), and they were receiving sport science support from the National Sports 

Institute of Malaysia. Consequently, they had prior exposure to sport psychology 

services and were familiar with the potential benefits of mental skills training for 

performance enhancement. 

Instruments 

Participants completed a questionnaire consisting of three parts: (a) 

background questions; (b) ratings for the perceived importance of selected 

psychological skills using a continuous rating scale format; and (c) a series of 

forced-choice selections reflecting relative importance within pairs of these same 

skills. The specific skills included in section (b) of the questionnaire were selected 

on the basis of: (a) their regular appearance in the sport psychology literature; (b) 

their inclusion within mental skills training programs for high-level athletes; and (c) 

their face validity from the athlete’s perspective (Bull, 1995; Bull et al., 1996; 

Durand-Bush et al., 2001; Eys et al., 2003; Eys et al., 2005; Gordon, 1990; Gould et 

al., 2002; Thomas et al., 1999; O'Connor, 2004; Smith et al., 1995; Weinberg et al., 

2000; Zizzi et al., 2009). They included setting team goals, using positive self- talk, 
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controlling negative emotions, using mental imagery, setting personal goals, 

improving team communication, using “psych-up” strategies, and clarifying roles 

and responsibilities. 

Likert-type responses were made on bipolar scales anchored by “not 

important” (1) and “very important” (7). The forced-choice responses were made by 

selecting the “more important” skill when systematically paired with every other 

skill. A given skill received a score of 1 each time it was chosen and a score of 0 if it 

was not selected. These values were then summed to obtain a total score for each 

skill that could vary from 0 (never selected) to 7 (selected every time). 

Procedure 

Ethical clearance was secured from an institutional ethics committee, and 

back-translation procedures were then used to create parallel English and Malay 

versions of the questionnaire (Behling & Law, 2000). More specifically, 

questionnaire items were first written in English, then translated into Malay, and then 

back-translated into English by two bilingual translators (a language teacher and a 

university lecturer). Differences between the original English version and the Malay 

version were identified, and necessary modifications were then made. The translation 

process was repeated until the original and back-translated versions agreed. 

Permission to conduct the study was subsequently obtained from the National Sports 

Council of Malaysia. 

Athletes were notified about the study through sport management personnel 

and coaches. They then attended a group-based testing session with other athletes 

from their sport. Some of these sessions took place at training venues, while others 

took place at central facilities managed by the National Sports Council of Malaysia. 

Group sizes ranged from 5-30 athletes, and testing was done during a period of 
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normal training. Upon arrival, participants were assured of their anonymity and 

signed informed consent forms before data collection took place. Completion of the 

questionnaires took approximately 15 minutes. Copies of the research information 

sheet and the questionnaire are provided in Appendix A and G.  

 

Results 

Descriptive Statistics and Response Format Comparisons 

Initially, descriptive statistics were computed for the responses obtained 

using the rating scale and forced-choice formats. These statistics are shown in Table 

1, and several aspects of the data are noteworthy. Firstly, except for the skill of 

setting team goals, both formats produced a similar hierarchy for overall perceived 

importance. Setting personal goals and clarifying roles and responsibilities were 

viewed as most important in both formats, while using “psych-up” strategies and 

using mental imagery were viewed as least important in both formats. 

 

Table 1 

Perceived importance of psychological skills among elite Malaysian athletes: Likert 

rating scale versus forced-choice formats 

 
Likert Ratings  Forced-choice  

Psychological Skill Mean SD Skew Kurt  Mean SD Skew Kurt 

Setting  

Personal Goals 
6.50 .83 -1.65 1.84  4.54 1.74 -.37 -.54 

          

Clarifying Roles 

and Responsibilities 
6.38 .95 -2.59 10.30  3.96 1.96 -.31 -.79 

          

Using Positive  

Self-talk 
6.25 1.05 -1.94 4.84  3.88 1.64 -.12 -.72 
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Improving Team 

Communication 
6.23 1.03 -1.47 2.06  3.59 2.17 -.06 -1.09 

          

Controlling 

Negative Emotions 
6.22 1.01 -1.41 1.94  3.51 1.87 -.12 -.73 

          

Setting Team Goals 6.32 1.06 -2.05 5.39  3.06 2.08 .08 -1.15 

          

Using Mental  

Imagery 
5.85 1.12 -1.26 2.68  2.92 1.94 .37 -.63 

          

Using “Psych-up” 

Strategies 5.68 1.22 -1.04 1.21  2.56 1.93 .57 -.48 

Note. Skew = Skewness; Kurt = Kurtosis. 

 

Secondly, the rating scale responses were consistently negatively skewed and 

consistently more kurtotic than the forced-choice scores. This distributional pattern 

suggests a ceiling effect in the responses (Nunnally & Bernstein, 1994; Strauss, 

Sherman, Spreen, & Slick, 2006). Conversely, the forced-choice scores exhibited 

minimal skewness and were consistently less kurtotic than the Likert ratings. In other 

words, the forced-choice format produced perceived importance scores that were less 

subject to ceiling effects and more normally distributed than the scores obtained 

using the Likert format. As a result, the forced-choice format allowed for better 

discrimination among the skills in the hierarchy than the Likert format. Statistically, 

the superior discrimination was reflected by an effect size of 1.08 for the difference 

between the first and last skill in the hierarchy when using forced choice scores 

compared to an effect size of 0.78 for the difference between the first and last skill in 

the hierarchy when using rating scale scores. 

 

The Influence of Sport Type and Athlete’s Sex 

A two-way MANOVA was used to determine if the perceived importance of 

the skills shown in Table 1 was influenced by the athlete’s sex and/or the type of 
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sport they participated in (coactive, interactive). For the psychometric reasons 

outlined above, we used the scores obtained from the forced-choice responses in this 

analysis. Results revealed a significant multivariate main effect for sport type, 

Wilk’s Lambda = .628, F (8, 168) = 12.46, p < .001, as well as a significant 

multivariate interaction, Wilk’s Lambda = .903, F (8, 168) = 2.25, p = .026. The 

multivariate main effect for sex was not significant, Wilk’s Lambda = .945, F (8, 

168) = 1.22, p = .29. 

Subsequent examination of univariate F-ratios revealed that the multivariate 

interaction was primarily a result of interaction effects for the skills of using positive 

self-talk, F (1, 175) = 5.25, p = .023, and improving team communication, F (1, 175) 

= 4.18, p = .042. These interactions are illustrated in Figure 1. Follow-up tests on 

these univariate interactions revealed no differences between males and females in 

the perceived importance of either skill within interactive sports (both t-values <  
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Figure 1. Perceived importance of positive self-talk and improving team 

communication among male and female athletes in coactive and interactive sports   

 

1.39 and both p-values > .17). However, within coactive sports, females rated the 

importance of positive self-talk significantly higher than males, t (121) = 2.66, p =  

.009, d = .48. At the same time, female coactive sport athletes rated the importance 

of improving communication skills significantly lower than male coactive sport 

athletes, t (121) = 2.06, p = .041, d = .38. 

The significant multivariate effect for sport type was a function of univariate 

differences on five other skills. More specifically, general differences between 

interactive and coactive sport athletes were observed for the perceived importance of 

setting team goals, setting personal goals, clarifying roles and responsibilities, using 

mental imagery, and using psych-up strategies. Descriptive statistics related to these 

effects are shown in Table 2. Inspection of means alongside univariate F-ratios 

revealed that interactive sport athletes had higher scores than coactive sport athletes 

for the perceived importance of setting team goals, F (1, 175) = 53.80, p < .001, d = 
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1.28, as well as clarifying roles and responsibilities, F (1, 175) = 6.53, p = .011, d = 

.45. On the other hand, coactive sport athletes had higher scores than interactive 

sport athletes for setting personal goals, F (1, 175) = 24.49, p < .001, d = .88, using 

psych-up strategies, F (1, 175) = 17.60, p < .001, d =.73, and using mental imagery, 

F (1, 175) = 13.35, p < .001, d = .58.  

 

Table 2 

Perceived importance of psychological skills among elite Malaysian athletes 

according to sport type (coactive or interactive) 

 Coactive Sports 

(n = 123) 
 

Interactive Sports 

(n = 56) 

Psychological Skill Mean SD  Mean SD 

Setting  

Personal Goals 
4.98 1.59  3.55 1.66 

      

Clarifying Roles and 

Responsibilities 
3.70 2.00  4.54 1.76 

      

Setting  

Team Goals 
2.34 1.94  4.64 1.39 

      

Using Positive  

Self-talk 
4.20 1.69  3.16 1.29 

      

Improving Team 

Communication 
2.97 2.11  4.95 1.65 

      

Controlling 

Negative Emotions 
3.57 1.93  3.38 1.73 

      

Using Mental  

Imagery 
3.26 2.02  2.16 1.53 

      

Using “Psych-up” 

Strategies 2.98 1.95  1.64 1.55 
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Discussion 

Reflection on the psychological skills required for optimal performance is an 

important starting point for effective implementation of mental skills training 

programs (Butler & Hardy, 1992; Gucciardi & Gordon, 2009). Given that the 

potential influence of culture has often been ignored in examinations of 

psychological skills in sport (Fisher et al., 2003; Kamphoff et al., 2010; Ryba & 

Wright, 2005; Ryba & Wright, 2010; Schinke et al., 2009), the general purpose of 

this study was to determine the perceived importance of selected psychological skills  

among elite Malaysian athletes. In doing so, we specifically explored the relative 

merits of using rating scale versus forced-choice methodologies for obtaining 

information about these skills, and we also assessed the  influence of gender and 

sport type (coactive or interactive) on perceived importance. 

Overall, a similar hierarchy of perceived importance was obtained from the 

rating scale responses and the forced-choice responses. Specifically, setting of 

personal goals and clarification of roles/responsibilities received the highest ratings 

in both formats, while the use of psych-up strategies and mental imagery received 

the lowest ratings in both formats. The sequencing of other skills in the middle 

portion of the hierarchy was also similar, with the notable exception of setting team 

goals. That skill was ranked third when assessed using a rating scale format (Mean = 

6.32), but it was ranked sixth when assessed using a forced-choice format (Mean = 

3.06). The disparity in these rankings reinforces observations that cultural factors 

may interact with assessment protocols to produce unique response tendencies 

(Bernal et al., 1997; Flaskerud, 1988; Heine et al., 2002). In this particular instance, 

it is possible that the collectivist orientation of Malaysian society (Hofstede, 2001; 

Hofstede et al., 2010) prompted a general belief among Malaysian athletes that the 



26 

 

group-based skill of setting team goals was important. However, when the same skill 

was systematically paired with other psychological skills using a forced-choice 

protocol, the perceived importance of setting team goals may have been reduced 

because a specific referent was available against which its importance could be more 

precisely evaluated (Bartram, 2007; Heine et al., 2001). This explanation is 

consistent with the observation made by Smyth, Dillman, Christian, and Stern (2006) 

that forced choice procedures invoke a deeper level of processing than rating scale 

procedures. 

Other, more global differences between the rating scale responses and the 

forced-choice responses suggest that sport psychology consultants should give 

careful consideration to the way in which they ask athletes to assess psychological 

skills. The typical approach for evaluating skill relevance, importance, or 

development is to use bipolar rating scales. However, our findings indicate that 

bipolar rating scales may be prone to ceiling effects when elite athletes use them to 

evaluate mental skills (see Table 1). At the same time, consistent with the findings of 

other researchers (Biernat & Manis, 1994; Heine et al., 2001; Peng et al., 1997), our 

data also suggest that the use of a forced-choice format reduces this problem and 

allows for better discrimination across the skills continuum. Such discriminations 

could be especially important within interventions that utilize performance profiling 

(Butler & Hardy, 1992) and strengths-based coaching (Gordon & Gucciardi, 2011; 

Linley & Harrington, 2006). These approaches ask athletes to reflect on the 

psychological skills that have the most impact on their performance and to assess the 

importance and/or level-of-development for these skills. Information about the 

relative standing of the skills is then used to determine the emphases of the training 
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program. In both cases, an enhanced ability to discriminate among skills will allow 

for more precise program planning and implementation. 

The findings obtained in relation to sport type and gender may also have 

implications for the effective planning and implementation of mental skills training 

programs. In line with the suggestion that differing interaction requirements across 

sports will necessitate different approaches to mental skills training (Birrer & 

Morgan, 2010; Duda, 1998; Taylor, 1995), the perceived importance of setting group 

goals and clarifying roles and responsibilities was greater among athletes in 

interactive sports than among athletes in coactive sports. At the same time, athletes 

in coactive sports placed greater importance on the individually-focused skills of 

setting personal goals, using psych-up strategies, and using mental imagery. On the 

surface, these findings might appear obvious, but there are very few direct 

comparisons of this type in the sport psychology literature. Moreover, the perceived 

relevance of program components has been specifically identified as a crucial 

element of effective consulting with athletes (Butler & Hardy, 1992; Gordon, 1990; 

Poczwardowski & Sherman, 2011). Thus, an awareness of these sport-related 

differences in the perceived importance of various psychological skills is relevant 

background information for consultants working within specific types of sport 

environments. 

It is also useful for consultants to be aware of subgroups for whom a general 

pattern of sport-related differences might be exaggerated or moderated by other 

factors. Among the elite Malaysian athletes studied here, the general tendency for 

participants in coactive sports to view positive self-talk as more important than 

participants in interactive sports was especially apparent among females (see Figure 

1). This finding takes on considerable significance when viewed alongside 
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theoretical suggestions of a strong association between self-talk and anxiety (Conroy 

& Metzler, 2004) as well as research demonstrating a generally low level of positive 

self-talk among Asian athletes  (Peters & Williams, 2006). Together, these 

observations indicate a particularly strong need for addressing positive self-talk as a 

possible anxiety-management strategy among female Malaysian athletes 

participating in interactive sports. 

In summary, the findings from this investigation contribute to the sport 

psychology literature by: (a) specifically addressing the perceptions of elite athletes 

from a non-Western culture with respect to the importance of various psychological 

skills; (b) highlighting a general hierarchy among these perceptions that may be 

influenced by broad cultural values; and (c) identifying specific psychological skills 

that may be particularly relevant and meaningful for certain types of Malaysian 

athletes. Our findings also provide novel information about the broader benefits of 

using forced-choice methodologies for discriminating among skills so that mental 

training programs can be targeted effectively. These methodological benefits deserve 

further scrutiny, as do cultural influences on other aspects of the consultancy process 

in sport. For example, preferred consultant characteristics and/or a preferred 

structure for psychological skills training could impact on the success of a PST 

program. In Chapter 3, an examination of these preferences among elite Malaysian 

athletes is provided. 
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Chapter 3 

Sport Psychology Service Provision: Preferred Characteristics of the 

Consultant and Mode of Delivery among Elite Malaysian Athletes 

 

(Manuscript submitted for publication) 

Abstract 

Elite Malaysian athletes from interactive and coactive sports rated the perceived 

importance of seven consultant characteristics and seven program delivery options 

using two different response format methods – Likert rating scale and forced-choice. 

Findings indicated that a forced-choice procedure produced better discrimination 

among alternatives than a rating scale procedure for both clusters of items. 

Preferences were expressed for a consultant to have prior experience as an athlete or 

coach, to regularly attend training sessions and competitions, and to place a high 

priority on the teaching of sport-specific mental skills. Preferences were also 

expressed for program content to be determined by the coach or consultant and for 

continual, small doses of mental skills training to be delivered face-to-face by the 

consultant on a group/team basis. These program delivery preferences were strongest 

within interactive sports where subcultural values are likely to reinforce hierarchical 

and collectivist values within the broader Malaysian culture. 

 

Keywords:  elite athletes, mental skills training, service provision, cultural 

influences 
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Introduction 

Effective delivery of sport psychology services requires that consideration be 

given to numerous personal, interpersonal, and situational factors. A variety of 

service delivery models have been developed in an effort to account for these factors 

(Hardy & Parfitt, 1994; Perna et al., 1995; Taylor, 1995; Visek et al., 2009). A 

comprehensive framework along these lines has been proposed by Poczwardowski 

and colleagues (Poczwardowski & Sherman, 2011; Poczwardowski et al., 1998). In 

its original form, this sport psychology service delivery (SPSD) heuristic outlined 11 

important considerations for designing, implementing, and evaluating psychological 

services for athletes (Poczwardowski et al., 1998). These considerations included: 

professional philosophy, training, and boundaries; making contact and gaining entry; 

preliminary assessment of needs; conceptualization of underlying issues and 

potential interventions; deciding on the range, type, and organization of services; 

implementing the program; managing the self as an element of the process; 

evaluating the program and the consultant; reflecting on the process and drawing 

conclusions; and organizing withdrawal.  

In a more recent elaboration of the SPSD (Poczwardowski & Sherman, 

2011), these consultancy issues have been organized under the higher-level themes 

of service foundation and service process. An additional higher-order theme, 

working alliance, was also added to account for three important factors that were not 

part of the original model. These factors were client variables, consultant variables, 

and the consultant-client relationship. Immersion (e.g., long-term involvement, 

attending practices and competitions, traveling with the competitors) and goodness-

of-fit (e.g., knowing the sport and its vocabulary, matching of skills and needs) were 

also acknowledged as important elements of the consultancy process. 
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Other investigators have also highlighted the importance of consultant 

variables and have commented on how specific characteristics and behaviors can 

influence goodness-of-fit and the effectiveness of service delivery (Ryba, 2009). At a 

global level, effective consultants are those who are perceived by athletes and 

coaches to be professionally trained, knowledgeable and experienced, flexible in 

their approach, good listeners and communicators, and interested in the personal 

welfare of the athlete (Andersen, 2000; Lubker et al., 2012; Orlick & Partington, 

1987; Partington & Orlick, 1987b; Yukelson, 2001). In addition, athletes and 

coaches want consultants to provide concrete, practical advice that they can 

understand and use in specific performance contexts (Anderson et al., 2004; Gentner, 

Fisher, & Wrisberg, 2004; Partington & Orlick, 1991). “Fitting-in” and genuine 

acceptance by the athlete or team is a crucial element of being able to provide such 

advice (Gould et al., 1991; Sharp & Hodge, 2011). Fit and acceptance, in turn, can 

be influenced by a number of personal qualities and behaviors such as having prior 

experience as an athlete or coach (Lubker et al., 2008; Lubker et al., 2012; Orlick, 

1989), leading a physically active lifestyle (Lubker et al., 2008; Lubker, Watson, 

Visek, & Geer, 2005), being the same gender as the athlete or the team (Lubker et 

al., 2008; Martin et al., 2001; Van Raalte, Brewer, Linder, & DeLange, 1990), 

regular involvement in training sessions and competitions (Andersen, Van Raalte, & 

Brewer, 2001; Poczwardowski & Sherman, 2011), and demonstrating a long-term 

commitment to the athlete or team (Hardy et al., 1996; Orlick & Partington, 1987; 

Partington & Orlick, 1987b, 1991).  

Acceptance, goodness-of-fit, and effective delivery can also be influenced by 

service process considerations (Poczwardowski & Sherman, 2011). Relevant service 

process issues may include: the determination of program content and focus; the 



32 

 

balance of group interaction, individual interaction, and self-instruction; and the 

overall structure of the intervention. With respect to program content, there is a 

general consensus that a predetermined, “one-size fits all” approach rarely produces 

optimal results (Gould, Tammen, Murphy, & May, 1989; Hill, 1993; Whelan, 

Meyers, & Donovan, 1995). Consequently, athlete involvement in determining 

intervention content has been advocated as a way of increasing perceived relevance, 

enhancing commitment, and achieving desirable outcomes (Hays, Thomas, Maynard, 

& Buttt, 2010; Jones, 1993; Mellalieu, Hanton, & Thomas, 2009). At the same time, 

accurate identification of core issues (and the corresponding program elements) also 

requires consultant-centered judgements based on professional knowledge and 

experience (Gardner & Moore, 2004; Poczwardowski & Sherman, 2011). Thus, an 

appropriate balance needs to be obtained between these two sources of input.  

Similarly, there is a general consensus that the combined use of group-level, 

individual-level, and self-instructional activities will contribute to effective service 

delivery (Anderson et al., 2004; Orlick, 1989; Perna et al., 1995; Weinberg & 

Comar, 1994). However, contextual and subcultural values can influence the extent 

to which each of these interaction modes is considered acceptable, thereby altering 

the appropriate mix (Hanson & Ravizza, 2003; Loehr, 1990). Finally, it is clear that 

effective service delivery usually involves a long-term commitment to and 

involvement with the athlete or team (Anderson, Knowles, & Gilbourne, 2004; 

Dietrich, Shipherd, Gershgoren, Filho, & Basevitch, 2012; Fifer, Henschen, Gould, 

& Ravizza, 2008; Orlick & Partington, 1987). At the same time, there is evidence 

that benefits can be obtained either with a regular and continuous structure (Bull, 

1995; Fournier et al., 2005; Galloway, 2007; Gardner & Moore, 2004) or with a 

cyclical structure involving a heavy emphasis on selected mental training issues at 
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specific points in time (Blumenstein, Lidor, & Tenenbaum, 2005; Holliday et al., 

2008; Lidor et al., 2007). 

Clearly, there is considerable scope for further investigation of the 

consultant variables and service process variables that might influence 

acceptance, goodness-of-fit, and the working alliance between consultants 

and their clients. In doing so, contextual issues related to cultural and 

subcultural values should be considered. For example, it is well known that 

national cultures vary on important dimensions that determine the nature and 

type of interaction with other individuals (Hofstede, 2001; Hofstede et al., 

2010). Effective service delivery therefore requires a flexible approach based 

on people in relation to their background, experiences, and cultural identity 

(Hill, 1993; Kontos & Breland-Noble, 2002; Martens et al., 2000; Ryba & 

Wright, 2010; Schinke et al., 2009; Schinke, McGannon, Parham, & Lane, 

2012).  

Much of the research examining sport psychology service delivery 

has been conducted within a traditional Western values framework, and there 

appears to be an assumption that the findings will apply across-the-board. 

Such an assumption may not be valid, so a broader perspective is needed 

(Fisheret al., 2003; Hill, 1993; Kontos & Breland-Noble, 2002; Marks, 

2011). This broader perspective should include consideration of both the 

value orientations of the larger national culture and the value orientations 

within specific sport subgroups (Ryba & Wright, 2005; Ryba & Wright, 

2010; Schinke et al., 2009). An important contributor to subcultural values is 

the nature of the sport. Differences in traditions, performance demands, and 

interaction requirements across sports can influence the perceived 
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appropriateness of service delivery procedures as well as beliefs about the 

type of person who should be providing them (Duda, 1998; Hanson & 

Ravizza, 2003; Loehr, 1990; Taylor, 1995). 

The present study was undertaken to examine consultant variables and 

process variables in relation to the delivery of sport psychology services within a 

non-Western culture. More specifically, we examined preferences for various 

consultant characteristics and various forms of delivery among elite Malaysian 

athletes from both coactive and interactive sports. We expected that these 

preferences would, in general, reflect dominant value themes in Malaysian society 

which include an acceptance of formal hierarchical structures and a collectivist 

orientation (Hofstede, 2001; Hofstede et al., 2010). At the same time, we felt that 

these preferences might also be influenced by subcultural values unique to the social 

milieu surrounding involvement in coactive and interactive sports. As a secondary 

aim, we explored possible differences between rating scale and forced-choice 

formats for expressing these preferences. There is evidence that Likert scale 

responses can be culturally biased, and that the concrete response options provided 

by forced-choice procedures may reduce some of this bias (Biernat & Manis, 1994; 

Flaskerud, 1988; Heine et al., 2002; Peng et al., 1997). Recent research has also 

shown that a forced-choice format may provide better discrimination than a rating 

scale format when assessing elements of mental skills training among elite athletes 

(Ponnusamy & Grove, 2012). 
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Method 

Participants 

A total of 218 elite athletes from Malaysia (age range = 15–35 years, Mean = 

21.97, SD = 4.01) participated in the study. The sample contained 105 male and 113 

female athletes representing six interactive sports (i.e., hockey, soccer, basketball, 

netball, sepak takraw, and synchronised swimming) as well as a number of coactive 

sports (e.g., tenpin bowling, squash, cycling, athletics, shooting, and diving). The 

athletes had been competing at an elite level for a sustained period of time (Mean = 

9.06 years, SD = 3.66), and they were receiving support from the National Sports 

Council of Malaysia and the National Sports Institute of Malaysia. Consequently, 

they had prior exposure to sport psychology consultants and the delivery of sport 

psychology services within elite sport. 

Instruments 

Participants completed a questionnaire consisting of three parts: (a) 

background information; (b) preferences for service provider characteristics; and (c) 

preferences for the way in which sport psychology services should be delivered. The 

preferences within the second and third sections of the questionnaire were obtained 

in two forms. Specifically, Likert-type responses were obtained on bipolar rating 

scales anchored by “not important” (1) and “very important” (7). Forced-choice 

responses were also obtained by systematically pairing every item with every other 

item and asking participants to select the “more important” of the two. A particular 

quality or characteristic received a score of 1 each time it was chosen and a score of 

0 if it was not selected. These values were then summed to obtain a total score that 

could vary from 0 (never selected) to 6 (selected every time).  
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The consultant characteristics and the delivery options appearing in the 

questionnaire were chosen on the basis of their appearance in the sport psychology 

literature (Andersen et al., 2001; Anderson et al., 2004; Cropley et al., 2007; Friesen 

& Orlick, 2010; Gould et al., 1991; Halliwell et al., 1999; Hardy et al., 1996; Hill, 

2001; Lubker et al., 2008; Lubker et al., 2012; Lubker et al., 2005; Martin et al., 

2001; Martin et al., 2004; Orlick & Partington, 1987; Partington & Orlick, 1987b; 

Poczwardowski & Sherman, 2011; Sharp & Hodge, 2011; Van Raalte et al., 1990). 

Specifically, the consultant characteristics were: has prior experience as a coach or 

athlete; has formal training in psychology or a degree in psychology; regularly 

attends training sessions and competitions; leads a physically active lifestyle; focuses 

on the personal welfare of the athletes; emphasizes the teaching of mental skills; is 

the same gender as the athlete or team. The service delivery options were: content 

determined by the coach or consultant; content determined by the athlete or team; 

continual small doses of mental skills training throughout the year; heavy emphasis 

on mental skills training at a few points in time; delivered on a one-to-one basis; 

delivered on a group/team basis; delivered via self-instructional materials (e.g., 

handouts, manuals, CDs). 

Procedure 

Procedures were similar to those employed in Study 1. More specifically, 

ethical clearance was secured from an institutional ethics committee, and back-

translation procedures were then used to create parallel English and Malay versions 

of the questionnaire (Behling & Law, 2000; McDermott & Palchanes, 1994). 

Permission to conduct the study was sub sequently obtained from the National 

Sports Council of Malaysia, the National Sports Institute of Malaysia, and the 

appropriate national sports organizations. 
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Athletes were notified about the study through sport management personnel. 

They then attended one of several group-based testing sessions. In some instances, 

these sessions included athletes from several different sports. All sessions took place 

at a central meeting facility managed by the National Sports Council of Malaysia. 

Group sizes ranged from 15-50 athletes, and testing was done during a period of 

normal training. Upon arrival, participants were assured of their anonymity and 

signed informed consent forms before data collection took place. Completion of the 

questionnaires took approximately 20 minutes. Copies of the research information 

sheet and the questionnaire are provided in Appendix B and G. 

 

Results 

Consultant Preferences 

Descriptive statistics and response format comparisons. Initially, 

descriptive statistics were computed for the responses obtained using the rating scale 

and forced-choice formats. These statistics are shown in Table 3, and several aspects 

of the data are noteworthy. Firstly, “same gender” was viewed as the least important 

consultant characteristic regardless of response format. Secondly, although rankings 

within the hierarchy were similar across response formats for most of the consultant 

characteristics, there were two exceptions. Specifically, “leads an physically active 

lifestyle’ was viewed as the second most important characteristic when assessed via 

rating scale, but it fell to sixth on the list when paired with other characteristics in a 

forced-choice format. Conversely, “has prior experience as a coach or athlete” was 

seen as relatively unimportant when assessed via rating scale, but it was seen as the 

most important consultant characteristic when assessed using a forced-choice format. 

Importantly, with the exception of the “same gender” item, the rating scale responses 



38 

 

were consistently negatively skewed and consistently more kurtotic than the forced-

choice scores. This distributional pattern suggests a ceiling effect in the responses 

(Nunnally & Bernstein, 1994; Strauss et al., 2006). 

 

Table 3 

Sport psychology consultant preferences among elite Malaysian athletes: 

Likert rating scale versus forced-choice formats 

 Likert Ratings  Forced-choice  

Characteristic Mean SD Skew Kurt  Mean SD Skew Kurt 

          

Has prior experience 

as a coach or athlete  
5.93 1.33 -1.57 2.56  3.93 1.68 .48 -.65 

          

Emphasizes teaching 

of mental skills 
5.97 1.02 -.94 .76  3.81 1.50 -.34 -.76 

          

Regularly attends 

training and competition 
6.13 1.10 -1.51 2.23  3.67 1.51 -.15 -.79 

          

Has formal training (or 

degree) in psychology 
5.91 1.15 -1.90 1.63  3.15 1.69 -.04 -.91 

          

Emphasizes personal 

welfare of the athlete 
5.51 1.62 -1.13 .72  3.10 1.73 -.09 -.93 

          

Leads a physically 

active lifestyle 
6.05 1.12 -1.49 2.72  2.56 1.40 .32 -.25 

          

Is the same sex as 

me (or my team) 3.86 1.93 .03 -1.03  .79 1.30 1.96 3.78 

Note. Skew = Skewness. Kurt = Kurtosis. 

 

On the other hand, 6 of the 7 forced-choice scores exhibited minimal skewness and 

were less kurtotic than the Likert ratings. In other words, the forced-choice format 

produced consultant preference data that were less subject to ceiling effects and more 
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normally distributed than the data obtained using the Likert format. As a result, the 

forced-choice format allowed for better discrimination among the characteristics in 

the hierarchy than the Likert format. Statistically, the superior discrimination was 

reflected by a moderate effect size (Cohen’s d) of 0.49 for the difference between the 

first and fifth characteristic in the hierarchy when using forced choice scores 

compared to a small effect size (d) of 0.20 for the difference between the first and 

fifth characteristic in the hierarchy when using rating scale scores. 

Sport type and consultant preferences. A two-way MANOVA was used to 

determine if the perceived importance of the characteristics shown in Table 3 was 

influenced by the type of sport (coactive versus interactive) or the athlete’s sex. 

Although not of primary interest in this study, the sex factor was included in the 

analysis to control for variance that might be attributable to this factor. For the 

psychometric reasons outlined above, we used the scores obtained from the forced-

choice responses in this analysis. Results revealed a significant multivariate main 

effect for sport type, Wilk’s Lambda = .894, F (7, 208) = 3.53, p < .001. The 

multivariate main effect for sex was not significant, Wilk’s Lambda = .967, F (7, 

208) = 1.02, p = .42, nor was the multivariate interaction between sex and sport type, 

Wilk’s Lambda = .960, F (7, 208) = 1.23, p = .29. 

The significant multivariate effect for sport type was a function of univariate 

differences on two characteristics: “has formal training in psychology” and “same 

gender as athlete/team”. Descriptive statistics related to these effects are shown in 

Table 4. Inspection of means alongside univariate F-ratios revealed that interactive 

sport athletes had a stronger preference than coactive sports athletes for the 

characteristic “has formal training in psychology”, F (1, 214) = 5.21, p =.024, d = 

.29. Interactive sport athletes also had a stronger preference than coactive sport 
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athletes for having a consultant who was the same sex as them, F (1, 214) = 3.89, p 

=.05, d = .28.  

 

Table 4 

Sport psychology consultant preferences among elite Malaysian athletes according 

to sport type (coactive or interactive) 

 Coactive Sports 

(n = 97) 
 

Interactive Sports 

(n = 121) 

Characteristic Mean SD  Mean SD 

      

Regularly attends 

training and competition 
3.70 1.44  3.69 1.58 

      

Leads a physically 

active lifestyle 
2.46 1.38  2.63 1.41 

      

Emphasizes teaching 

of mental skills 
4.04 1.38  3.64 1.57 

      

Has prior experience 

as a coach or athlete  
4.07 1.70  3.81 1.65 

      

Has formal training (or 

degree) in psychology 
2.87 1.55  3.36 1.77 

      

Emphasizes personal   

welfare of the athlete 
3.28 1.61  2.93 1.80 

      

Is the same sex as 

me (or my team) 0.59 1.08  0.95 1.43 

 

 

Service Delivery Preferences 

Descriptive statistics and response format comparisons. Once again, 

descriptive statistics were computed for the responses obtained using the rating scale 

and forced-choice formats. These statistics are shown in Table 5. Overall, the  
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Table 5 

Sport psychology service delivery preferences among elite Malaysian athletes: Likert 

rating scale versus forced-choice formats 

 Likert Ratings  Forced-choice  

Characteristic Mean SD Skew Kurt  Mean SD Skew Kurt 

          

Program content 

determined by the coach 

or consultant 

5.57 1.22 -.95 1.05  3.81 1.51 -.40 -.51 

          

Continuous, small doses  

of MST all year long 
5.65 1.25 -1.03 1.22  3.77 1.68 -.53 -.56 

          

Delivered by a consultant 

on a group / team basis 
5.59 1.31 -.97 .81  3.52 1.54 -.26 -.76 

          

Delivered by a consultant 

on a one-to-one-basis 
5.40 1.33 -.78 .55  3.17 1.81 -.11 -.92 

          

Heavy emphasis on MST 

at a few points in time  
4.91 1.66 -.57 -.46  2.86 1.68 .18 -1.02 

          

Self-instruction via 

manuals, CDs, etc. 
4.67 1.56 -.45 -.43  1.97 1.48 .45 -.38 

          

Program content 

determined 

by the athlete or the team 

4.22 1.75 -.27 -.78  1.91 1.74 .76 -.40 

Note. Skew = Skewness. Kurt = Kurtosis. 

 

hierarchy of service delivery preferences was very similar across the two response 

formats, with the bottom half identical and the top half containing the same three 

responses but in a slightly different order.More specifically, there was a clear 

preference for continuous small doses of mental skills training with program content 

determined by the coach or consultant and the service delivered on a group/team 

basis. At the same time, there were consistently strong preferences against heavy 
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emphasis on mental skills training at a few points in time, program content being 

determined by the athlete/team, and self-instruction via manuals/CDs. 

Psychometrically, the rating scale responses were, once again, consistently 

negatively skewed. Although within acceptable boundaries, five of the seven 

skewness values were also larger for the rating scale responses than for the forced-

choice responses. Kurtosis values at the top of the skills hierarchy also displayed a 

tendency to be higher for rating scale responses than for forced-choice responses. 

Perhaps as a consequence of these distributional characteristics, the forced-choice 

format allowed for better discrimination than the Likert format among the service 

delivery preferences near the top of the hierarchy. Statistically, the superior 

discrimination was reflected by a moderate effect size of d = .38 for the difference 

between the first and fourth items in the hierarchy when using forced-choice scores 

compared to a small effect size of d = .19 for the difference between the first and 

fourth items in the hierarchy when using rating scale scores. 

Sport type and delivery preferences. A two-way MANOVA was used to 

determine if the service delivery preferences shown in Table 5 were influenced by 

the type of sport (coactive versus interactive) or the athlete’s sex. Although not of 

primary interest, the sex factor was included in the analysis to control for variance 

that might be attributable to this factor. Once again, for the psychometric reasons 

outlined above, we used the scores obtained from the forced-choice responses in this 

analysis. Results revealed a significant multivariate main effect for sport type, 

Wilk’s Lambda = .855, F (6, 206) = 5.83, p < .001. The multivariate main effect for 

sex was not significant, Wilk’s Lambda = .952, F (6, 206) = 1.73, p = .12, nor was 

the multivariate interaction between sex and sport type, Wilk’s Lambda = .961, F (6, 

206) = 1.40, p = .22. 
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Table 6 

Sport psychology service delivery preferences among elite Malaysian athletes 

according to sport type (coactive or interactive) 

 Coactive Sports 

(n = 96) 
 

Interactive Sports 

(n = 119) 

Characteristic Mean SD  Mean SD 

      

Continuous, small doses  

of MST all year long 
3.91 1.62  3.66 1.73 

      

Delivered by a consultant 

on a group / team basis 
3.06 1.54  3.88 1.44 

      

Program content determined 

by the coach or consultant 
3.73 1.53  3.87 1.49 

      

Delivered by a consultant 

on a one-to-one-basis 
3.49 1.88  2.91 1.73 

      

Heavy emphasis on MST 

at a few points in time  
2.60 1.58  3.06 1.74 

      

Self-instruction via 

manuals, CDs, etc. 
1.86 1.61  2.06 1.36 

      

Program content determined 

by the athlete or team 2.34 1.79  1.56 1.62 

 

The multivariate effect for sport type was a function of univariate differences 

on four delivery preferences. More specifically, general differences between 

interactive and coactive sport athletes were observed for the following items: 

program content determined by the athlete/team; heavy emphasis on mental skills 

training at a few points in time; program delivered on a one-to-one basis; and 

program delivered on a group/team basis. Descriptive statistics related to these 

effects are shown in Table 6. Inspection of means alongside univariate F-ratios 
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revealed that interactive sport athletes had stronger preferences than coactive sport 

athletes for program delivery on a group/team basis, F (1, 211) = 15.76, p < .001, d = 

.55, and heavy emphasis on mental skills training at a few points in time, F (1, 211) 

= 3.93, p = .05, d = .27. In contrast, coactive sport athletes had stronger preferences 

than interactive sport athletes for program content being determined by the 

athlete/team, F (1, 211) = 11.47, p < .05, d = .46, and program delivery on a one-to-

one basis, F (1, 211) = 5.53, p < .05, d =.32.  

 

Discussion 

Given the relevance of consultant variables and service process 

considerations for effective delivery of mental skills training (Poczwardowski & 

Sherman, 2011), the present study investigated these issues from the perspective of 

elite Malaysian athletes. Consideration of this perspective is important because of a 

heavy reliance on the perceptions of Western athletes in the sport psychology 

literature, the strong influence of cultural factors on values and interaction processes, 

and the acknowledged need to maximize goodness-of-fit in consultancy activities 

(Gould et al., 1991; Hofstede, 2001; Poczwardowski & Sherman, 2011; Schinke et 

al., 2009; Terry, 2009). 

At a general level, there was evidence that program-related decisions and 

conclusions could be affected by the way in which information is obtained from 

athletes. More specifically, similar hierarchies of preferred consultant characteristics 

and preferred delivery procedures were obtained using rating scale and forced-choice 

response formats. However, athlete preferences obtained using the forced-choice 

methodology were less prone to ceiling effects and could be separated more clearly 

from other elements within the hierarchy than preferences obtained using rating 
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scales. Moreover, it was among the characteristics and procedures near the top of the 

hierarchies (i.e., those deemed most important by the athlete) where the advantages 

of the forced-choice methodology were most apparent. Similar findings emerged in 

an earlier investigation of the perceived importance of performance-related 

psychological skills among high-level Malaysian athletes (Ponnusamy & Grove, 

2012). Together, the findings from these investigations suggest that the use of 

forced-choice procedures rather than rating scale procedures could prove beneficial 

for analysing strengths and weaknesses, targeting mental skills training needs, and 

evaluating the effectiveness of interventions. 

When consultant characteristics were examined using forced-choice 

procedures, a clear picture of general preferences emerged. Specifically, these elite 

Malaysian athletes preferred a consultant who had prior experience as an athlete or 

coach, would regularly attend training sessions and competitions, and would place a 

high priority on the teaching of sport-specific mental skills (Table 3, right panel). 

Relative to those considerations, the consultant’s sex, formal training, and lifestyle 

were generally considered lower-priority issues. This was especially true for athletes 

in coactive sports who rated “same sex” and “formal training in psychology” 

significantly lower in importance than athletes in interactive sports (Table 4). In 

some ways, these findings are similar to those obtained from North American 

athletes, but, in other ways, they are different. More specifically, Lubker and 

colleagues (2008) found that US collegiate athletes also believed experience as a 

competitive athlete was an important consultant characteristic, and that being the 

same sex as the athlete or team was relatively unimportant. However, unlike the 

Malaysian athletes in the current study, US collegiate athletes viewed advanced 
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training and an active lifestyle as important personal characteristics of the consultant 

(Lubker et al., 2008; Lubker et al., 2012). 

The strongest general preferences from a service delivery perspective were 

for program content to be determined by the coach or consultant and for continual, 

small doses of mental skills training to be delivered face-to-face by the consultant on 

a group/team basis (Table 5, right panel). At the same time, there were relatively 

strong general preferences against athlete input into program content and the use of 

self-instructional materials. On the surface, some of these preferences appear to be 

inconsistent with existing evidence. As mentioned earlier, athlete involvement in the 

determination of program content has been advocated as a way of increasing 

perceived relevance, enhancing commitment, and achieving desirable outcomes 

(Hays et al., 2010; Jones, 1993; Mellalieu et al., 2009). Similarly, individualizing the 

elements of mental skills training is espoused as an important aspect of effective 

sport psychology consulting (Anderson et al., 2004; Gould et al., 1989). It is 

important to note, however, that these suggestions are based primarily on evidence 

obtained from Western athletes whose cultural mileau is more individualistic than 

collectivist and also more egalitarian than hierarchical (Hofstede, 2001; Hofstede et 

al., 2010). Malaysian society, on the other hand, is strongly collectivist and 

hierarchical. Against that backdrop, it is perhaps not surprising that, overall, 

Malaysian athletes would defer to authority figures for decisions about content and 

also prefer to interact with the consultant on a group basis. It is also interesting to 

note that these tendencies were strongest within team-oriented, interactive sports 

where, it could be argued, subcultural values would be most likely to reinforce the 

hierarchical and collectivist values of the culture-at-large. 
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In summary, the results of this investigation contribute to the sport 

psychology literature by: (a) reinforcing the merits of using forced-choice 

methodologies for obtaining athlete opinions about program-related issues; (b) 

identifying the consultant characteristics and service delivery processes considered 

most important by elite athletes from a non-Western society; and (c) documenting 

the relevance of selected immersion elements (e.g., long-term involvement, attending 

practices and competitions) and goodness-of-fit elements (e.g., consultant’s 

knowledge of sport) from the revised SPSD heuristic for these athletes. The findings 

are, of course, specific to elite athletes from Malaysia and should not be generalized 

to athletes from other non-Western countries. The classic limitations of self-report 

methodologies such as response sets, context effects, primacy and recency effects, 

and impression management must also be acknowledged (Paulhus & Vazire, 2007), 

although our reliance on forced-choice data may reduce some of these concerns 

(Biernat & Manis, 1994; Heine et al., 2002; Peng et al., 1997). Further research 

utilizing similar procedures and directly comparing the responses of Western and 

non-Western athletes appears warranted and could provide additional information 

about the importance of cultural considerations for the effective delivery of sport 

psychology services. Chapter 4 reports such an examination. Specifically, it reports 

findings from a study comparing the responses of Malaysian and Australian athletes 

concerning: the perceived importance of selected psychological skills; their 

preferences for service provider characteristics; and their preferences for the way in 

which sport psychology services should be delivered. 

 

  



48 

 

Chapter 4 

Goodness-of-fit from a Cross-national Perspective: 

Service Delivery Preferences of Elite Athletes from Malaysia and Australia 

 

(Manuscript in preparation) 

Abstract 

Direct comparisons were made between Malaysian and Australian athletes with 

respect to: (a) perceived importance of performance-related psychological skills; (b) 

preferred characteristics of the service provider; and (c) preferred modes of service 

delivery. Malaysian athletes placed greater importance on clarification of 

roles/responsibilities and using relaxation techniques than Australian athletes. They 

also had stronger preferences for consultants to emphasize the teaching of sport-

specific mental skills, regularly attend training/ competition and to lead a physically 

active lifestyle. Malaysian athletes also expressed stronger preferences for their 

consultant to determine the content of their MST program and for the program to be 

delivered on a group/team basis. In contrast, the Australian athletes preferred to have 

their program delivered on a one-to-one basis. Subculturally, Malaysian athletes 

participating in coactive sports were less concerned than their Australian 

counterparts about their consultant emphasizing the welfare of the athlete, being of 

the same gender as them, and having personal input into their MST program. 

Australian coactive sport athletes felt controlling emotions was an important skill 

and had stronger preferences than their Malaysian counterparts for having a heavy 

emphasis on MST at a few points in time. Australian interactive sport athletes rated 

the setting of personal goals as more important than Malaysian interactive sport 

athletes.  
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Introduction 

Poczwardowski and colleagues have presented a comprehensive model 

outlining factors that should be considered for the effective delivery of sport 

psychology services (Poczwardowski & Sherman, 2011; Poczwardowski et al., 

1998). In its most recent form, this sport psychology service delivery (SPSD) 

heuristic organizes these considerations under the higher-level themes of service 

foundation, service process, and working alliance (Poczwardowski & Sherman, 

2011). A central component of the working alliance theme is goodness-of-fit, which, 

in turn, is determined by the degree of correspondence between: (a) program content 

and delivery, (b) the consultant’s background, expertise, and approach; and (c) the 

client’s expectations, preferences, and needs. 

Cultural and subcultural factors can influence all of these goodness-of-fit 

constituents. For example, differences in traditions, performance demands, and 

interaction requirements within different sports produce distinctive subcultural value 

systems (Donnelly & Young, 1988; Leonard, 1991; Spencer, 1997). These 

distinctive value systems then exert an influence on the perceived appropriateness of 

various content and delivery options as well as athlete beliefs about the type of 

person who should be providing them (Duda, 1998; Hanson & Ravizza, 2003; Loehr, 

1990; Taylor, 1995). At a more global level, national cultures vary on important 

dimensions that determine the nature and type of interaction with other individuals 

(Hofstede, 2001; Hofstede et al., 2010). Maximizing goodness-of-fit therefore 

requires that sport psychology consultants adopt a flexible approach based on people 

in relation to their background, experiences, and cultural identity (APA, 2003; 

Kontos & Breland-Noble, 2002; Martens et al., 2000; Ryba & Wright, 2010; Schinke 

et al., 2009; Stapleton, Hankes, Hays, & Parham, 2010). Unfortunately, much of the 
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research examining sport psychology service delivery has been conducted within a 

traditional Western values framework, and there appears to be an assumption that the 

findings will also apply within other cultures. Such an assumption may not be valid, 

and there is therefore a need for comparative research that considers these cultural 

differences (Fisher et al., 2003; Kamphoff et al., 2010; Kontos & Arguello, 2005; 

Ryba & Wright, 2005; Ryba & Wright, 2010; Schinke et al., 2009; Schinke et al., 

2012; Terry, 2009). 

 

Dimensions of National Culture 

In a comprehensive analysis of more than 70 countries, Hofstede and 

colleagues identified five broad dimensions of national culture that underpin societal 

values, generate expectations for behavior, and guide social interaction (Hofstede, 

2001; Hofstede et al., 2010). These five dimensions are power distance, uncertainty 

avoidance, masculinity-femininity, individualism-collectivism, and long-term 

orientation. They are described in detail in Table 7. These dimensions have been 

found to be empirically verifiable, statistically independent, and influential in 

determining social needs (Hofstede, 2001; Taras, Rowney, & Steel, 2009). They 

have also been shown to influence self-perceptions and communication processes 

(Meeuwesen, Van den Brink-Muinen, & Hofstede, 2009; Myers & Spencer, 2003; 

Norenzayan & Nisbett, 2004; Watkins et al., 1998). Thus, it is not surprising that 

there have been calls for consideration of how differences on the Hofstede 

dimensions might guide the development and delivery of mental skills training 

programs (Peters & Williams, 2006, Peters & Williams, 2009). 
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Table 7 

Hofstede’s Dimensions of National Cultural 

Power 

Distance 

The extent to which the less powerful members of institutions 

and organizations within a country expect and accept that 

power is distributed unequally. Societies high on this dimension 

have hierarchical structures and distinct expectations for those 

at different levels within the hierarchy. 

 

Uncertainty 

Avoidance 

The extent to which the members of a culture feel threatened by 

ambiguous or unknown situations. Risk-taking is less likely to 

occur in societies that are high in uncertainty avoidance.  

 

Individualism 

vs. Collectivism 

In individualistic societies, the non-family ties are loose, and it 

is assumed that people will prioritise their own welfare and the 

welfare of their immediate family. In collectivistic societies, 

there is an emphasis on membership, responsibility, and loyalty 

within larger social groups. 

 

Masculinity 

vs. Femininity 

In masculine societies, gender roles are distinct and clear. Men 

are expected to be assertive, tough, and focused on material 

success, while women are expected to be modest, sensitive, and 

concerned with the quality of life. In more feminine societies, 

gender roles are less distinct. 

 

Long-term vs. 

Short-term 

Orientation 

Societies with a long-term orientation focus on future outcomes 

and emphasise perseverance, thrift, and adapting to change. 

Societies with a short-term orientation are more focused on the 

past and present, with a corresponding emphasis on tradition, 

reputation, and social obligation. 
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Some potentially-relevant information along these lines is available from single-

nation studies examining subcultural values within the sport domain. Findings from 

these studies suggest that participation in interactive sports increases the salience of 

collectivist values and, over time, may lead to greater acceptance of these values 

(Kernan & Greenfield, 2005). At the same time, equivalent levels of personal 

satisfaction can be achieved within interactive sports by athletes possessing either an 

individualistic or a collectivist orientation (McCutcheon & Ashe, 1999). Importantly, 

the impact of interventions designed to increase positive self-talk may differ 

depending on individualistic or collectivistic orientations. More specifically, Peters 

and Williams (2006) demonstrated that Americans with an individualistic cultural 

heritage performed better on a dart-throwing task when positive self-talk exceeded 

negative self-talk. On the other hand, Americans with a collectivist cultural heritage 

performed better when negative self-talk exceeded positive self-talk. As a result of 

these findings, the researchers argued for a detailed analysis of cultural differences 

as part of the consulting process (Peters & Williams, 2006, 2009). 

Multi-nation studies that make direct comparisons between countries known 

to differ on cultural dimensions such as individualism/collectivism are relatively rare 

within sport. However, the limited amount of available evidence reinforces the need 

to consider such differences during the planning and delivery of sport psychology 

services. For example, differing levels (and presumably, therefore, differing 

perceived needs for management) of anxiety and self-confidence have been noted 

among athletes from collectivist Asian societies and more individualistic Western 

societies (Xinyi et al., 2004). Comparisons between athletes from Japan (a 

collectivist society) and the USA (an individualistic society) also indicate that: (a) 

the motivational systems surrounding sport participation and sport achievement are 
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different within these two countries (Hayashi & Weiss, 1994); (b) preferred 

leadership styles differ between Japanese and Canadian university athletes 

(Chelladurai, Imamura, Yamaguchi, Oinuma, & Miyauchi, 1988); (c) Japanese 

athletes place more emphasis on the importance of the consultant’s cultural 

knowledge and sensitivity than American athletes (Naoi et al., 2011); and (d) 

Japanese athletes have stronger preferences than American athletes for similarity 

between themselves and the service provider in terms of race, sex, age, and sporting 

background (Naoi et al., 2011). 

These findings suggest that there is a need for research that specifically 

compares athletes from different cultures with respect to factors that could influence 

goodness-of-fit for sport psychology services. Toward this end, the present study 

was undertaken to: (a) compare the perceived importance of selected psychological 

skills among athletes from a non-Western culture and a Western culture; (b) compare 

preferences for consultant characteristics and mode of delivery for sport psychology 

services within these cultures; and (c) evaluate potential interactions between global 

cultural differences and subcultural differences attributable to the environment 

surrounding sport involvement (i.e., participation in coactive versus interactive 

sports). More specifically, we examined preferences for performance-relevant 

psychological skills, various consultant characteristics and various modes of delivery 

among elite Malaysian and Australian athletes. As shown in Table 8, distinct 

differences in cultural values exist between these two countries, with Malaysian 

society having a strong hierarchical structure as well as an emphasis on collectivism 

and Australian society having a more egalitarian structure and an emphasis on 

individualism (Bochner & Hesketh, 1994; Hofstede, 2001). We expected that these 

differences in cultural values would produce differences in the perceived relevance 
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of various psychological skills, differences in the preferred characteristics of the 

service provider, and differences in the preferred modes of service delivery. At the 

same time, we felt that these perceptions might also be influenced by subcultural 

values unique to the social milieu surrounding involvement in coactive and 

interactive sports.  

 

Table 8 

Comparisons between Malaysia and Australia on four of Hofstede’s dimensions 

 

Country 

 

Power 

Distance 

 

  

Individualism 

Collectivism 

  

Masculinity 

Femininity 

 

  

Uncertainty 

Avoidance 

 

 Index Rank  Index Rank  Index Rank  Index Rank 

 

Malaysia 

 

104 

 

1 

  

26 

 

36 

  

50 

 

26 

  

36 

 

46 

 

Australia 

 

36 

 

41 

  

90 

 

2 

  

61 

 

16 

  

51 

 

37 

Note. Rankings are based on data from 50 countries provided by Hofstede (2001). 

That source does not include data on long term orientation within Malaysia. 
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Method 

Participants 

A total of 298 elite athletes from Malaysia (n = 153, mean age = 22.3 years, 

SD = 4.16) and Australia (n = 145, mean age = 19.3 years, SD = 4.41) participated in 

this study. The sample represented five interactive sports (i.e., hockey, soccer, 

basketball, volleyball, and netball) as well as a number of coactive sports (e.g., lawn 

bowls, ten-pin bowling, squash, cycling, athletics, golf, and archery). The athletes 

had been competing at an elite level for a sustained period of time (for Malaysia, 

mean = 9.62 years, SD = 3.42; for Australia, mean = 9.97 years, SD = 5.26), and they 

currently competed at the national or international level in their sport. The Malaysian 

athletes were receiving support from the National Sports Council of Malaysia and 

the National Sports Institute of Malaysia, while the Australian athletes were 

receiving support from the Australian Institute of Sport and state/regional training 

centres (e.g., the Western Australian Institute of Sport). Consequently, athletes from 

both countries had prior exposure to sport psychology service provision and were 

familiar with the potential use of psychological skills as performance enhancement 

techniques.  

Instruments 

Participants completed a questionnaire consisting of four sections: (a) 

personal background questions; (b) ratings for the perceived importance of selected 

psychological skills; (c) preferences for service provider characteristics; and (d) 

preferences for the way in which sport psychology services should be delivered. 

Within each section of the questionnaire, preferences were obtained using a forced-

choice procedure. That is, each alternative was systematically paired with every 

other alternative, and participants were asked to select the “more important” of the 
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two. A particular item received a score of 1 each time it was chosen and a score of 0 

if it was not selected. These values were then summed to obtain a total score for each 

alternative. 

The specific skills included in section (b) of the questionnaire were selected 

on the basis of: (a) their regular appearance in the sport psychology literature; (b) 

their inclusion within mental skills training programs for high-level athletes; and (c) 

their face validity from the athlete’s perspective (Bull, 1995; Bull et al., 1996; 

Durand-Bush et al., 2001; Eys et al., 2003; Eys et al., 2005; Gordon, 1990; Gould et 

al., 2002; Thomas et al., 1999; O'Connor, 2004; Smith et al., 1995; Weinberg et al., 

2000; Zizzi et al., 2009). They included setting team goals; using positive self-talk; 

controlling negative emotions; using mental imagery; using relaxation techniques; 

setting personal goals; improving team communication; and clarifying roles and 

responsibilities. The consultant characteristics and the delivery options appearing in 

sections (c) and (d) of the questionnaire were also chosen on the basis of their 

appearance in the sport psychology literature (Andersen et al., 2001; Anderson et al., 

2004; Cropley et al., 2007; Friesen & Orlick, 2010; Gould et al., 1991; Halliwell et 

al., 1999; Hardy et al., 1996; Hill, 2001; Martin et al., 2001; Martin et al., 2004; 

Orlick & Partington, 1987; Partington & Orlick, 1987b; Poczwardowski & Sherman, 

2011; Sharp & Hodge, 2011; Van Raalte et al., 1990). Specifically, the consultant 

characteristics were: has prior experience as a coach or athlete; has formal training in 

psychology or a degree in psychology; regularly attends training sessions and 

competitions; leads a physically active lifestyle; focuses on the personal welfare of 

the athletes; emphasizes the teaching of mental skills; and is the same gender as the 

athlete or team. The service delivery options were: content determined by the coach 

or consultant; content determined by the athlete or team; continual small doses of 
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mental skills training throughout the year; heavy emphasis on mental skills training 

at a few points in time; delivered on a one-to-one basis; delivered on a group/team 

basis; and delivered via self-instructional materials (e.g., handouts, manuals, CDs). 

Procedure 

Procedures were similar to those employed in Study 1 and Study 2. That is, 

ethical clearance was secured from an institutional ethics committee, and back-

translation procedures were then used to create parallel English and Malay versions 

of the questionnaire (Behling & Law, 2000; McDermott & Palchanes, 1994). 

Permission to conduct the study was subsequently obtained from the National Sports 

Council of Malaysia, the National Sports Institute of Malaysia, and the appropriate 

national and state sports organizations within Australia. 

Athletes were notified about the study through sport management personnel, 

coaches, and sports science consultants. Within Malaysia, they then attended one of 

several group-based testing sessions at a central meeting facility managed by the 

National Sports Council of Malaysia. Group sizes ranged from 15-50 athletes, and 

testing was done during a period of normal training. Within Australia, the researcher 

attended training sessions and administerd the questionnaires on a group basis before 

or after normal training. In all instances, participants were assured of their anonymity 

and signed informed consent forms before data collection took place. Completion of 

the questionnaires took approximately 20-30 minutes. Copies of the research 

information sheet and the questionnaire are provided in Appendix C and I. 

 

Results 

The purposes of this study were to directly compare high-level Malaysian 

and Australian athletes with respect to: (a) perceived importance of performance-



58 

 

related psychological skills; (b) preferred characteristics of the service provider; and 

(c) preferred modes of service delivery. To do so, three-way (country x sport x 

gender) multivariate analyses of variance (MANOVAs) were conducted for each of 

the three outcome clusters (psychological skills, provider characteristics, delivery 

mode). Within each cluster, follow-up analyses were undertaken first for significant 

interactions that involved the country factor. Interactions not involving country were 

deemed to be not directly relevant to the purposes of the study and were therefore 

ignored. Examination of main effects was undertaken after assessment of the 

interactions, but only for dependent variables not involved in the interaction effects. 

 

 

Perceived Importance of Psychological Skills 

A country by sport by gender (2 x 2 x 2) MANOVA for the perceived 

importance of selected psychological skills resulted in significant main effects for 

country, Wilk’s Lambda = .707, F (7, 279) = 16.52, p <.001; sport type, Wilk’s 

Lambda = .522, F (7, 279) = 36.46, p < .001; and gender, Wilk’s Lambda = .936, F 

(7, 279) = 2.71, p = .01. The interaction between country and sport type was also 

significant, Wilk’s Lambda = .946, F (7, 279) = 2.25, p = .030. The two-way 

interaction between country and gender was not significant, Wilk’s Lambda = .976, 

F (7, 279) = .97, p = .453, nor was the three-way interaction, Wilk’s Lambda = .973, 

F (7, 279) = 1.09, p = .371. 

Subsequent examination of univariate F-ratios revealed that the multivariate 

country x sport type interaction was primarily a result of interaction effects for the 

skills of setting personal goals, F (1, 285) = 11.98, p = .001, and controlling 

negative emotions, F (1, 285) = 3.77, p = .05. Descriptive statistics for these 
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interactions are provided in Table 9, and the effects are illustrated in Figure 2. 

Follow-up tests revealed that Australian and Malaysian athletes viewed the setting of 

personal goals as equally important if they were involved in coactive sports, t (116 ) 

= 1.49, p = .14, d = .27. However, Malaysian athletes competing in interactive sports 

viewed this psychological skill to be much less important than their Australian 

counterparts, t (177) = 8.01, p < .001, d = 1.19. Conversely, controlling negative 

emotions was seen as equally important by Australian and Malaysian athletes if they 

were involved in interactive sports, t (177) = 1.31, p = .19, d = .19, but not if they 

were involved in coactive sports. Among the coactive sport athletes, controlling 

negative emotions was viewed as more important by the Australians than by the 

Malaysians, t (116) = 3.39, p < .001, d = .63.  

Table 9 

Perceived importance of psychological skills among elite Australian and Malaysian 

athletes according to sport type (interactive or coactive) 

 

Interactive Sports  

 

Coactive Sports 

 

 

Australia 

(n = 95) 

Malaysia 

(n = 84) 
 

Australia 

(n = 49) 

 

Malaysia 

(n = 69) 

 

Psychological Skill Mean SD Mean SD  Mean SD Mean SD 

 

Setting 

Personal Goals 

 

4.54 

 

1.56 

 

2.54 

 

1.78  

 

4.91 

 

1.43 

 

4.41 

 

2.02 

     
 

   
 

 

Controlling 

Negative Emotions 

 

3.15 

 

1.76 

 

2.80 

 

1.82  

 

4.66 

 

1.81 

 

3.46 

 

1.95 
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Figure 2. Perceived importance of setting personal goals and controlling negative 

emotions among Australian and Malaysian athletes in interactive and coactive sports 

 

The significant multivariate effect for country was a function of univariate 

differences on two psychological skills that were not involved in the previous 

interaction. More specifically, general differences between Australia and Malaysia 

were observed for the perceived importance of clarifying roles and responsibilities 
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as well as using relaxation strategies. Descriptive statistics related to these effects 

are shown in Table 10. Inspection of means alongside univariate F-ratios revealed 

that Malaysian athletes had higher scores for the perceived importance of clarifying 

roles and responsibilities, F (1, 285) = 52.32, p < .001, d = .73, and using relaxation 

techniques, F (1, 285) = 14.83, p < .001, d = .50 compared to Australian athletes. 

The significant multivariate effect for sport type was a function of univariate 

differences on six skills not involved in the country x sport type interaction. More 

specifically, general differences between interactive and coactive sport athletes were 

observed for the perceived importance of setting team goals, positive self-talk, 

clarifying roles and responsibilities, using mental imagery, using relaxation 

strategies and improving team communication. 

Descriptive statistics related to these effects are shown in Table 11. 

Inspection of means alongside univariate F-ratios revealed that interactive sport 

athletes placed more importance than coactive sport athletes on clarifying roles and 

responsibilities, F (1, 285) = 40.43, p < .001, d = .60, setting team goals, F (1, 285) 

= 167.50, p < .001, d = 1.55, and improving team communication, F (1, 285) = 

129.16, p < .001, d = 1.35. On the other hand, coactive sport athletes placed more 

importance on using relaxation techniques, F (1, 285) = 69.32, p < .001, d = 1.02, 

using positive self-talk, F (1, 285) = 29.27, p < .001, d = .63, and using mental 

imagery, F (1, 285) = 39.83, p < .001, d = .76, than interactive sport athletes. 

The significant multivariate effect for sex was a function of univariate 

differences on two skills. Specifically, general differences between male and female 

athletes were observed for the perceived importance of using relaxation techniques 
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Table 10 

Perceived importance of psychological skills among elite Australian and Malaysian 

athletes  

  

Australia 

(n = 140) 

 

 

Malaysia 

(n = 153) 

Psychological Skill Mean SD  Mean SD 

 

Clarifying Roles 

and Responsibilities 

 

 

2.98 

 

 

1.88 

  

 

4.34 

 

 

1.83 

     

 

Using Relaxation Techniques 

 

1.74 

 

1.71 

 

2.60 

 

1.76 

     

 

 

Table 11 

Perceived importance of psychological skills across type of sport (interactive or 

coactive) 

  

Interactive Sports 

(n = 177) 

 

 

Coactive Sports 

(n = 116) 

Psychological Skill Mean SD  Mean SD 

Clarifying Roles 

and Responsibilities 
4.14 1.86 

 

3.00 1.94 

     

Setting Team Goals 4.99 1.48 2.39 1.86 

     

Using Positive Self-talk 3.47 1.69 4.51 1.65 

     

Using Relaxation Techniques 1.53 1.43 3.20 1.80 

     

Using Mental Imagery 2.11 1.54 3.44 1.94 

     

Improving Team 

Communication 
5.18 1.53 2.90 1.84 
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and improving team communication. Descriptive statistics related to these effects are 

shown in Table 12. Inspection of means alongside univariate F-ratios revealed that 

male athletes placed more importance on using relaxation techniques than female 

athletes, F (1, 285) = 7.52, p = .006, d = .23. On the other hand, female athletes 

placed more importance on improving team communication than male athletes, F (1, 

285) = 4.91, p = .03, d = .28. 

 

Table 12 

Perceived importance of psychological skills according to gender 

  

Male 

(n = 151) 

 

 

Female 

(n = 142) 

Psychological Skill Mean SD  Mean SD 

 

Using Relaxation Techniques 
2.39 1.83  1.98 1.72 

 
  

 
  

Improving 

TeamCommunication 
4.01 1.95  4.56 2.02 

 
  

 
  

 

Preferred Characteristics of the Provider 

A country by sport by gender (2 x 2 x 2) MANOVA on preferred consultant 

characteristics revealed a significant main effect for country, Wilk’s Lambda = .813, 

F (7, 284) = 9.32, p <.001. The multivariate interaction between country and sport 

type was also significant, Wilk’s Lambda = .920, F (7, 284) = 3.54, p = .001. The 

main effect for sport type was not significant, Wilk’s Lambda = .962, F (7, 284) = 

1.58, p = .14, nor was the main effect for gender, Wilk’s Lambda = .985, F (7, 284) 

= 5.97, p = .76. Similarly, the interactions between country and gender, Wilk’s 
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Lambda = .968, F (7, 284) = 1.33, p = .24, and between country, sport type, and 

gender, Wilk’s Lambda = .960, F (7, 284) = 1.67, p = .12, were not significant. 

Subsequent examination of univariate F-ratios revealed that the multivariate 

interaction between country x sport type was primarily a result of interaction effects 

for the characteristics “emphasizes the personal welfare of the athlete”, F (1, 290) = 

16.93, p < .001, and “same gender as me (or my team)”, F (1, 290) = 4.94, p = .03. 

Descriptive statistics related to this interaction are shown in Table 13, and the effects 

are illustrated in Figure 3. Follow-up tests revealed that Australian and Malaysian 

athletes viewed the characteristic “emphasizes the personal welfare of the athlete” as 

equally important if they were involved in coactive sports,  t (116) = 1.12, p = .27, d 

= .21. However, Malaysian athletes competing in interactive sports viewed this 

consultant characteristic to be much less important than their Australian 

counterparts, t (177) = 7.94, p < .001, d = 1.18.  

 

Table 13 

Sport psychology consultant preferences among elite Australian and Malaysian 

athletes according to sport type (interactive or coactive) 

  

Interactive Sports 
 

 

Coactive Sports 

 Australia 

(n = 95) 

Malaysia 

(n = 84) 
 

Australia 

(n = 49) 

Malaysia 

(n = 69) 

Characteristic Mean SD Mean SD  Mean SD Mean SD 

 

Emphasizes personal 

Welfare of the athlete 

 

 

4.48 

 

 

1.38 

 

 

2.67 

 

 

1.67 

  

 

3.63 

 

 

1.60 

 

 

3.29 

 

 

1.65 

          

 

Is the same sex as me 

(or my team) 

 

 

.85 

 

 

1.31 

 

 

1.17 

 

 

1.61 

  

 

.92 

 

 

1.44 

 

 

.46 

 

 

.81 
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Figure 3. Consultant characteristics “emphasizes personal welfare of the athlete” and 

“same gender” among Australian and Malaysian athletes in interactive and coactive 

sports 

 

On the other  hand, “same gender as me or my team” was seen as equally important 

by Australian and Malaysian athletes if they were competing in interactive sports, t 

(177) = 1.47, p = .14, d = .22, but as more important by the Australians than by the 

Malaysians if they were competing in coactive sports, , t (116) = 2.21, p = .03, d = 
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.41. Overall, however, the “same sex” characteristic was considered relatively 

unimportant by all of the athletes. 

The significant multivariate effect for country was a function of univariate 

differences on four characteristics not involved in country x sport interaction: 

“emphasizes teaching of mental skills”; “has formal training in psychology”; 

“regularly attends training and competition”; and “leads a physically active 

lifestyle”. Descriptive statistics related to these effects are shown in Table 14. 

Inspection of means alongside univariate F-ratios revealed that Australian athletes 

had a stronger preference than Malaysian athletes for the characteristic “has formal 

training in psychology”, F (1, 290) = 12.56, p < .001, d = .41, while Malaysian 

athletes had stronger preferences for the characteristics “emphasizes teaching of 

mental skills”, F (1, 290) = 5.21, p = .023, d = .29, “regularly attends training and 

competition”, F (1, 290) = 10.91, p = .001, d = .42, and “leads a physically active 

lifestyle”,  F (1, 290) = 11.91, p = .001, d = .43. 

 

Table 14 

Sport psychology consultant preferences across country 

 Australia 

(n = 145) 
 

Malaysia 

(n = 153) 

Mode of Delivery Mean SD  Mean SD 

Emphasizes teaching of 

mental skills 3.50 1.43  3.92 1.44 

Has formal training (or 

degree) in psychology 3.83 1.60  3.15 1.68 

Regularly attends training 

and competition 3.19 1.39  3.79 1.48 

Leads a physically active 

lifestyle 1.97 1.27  2.54 1.39 
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Preferred Mode of Service Delivery  

A country by sport by gender (2 x 2 x 2) MANOVA on the mode of delivery 

measures resulted in significant main effects for country, Wilk’s Lambda = .827, F 

(6, 281) = 9.79, p <.001, sport type, Wilk’s Lambda = .887, F (6, 281) = 5.97, p 

<.001, and gender, Wilk’s Lambda = .946, F (6, 281) = 2.70, p = .02, as well as a 

significant multivariate interaction between country and sport type, Wilk’s Lambda 

= .957, F (6, 281) = 2.11, p = .05. The multivariate interaction between country and 

sex was not significant, Wilk’s Lambda = .974, F (6, 281) = 1.25, p = .283, nor was 

the three-way interaction between country, sport type and sex, Wilk’s Lambda = 

.975, F (6, 281) =1 .21, p = .30. Subsequent examination of univariate F-ratios 

revealed that the multivariate country x sport interaction was primarily a result of 

interaction effects for “program content determined by the athlete or team”, F (1, 

286) = 6.52, p = .011, and “heavy emphasis on mental skills training at a few points 

in time”, F (1, 286) = 4.62, p = .032. Descriptive statistics related to these 

interactions are shown in Table 15, and the effects are illustrated in Figure 4.  

Follow-up tests revealed that Australian athletes generally had a stronger 

preference than Malaysian athletes for personal input into decisions about the 

content of MST programs, and that this preference was much stronger among 

interactive sport participants, t (177) = 6.68, p < .001, d = 1.00, than among coactive 

sport participants, t (116) = 2.06, p = .04, d = .38. The interaction effect for “heavy 

emphasis on mental skills training at a few points in time” resulted from a tendency 

for Australian athletes involved in coactive sports to view this approach more 

favourably than their Malaysian counterparts, t (116) = 1.71, p = .09, d = .32, but, at 

the same time, no differences between the two countries on this delivery option 

among athletes involved in interactive sports, t (177) = 1.12, p = .26, d = .17. 
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Table 15 

Sport psychology delivery preferences among elite Australian and Malaysian 

athletes according to sport type (interactive or coactive) 

 

Interactive Sports  

 

Coactive Sports 

 

 

Australia 

(n = 95) 

Malaysia 

(n = 84) 
 

Australia 

(n = 49) 

 

Malaysia 

(n = 69) 

 

Mode of Delivery Mean SD Mean SD  Mean SD Mean SD 

     
 

    
Program content 

determined by the 

athlete or team 

3.33 1.59 1.72 1.63  2.88 1.66 2.25 1.62 

 
    

 
    

 

Heavy emphasis on 

mental skills training at 

a few points in time 

2.53 1.64 2.81 1.71  3.06 1.49 2.56 1.61 
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Figure 4. Delivery preferences on program content determined by the athlete or team 

and heavy emphasis on MST at a few points in time between Australia and Malaysia 

across type of sport (interactive and coactive) 
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The significant multivariate effect for country was a function of univariate 

differences on four other delivery preferences. General differences between Australia 

and Malaysia were observed for the following items: program content determined by 

the coach or consultant; self-instruction via manuals, CDs, etc.; program delivered 

by a consultant on a one-to-one basis; and program delivered by a consultant on a 

group/team basis.  

Inspection of means (see Table 16) alongside univariate F-ratios revealed that 

Malaysian athletes had stronger preferences than Australian athletes for “program 

content determined by the coach or consultant”, F (1, 286) = 13.61, p < .001, d = .43,  

 “self-instruction via manuals, CDs, etc.”, F (1, 286) = 16.33, p < .001, d = .50, and 

“program delivered by a consultant on a group/team basis”, F (1, 286) = 3.86, p = 

.05, d = .15. In contrast, Australian athletes had stronger preferences than Malaysian 

athletes for “program delivered by a consultant on a one-to-one basis”, F (1, 286) = 

3.82, p = .05, d = .20. 

The significant multivariate effect for sport type was a function of univariate 

differences on three delivery preferences. General differences between interactive 

and coactive sport athletes were observed for the following items: continuous small 

doses of mental skills training all year long; program delivered on a one-to-one 

basis; and program delivered on a group/team basis. Descriptive statistics related to 

these effects are shown in Table 17. Inspection of means alongside univariate F-

ratios revealed that coactive sport athletes had stronger preferences than interactive 

sport athletes for continuous small doses of mental skills training all year long, F (1, 

286) = 5.40, p = .021, d = .26, and for the program to be delivered on a one-to one 

basis, F (1, 286) = 4.83, p = .029, d = .24. In contrast, interactive sport athletes had  
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stronger preferences than coactive sport athletes for the program to be delivered on a 

group/team basis, F (1, 286) = 33.46, p < .001, d = .67.  

 

Table 16 

Sport psychology delivery preferences across country 

 Australia 

(n = 143) 
 

Malaysia 

(n = 151) 

Mode of Delivery Mean SD  Mean SD 

   
 

  
 

Program content determined by 

the coach or consultant 

 

3.18 1.42  3.81 1.51 

 

Self-Instruction 

 via manuals, CDs, etc. 

 

1.20 1.58  1.97 1.51 

 

Program delivered by a 

consultant on a one-to-one 

basis 

 

3.57 1.59  3.23 1.88 

 

Program delivered by a 

consultant on a group or team 

basis 

3.32 1.49  3.55 1.56 
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Table 17 

Sport psychology delivery preferences across type of sport (interactive or coactive) 

 
Interactive Sports 

(n = 178) 
 

Coactive Sports 

(n = 116) 

Mode of Delivery Mean SD  Mean SD 

 

Continuous, small doses of 

mental skills training all year 

long  

3.65 1.66  4.07 1.58 

 
  

 
  

 

Program delivered by a 

consultant on a one-to-one 

basis 

3.22 1.64  3.65 1.88 

 
  

 
  

 

Program delivered on a group 

or team basis 

3.83 1.39  2.84 1.55 

 
  

 
  

 

 

The significant multivariate effect for sex was a function of univariate 

differences on preferences for continuous small doses of mental skills training all 

year long. Inspection of means (see Table 18) alongside univariate F-ratios revealed 

that female athletes had a stronger preference than male athletes for continuous small 

doses of mental skills training all year long, F (1, 286) = 10.52, p = .001, d = .34.  
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Table 18 

Sport psychology delivery preferences according to gender 

 Male 

(n = 152) 
 

Female 

(n = 142) 

Mode of Delivery Mean SD  Mean SD 

 
  

 
  

Continuous small doses 

of mental skills training 

all year long 

3.55 1.65  4.10 1.58 

 
  

 
  

 

 

Discussion 

It is well known that national cultures vary on important cultural dimensions, 

which determine the nature and type of interaction with other individuals (Hofstede, 

2001; Hofstede et al., 2010). However, multi-nation studies of sport psychology 

servive delivery that make direct comparisons between countries known to differ on 

important cultural dimensions such as individualism/collectivism are relatively rare. 

Additionally, research examining sport psychology service delivery has often 

ignored contextual issues relating to subcultural values surrounding involvement in 

different types of sport (e.g., interactive versus coactive sports). Therefore, the 

purposes of the current study were to directly compare high-level Malaysian and 

Australian athletes with respect to: (a) perceived importance of performance-related  

psychological skills; (b) preferred characteristics of the service provider; and (c) 

preferred modes of service delivery. 
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Country Related Main Effects 

General country-related differences in psychological skills revealed that 

Malaysian athletes placed more importance on clarifying roles and responsibilities 

and using relaxation techniques than Australian athletes. Clarifying roles and 

responsibilities reflects two dominant value themes within Malaysian society, 

namely an acceptance of formal hierarchical structures and a collectivist orientation. 

In collectivistic societies, there is an emphasis on membership, responsibilities, and 

loyalty within larger social groups (Hofstede, 2001; Hofstede et al., 2010). 

Malaysian athletes also placed a higher importance on using relaxation techniques. 

Although attaching a high level of importance to this individually-focused skill 

appears to be inconsisitent with the collectivist orientation of Malaysian society 

overall, research has indicated that athletes from Eastern cultures report high levels 

of anxiety and low levels of confidence (Xinyi et al., 2004). If this is also true for 

Malaysian athletes, it could explain why they see value in the use of relaxation 

techniques.  

In comparison to Australian athletes, Malaysian athletes also had stronger 

preferences for sport psychology consultants to emphasize the teaching of mental 

skills; regularly attend training and competition; and to lead a physically active 

lifestyle. At the same time, however, they had expressed less of a desire than their 

Australian counterparts for consultants to have formal training in psychology. This 

relatively strong preference for formal training among the Australian is consisitent 

with findings obtained by Lubker and colleagues, who observed that US collegiate 

athletes viewed advanced training as an important personal characteristic of the 

consultant (Lubker et al., 2008; Lubker et al., 2012). Thus, it appears that Western 

athletes may be aware (and therefore expect) that individuals developing training 
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programs in sport psychology and working with athletes require certification 

(Sanchez, Godin, & De Zanet, 2005). Indeed, the AASP have adopted criteria for 

certification of individuals working in the area of applied sport psychology within 

the USA, and similar requirements are in-place within countries such as Australia 

(APS), Canada (CMTR), and England (BASES) (Morris, Alfermann, Lintunen, & 

Hall, 2003). The relatively high overall education levels in these Western societies 

combined with institutionalized competency standards for sport science service 

providers may generate different expectations among athletes with respect to the 

consultants’ background. The Malaysian athletes, on the other hand, placed more 

emphasis on behavioural qualities such as leading a physically active and making an 

effort to regularly attend training and competition. Although these behaviours are 

certainly desirable across-the-board (Fifer et al., 2008; Lubker et al., 2008; Lubker et 

al., 2012) they appear to be especially important within the Malaysian context (see 

Table 4).    

Finally, Malaysian athletes preferred the content of their psychology program 

to be determined by their consultant; and to have the program delivered by a 

consultant on a group/team basis rather than on a one-to-one basis, which is what the 

Australian athletes preferred. These findings are consistent with the observation that 

Malaysian society is collectivist and strongly hierarchical (Hofstede, 2001; Hofstede 

et al., 2010). Against such a backdrop, Malaysian athletes would be comfortable with 

deferring to authority figures for decisions about content and would probably prefer 

to interact with the consultant in a group setting where individual interaction would 

be reduced. A similar mechanism (i.e., minimization of one-to-one contact) could 

also be responsible for the Malaysian athletes having a stronger preference for self-

instruction than Australian athletes. Although rated as the least preferred service 
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delivery option by athletes from both countries, the potential to avoid individualized 

contact may have increased its appeal somewhat for the more collectively-oriented 

Malaysian athletes. 

 

Interactions Involving the Country Factor 

Significant interaction between country and sport type revealed additional 

differences between Malaysian and Australian athletes, but only within certain sport 

environments. Specifically, within sports where a team approach is particularly 

relevant (i.e., interactive sports), Malaysian athletes viewed the setting of personal 

goals as less important than their Australian counterparts. Thus, it seems that the 

team ethos within interactive sports may have exaggerated the general collectivist 

orientation among the Malaysian athletes, thereby reducing the perceived importance 

of this individually-referenced psychological skill. The same sort of match between 

broad cultural values and domain-specific subcultural values could also explain why 

Australian coactive sport athletes placed more importance on the individualized skill 

of controlling negative emotions than Malaysian athletes. It may also have 

contributed to the finding that Malaysian athletes participating in interactive sports 

were especially inclined to devalue the importance of having personal input into their 

MST program. Such sports often require strong coordination efforts by external 

agents (e.g., coaches or coaching staffs), which might reinforce the hierarchical 

values and deference to authority that characterises the broader Malaysian society. 

 

Other Noteworthy Effects 

Subcultural influences related to the environment surrounding sport 

involvement were apparent for a number of measures, and these influences could 
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have implications for the effective planning and implementation of mental skills 

training programs. For example, coactive sport athletes placed high importance on 

the individually-focused skills of using relaxation techniques, positive self-talk and 

mental imagery. Athletes in coacting sports also preferred their MST programs to be 

delivered in continuous small doses across the year on a one-to-one basis. On the 

other hand, interactive sport athletes found the team-focused skills of clarifying roles 

and responsibilities, setting team goals, and improving team communication 

especially important, and they also expressed a preference for MST program to be 

delivered on a group basis. These findings suggest that practitioners need to be aware 

of subcultural value systems and also be flexible enough to adopt different 

approaches to mental skills training within different types of sport (Birrer & Morgan, 

2010; Duda, 1998; Taylor, 1995).  

In summary, the results of this investigation contribute to the sport 

psychology literature by directly comparing the perceptions of elite athletes from a 

non-Western culture to those of athletes from a Western culture on a variety of 

intervention-relevant factors. The findings reinforce the importance of considering 

both the broad cultural influences of society-at-large and the more specific 

subcultural values within various types of sport. Indeed, the findings suggest that 

those two influences may sometimes interact and may sometimes operate independly 

to determine the psychological skills believed to be relevant and meaningful for 

performance enhancement as well as the consultant characteristics and service 

delivery processes that are likely to be viewed most favourably. The findings are, of 

course, specific to elite athletes from Malaysia and Australia, and a cautious 

approach should be adopted toward generalizing to athletes from other societies.  

However, the findings do highlight a number of potentially important considerations 
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for service providers who may be interacting with athletes from non-Western 

backgrounds (Peters & Williams, 2009; Schinke & Moore, 2011; Schinke et al., 

2012; Terry, 2009). 
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Chapter 5 

 

Summary, Conclusions and Recommendations 

Effective delivery of sport psychology services requires that consideration be 

given to numerous personal, interpersonal, and situational factors. An athlete’s 

cultural identity is one such factor. Indeed the development of culturally relevant 

sport psychology services is both desirable and necessary because of the impact that 

strongly held values can have on perceptions and interaction patterns (Parham, 2011; 

Ryba & Wright, 2005; Ryba & Wright, 2010; Schinke et al., 2009; Terry, 2009). In 

Malaysia, the current practise is to emphasize psychological skills known to be 

important for athletes in Western cultures, and to deliver mental skills training in a 

manner similar to that employed in Western societies. However, given the unique 

cultural background of Malaysian athletes, the relevance of these skills and delivery 

methods deserves to be evaluated. The current research did so by asking elite 

Malaysian athletes to provide information on: (a) the perceived importance of 

selected psychological skills; (b) the preferred characteristics of service providers; 

and (c) the preferred modes of delivery for psychology services. Direct comparisons 

were also made between elite Malaysian and Australian athletes with respect to these 

same issues.   

Study 1 provided descriptive information about the psychological skills 

considered most important for performance by Malaysian athletes. The findings from 

this investigation highlighted potential problems (e.g., ceiling effects) when using 

rating scales for this purpose and strongly suggested that the use of forced-choice 

protocols should be considered as an alternative. Results also suggested an influence 

of broad cultural values as well as sport-related subcultural values on perceptions of 
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performance-related psychological skills. More specifically, consistent with a 

general emphasis on collectivism in Malaysian society (Hofstede, 2001), the group-

oriented skills of clarifying roles/responsibilities and improving team 

communication received high importance ratings by elite Malaysian athletes. At the 

same time, consistent with the environments surrounding interactive versus coactive 

sports, athletes in interactive sports placed more importance on team goal setting and 

clarifying roles/ responsibilities than athletes in coactive sports. In addition, 

participants in coactive sports viewed setting of personal goals, use of psych-up 

strategies, and use of imagery as more important for performance than those in 

interactive sports.  

Study 2 examined additional issues related to the provision of culturally-

sensitive sport psychology services for elite Malaysian athletes. Specifically, this 

study addressed preferred consultant characteristics and preferred forms of delivery 

for these services. Findings showed that these athletes wanted consultants to have 

prior experience as an athlete or coach, to regularly attend training sessions and 

competitions, and to place a high priority on the teaching of sport-specific mental 

skills. Strong preferences were also expressed for program content to be determined 

by the coach or consultant and for mental skills training to be delivered on a 

group/team basis. These program delivery preferences were viewed as consistent 

with the existence of a distinct hierarchical structure and collectivist orientation 

within Malaysian society (Hofstede, 2001; Hofstede et al., 2010). Importantly, they 

were especially strong within interactive sports where team-oriented subcultural 

values are likely to reinforce the hierarchical and collectivist values within the 

broader Malaysian culture. 
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Study 3 extended the examination of cultural influences on sport psychology 

services by directly comparing the responses made by elite Malaysian and elite 

Australian athletes with respect to: (a) the perceived importance of performance-

related psychological skills; (b) preferred characteristics of the service provider; and 

(c) preferred modes of service delivery. Subcultural influences were also examined 

via comparisons between interactive and coactive sports. Evidence of broad cultural 

influences was suggested by a number of country-related differences. These 

differences included: (a) higher levels of perceived importance for clarifying 

roles/responsibilities (a group-based issue) among the Malaysian athletes; (b) 

stronger preferences among the Malaysian athletes for the coach or consultant to 

determine program content; (c) stronger preferences among the Malaysian athletes 

for mental skills training to be delivered on a group/team basis; and (d) stronger 

preferences among the Australian athletes for the program to be delivered on a one-

to-one basis. Overall, these preferences are consistent with the hierarchical and 

collectivist orientation of Malaysian society as well as the individualist orientation of 

Australian society (Hofstede, 2001; Hofstede et al., 2010). 

Other differences between Malaysian and Australian athletes were also 

observed, with the specific nature of these differences moderated by the interactive 

or coactive environment surrounding sport participation. For example, Australian 

and Malaysian athletes viewed the setting of personal goals as equally important if 

they were involved in coactive sports where, it could be argued, that the subcultural 

emphasis is on individual performance. On the other hand, Malaysian athletes 

competing in interactive sports viewed this psychological skill to be much less 

important than their Australian counterparts, perhaps because the team-oriented 

subcultural emphasis within these sports reinforced the general emphasis on 
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collectivism within Malaysian society, thereby undermining the potential importance 

of this individually-oriented psychological skills. Australian athletes involved in 

coactive sports were especially prone to elevate the importance of controlling 

negative emotions (an individual skill) if they were enmeshed within the more 

individualistic environment of coactive sports. Other more global, subcultural 

influences were also evident. For example, interactive sport athletes placed more 

importance than coactive sport athletes on clarifying roles and responsibilities, 

setting team goals, and improving team communication. Conversely, coactive sport 

athletes placed more importance on using relaxation techniques, using positive self-

talk, and using mental imagery than interactive sport athletes.  

Together, the findings from these three studies provide general information 

that is relevant for the planning and implementation of performance enhancement 

interventions as well as specific information that could improve goodness-of-fit for 

the delivery of sport psychology services within the Malaysian context. Goodness-

of-fit considerations are noteworthy because a strong working alliance is extremely 

important for effective service delivery, and goodness-of-fit plays a central role in 

developing such an alliance (Poczwardowski & Sherman, 2011). 

 

General Implications for Service Delivery 

Use of forced-choice assessment formats. Likert-type, bipolar rating scales 

are typically used to obtain information about the perceived importance or relevance 

of psychological skills and program components. However, the findings from this 

research indicate that forced-choice procedures may be psychometrically superior to 

rating scale procedures and allow for better discrimination between components. 

While it is possible that these differences were due to general problems that 
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sometimes arise when Likert-type scales are presented to respondents from non-

Western backgrounds (Lee et al., 2002), it is important to note that ceiling effects 

and a lack of discrimination have previously been observed when Western athletes 

have used rating scales to evaluate the characteristics of effective sport psychology 

consultants (Lubker et al., 2008). Thus, our findings are consistent with the view that 

forced-choice protocols encourage a deeper level of processing than rating scales 

(Bartram, 2007), and they argue strongly for the inclusion of forced-choice 

procedures within the planning and/or evaluation phases of mental skills training. 

Forced-choice procedures may be especially relevant when consultants make use of 

performance profiling (Butler & Hardy, 1992) and/or strengths-based coaching 

(Gordon & Gucciardi, 2011; Linley & Harrington, 2006). In both of these 

approaches, an enhanced ability to discriminate among potentially-relevant skills 

would allow for more precise program planning and implementation. 

Awareness of sport-related subcultural influences. It is generally accepted 

that unique traditions, performance demands, and interaction patterns within 

different sports produce unique subcultural value systems. These unique subcultural 

values can then exert an influence on the perceived appropriateness of service 

delivery procedures as well perceptions of the person who is (or should be) 

providing them (Duda, 1998; Hanson & Ravizza, 2003; Loehr, 1990; Taylor, 1995). 

The findings from these studies reinforce this view, and they provide guidance about 

the specific preferences and expectations of athletes participating in coactive and 

interactive sports. From a psychological skills perspective, interactive sport athletes 

consistently rated the importance of group/team skills (e.g., setting team goals, 

clarifying roles/responsibilities, and improving communication) higher than coactive 

sport athletes. On the other hand, coactive sport athletes consistently rated the 
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importance of certain individually-oriented skills (e.g., positive self-talk, mental 

imagery, arousal regulation) higher than interactive sport athletes. At the same time, 

interactive sport athletes expressed a consistent preference for program delivery on a 

group/team basis, while coactive sport athletes expressed a consistent preference for 

program delivery on a one-to-one basis. As noted earlier, at first glance these sport-

related findings may appear somewhat obvious given the heavy emphasis on team 

performance in most interactive sports and the greater emphasis on individual 

performance in many coactive sports. However, direct comparisons of delivery-

relevant parameters across different categories of sports are rare within the sport 

psychology literature, so these findings provide empirical support for preferences 

that, until now, may have been assumed but not verified. 

Awareness of sex differences. Findings related to the preferences of male 

and female athletes may also have some broad implications for service delivery. 

Interestingly, no general sex-related differences were apparent with respect to 

consultant characteristics. Data from Studies 2 and 3 indicate that, overall, neither 

male nor female athletes were concerned about the consultant’s gender. At the same 

time, athletes of both sexes expressed relatively strong preferences for consultants to: 

(a) have prior experience as an athlete or coach; (b) regularly attend training sessions 

and competitions; and (c) emphasize the teaching of sport-specific mental skills. 

With respect to the skills being addressed, findings from Study 3 revealed a greater 

perceived need for the development of relaxation skills among male athletes and a 

greater perceived need for the development of communication skills among female 

athletes. Findings from Study 3 also suggested that female athletes had a stronger 

preference than male athletes for continuous attention to mental skills training 

throughout the year. 
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Specific Implications for Sport Psychology Service Delivery in Malaysia 

Consultant behavior, training, and professional development. Direct 

comparisons between athletes from Malaysia and Australia in Study 3 indicated that 

observable behaviours are very important considerations for consultants working 

with Malaysian athletes. More specifically, elite Malaysian athletes placed 

significantly more importance on regular attendance at training and competition than 

elite Australian athletes. The Malaysian athletes also had stronger expectations than 

the Australian athletes that the consultant should be setting an example by leading a 

physically active lifestyle. At the same time, the Malaysian athletes were not overly 

concerned about the formal training of the consultant. Indeed, while they expressed a 

strong belief in the importance of experiential knowledge through prior experience 

as an athlete or coach, they placed significantly less importance than Australian 

athletes on the need for formal training in psychology or a degree in psychology.  

 These findings provide some interesting food for thought with respect to the 

training, professional development, and employment of sport psychology service 

providers within the Malaysian context. On the one hand, there is a recognized need 

for formal training, accreditation, and ongoing supervision of sport psychology 

practitioners to maintain standards within the profession and to ensure that athletes 

are provided with effective and ethical support services (Sanchez et al., 2005; Morris 

et al., 2003; Van Raalte & Andersen, 2000). On the other hand, no widely-accepted 

policies or systems currently exist within Malaysia to ensure that these outcomes are 

achieved, and Malaysian athletes appear to believe that practical knowledge gained 

from sport experiences is even more important than formal training. This state-of-

affairs suggests that national organizations with a direct interest in the provision of 
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sport psychology services (e.g., National Sports Council of Malaysia, National 

Sports Institute of Malaysia, Malaysian Sport Psychology Association) should work 

cooperatively to establish guidelines for training and practice that will not only 

ensure professional competence but will also recognize expertise derived from long-

term personal involvement in sport. As part of this process, consideration should 

perhaps be given to procedures that could be used to identify coaches and athletes 

who, with appropriate support and training, could transition into the role of sport 

psychology service providers. 

Culturally-sensitive methods of delivery. Findings from Study 2 clearly 

indicated that, overall, elite Malaysian athletes had strong preferences for the 

consultant or coach to determine program content and for mental skills training to be 

delivered within a group or team setting. Complementary findings from Study 3 

revealed that the preferences along these lines among Malaysian athletes were 

significantly different (i.e., stronger) than those of Australian athletes. As noted 

earlier, these preferences are consistent with a general cultural emphasis on 

hierarchical social structures and collectivism within Malaysian society (Hofstede, 

2001; Hofstede et al., 2010). As such, they provide guidance about the general 

“comfort zone” for Malaysian athletes with whom consultants are likely to work. 

Especially in the early stages of interaction, it may be advisable to err on the side of 

more (rather than less) structure and less (rather than more) individual 

scrutiny/attention. As a longer-term relationship develops, it may be possible to shift 

more of the responsibility for content determination onto the athlete and to offer a 

more personalized service, thereby gaining the benefits of such approaches 

(Anderson et al., 2004; Gould et al., 1991; Hays et al., 2010; Jones, 1993; Mellalieu 
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et al., 2009). However, our findings argue for cultural sensitivity and vigilance in 

this regard. 

Attention to group-based psychological skills. From a psychological skills 

perspective, the findings from these studies also highlight the importance of 

addressing group-oriented issues within the Malaysian context. While classic 

individual skills such as setting personal goals and using positive self-talk were 

certainly considered important for performance by Malaysian athletes, the findings 

from Studies 1 and 3 also clearly identify group processes (e.g., clarifying 

roles/responsibilities, improving team communication) as equally-important issues in 

the eyes of these athletes. Thus, in-depth knowledge of principles and procedures for 

effective team building (e.g., Eys, Patterson, Loughead, & Carron, 2005; Yukelson, 

1997) is an important professional competency for consultants, and educational 

programs for coaches and athletes should definitely address these issues. 

 

Limitations and Future Directions 

The preceding recommendations must, of course, be considered in light of 

the methodologies employed in these studies and the limitations created by the use of 

those methodologies. Relevant issues in that regard include the following: 

 The athletes who participated in all three studies were high-level performers 

who were receiving sport science support from regional and national 

institutes. As such, they had previously interacted with sport psychology 

service providers and were familiar with the psychological skills about which 

they were being questioned. It is therefore possible that different priorities 

would exist for psychological skills, consultant characteristics, and/or modes 



88 

 

of delivery among lower-level athletes. Future research could include lower-

level athletes to evaluate this possibility. 

 Although based on frequent appearance in the sport psychology literature, the 

psychological skills, consultant characteristics, and delivery options chosen 

for investigation were somewhat limited and also somewhat arbitrarily 

chosen. In part, this was a function of the desire to evaluate the merits of 

forced-choice protocols within the research. When using such protocols, the 

number of questionnaire items needed (and the resulting burden on the 

respondent) increases substantially for each additional quality to be 

evaluated. The skills, characteristics, and delivery modes examined in this 

research were therefore more limited in scope than those examined in some 

other studies (e.g., Anderson et al., 2004; Lubker et al., 2008). The findings 

and associated conclusions could have differed if more skills (or different 

skills) had been included in the research. Follow-up studies using open-ended 

procedures within the Malaysian context could shed light on this issue. 

 Future research involving Malaysian athletes might also benefit from a 

consideration of possible differences between ethnic subcultures. Malaysian 

society (and also the Malaysian athlete population) consists of three 

predominant ethnic groups: Malays, Chinese, and Indians. Comparisons were 

not made between these ethnic groups in this research because of a desire to 

make broader, cross-national comparisons between Eastern and Western 

societies with documented differences in cultural values. Available evidence 

also suggests that hierarchical and collectivist orientations are strong within 

all three of these nationalities (Hofstede, 2001; Hofstede et al., 2010). On the 

other hand, some researchers have suggested these three subgroups may have 
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unique characteristics (Abdullah & Lim, 2001; Rashid & Ho, 2003). Further 

investigation of this possibility is therefore warranted. 

 These studies focused exclusively on the athlete’s perceptions and 

preferences. Given the centrality and influence of the coach within sport, it 

would be interesting to conduct complementary studies investigating the 

preferences of coaches with respect to the same service delivery elements 

(psychological skills, provider characteristics, modes of delivery). 

Comparisons could then be made to determine the degree of consistency 

between the preferences of coaches and athletes. It might also be interesting 

to examine the mental skills training preferences of coaches in relation to 

their leadership styles (autocratic, democratic, etc.) and/or personality. 

Indeed, it is possible that these coach-specific factors could have as much (or 

perhaps more) influence on subcultural values than the interactive or coactive 

nature of the sport. 

 These studies also focused exclusively on the perceptions and preferences of 

elite performers. For that reason, no conclusions can be drawn about the 

perceptions and preferences of lower-level athletes. Complementary research 

investigating similar issues within nonelite cohorts (e.g., yout sport 

participants) is therefore needed.  

 

It is clear that cultural and subcultural factors are essential considerations for the 

effective delivery of sport psychology services at all levels. It is also clear that 

considerably more culture-specific research needs to be undertaken in order for 

service providers to be well-equipped and well-informed in this regard (Schinke 

et al., 2009; Vergeer, 2000).   
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APPENDIX A  

 
RESEARCH INFORMATION SHEET 

STUDY 1 

Title of Project: Sport Psychology Service Delivery: Perspectives of Elite Athletes from 

Malaysia  

 

Investigators: Vellapandian Ponnusamy  (phone: 0404-959 438) 

Professor Robert Grove  (phone: 6488-2369) 

 

Purpose of the Research 

 To examine the influence of cultural values on preferences for the content of 

psychological skills training. 

 

Procedures Involved 

You will receive a set of questionnaires and verbal explanations. The questionnaires will ask 

about: 

(1) Your preferences towards selected psychological skills.  

(2) Demographic information (e.g., age, gender, current country of residence, ethnic 

background, academic qualification, sport, level of participation, and years of 

participation). 

Time commitments 

 Questionnaires: 5 minutes x 3 sections 

 

Total Time Commitment: 15 minutes 

 

Your Rights as a Participant 

 You are free not to participate. Refusal to take part will not have any negative 

consequences or penalties. 

 If you decide to participate, you may withdraw your consent and stop participating 

at any time. 

 You will not be exposed to any physical, psychological or personal risks as a 

result of participation. 

 Your participation in this study does not prejudice any rights to compensation that 

you may have under statute or common law. 

 All information you provide will be treated as strictly confidential and will not be 

released by the investigators unless required to do so by law. 

Members of the research team will answer questions about the study at any time. Questions 

can also be directed to Professor Robert Grove, School of Sport Science, Exercise and 

Health, The University of Western Australia (phone: 6488-2369). If you have complaints 

about how the research project is being conducted, they may be given to Professor Grove or, 

alternatively, to the Secretary, Human Research Ethics Committee, Registrar’s Office, The 

University of Western Australia, 35 Stirling Highway, Crawley, WA 6009 (phone 6488-

3703).  
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APPENDIX B 

 
RESEARCH INFORMATION SHEET 

STUDY 2 

Title of Project: Sport Psychology Service Delivery: Perspectives of Elite Athletes from 

Malaysia  

 

Investigators: Vellapandian Ponnusamy  (phone: 0404-959 438) 

Professor Robert Grove  (phone: 6488-2369) 

 

Purpose of the Research 

 To investigate the influence of cultural values on the preferred characteristics of a 

service provider. 

 To investigate the influence of cultural values on preferences for the way in which sport 

psychology services are delivered. 

 

Procedures Involved  

You will receive a set of questionnaires and verbal explanations. The questionnaires will ask 

about: 

(1) Demographic information (e.g., age, gender, current country of residence, ethnic 

background, academic qualification, sport, level of participation, and years of 

participation). 

(2) Preferred characteristics of your sport psychology service provider.  

(3) Preferred methods of delivery by your sport psychology service provider.  

Time commitments 

 Questionnaires: 5 minutes x 3 sections 

Total Time Commitment: 15 minutes 

 

Your Rights as a Participant 

 You are free not to participate. Refusal to take part will not have any negative 

consequences or penalties. 

 If you decide to participate, you may withdraw your consent and stop participating 

at any time. 

 You will not be exposed to any physical, psychological or personal risks as a 

result of participation. 

 Your participation in this study does not prejudice any rights to compensation that 

you may have under statute or common law. 

 All information you provide will be treated as strictly confidential and will not be 

released by the investigators unless required to do so by law. 

Members of the research team will answer questions about the study at any time. Questions can also be directed 

to Professor Robert Grove, School of Sport Science, Exercise and Health, The University of Western Australia 

(phone: 6488-2369). If you have complaints about how the research project is being conducted, they may be 

given to Professor Grove or, alternatively, to the Secretary, Human Research Ethics Committee, Registrar’s 

Office, The University of Western Australia, 35 Stirling Highway, Crawley, WA 6009 (phone 6488-3703).   
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APPENDIX C  

  
RESEARCH INFORMATION SHEET 

STUDY 3 

Title of Project: Sport Psychology Service Delivery: Perspectives of Elite Athletes from 

Malaysia and Australia 

 

Investigators: Vellapandian Ponnusamy  (phone: 0404-959 438) 

Professor Robert Grove  (phone: 6488-2369) 

 

Purpose of the Research 

 To examine the influence of culture on perceptions of selected psychological skills, 

characteristics of the service provider, and the way in which sport psychology services 

are delivered. 

 

Procedures Involved 

You will be asked a series of questions about: 

(1) Demographic information ( e.g., age, gender, current country of residence, ethnic 

background, academic qualification, sport, level of participation, and years of 

participation) 

(2) Your preferences towards selected psychological skills. 

(3) Preferred characteristics of your sport psychology service provider.  

(4) Preferred methods of delivery by your sport psychology service provider.  

Time commitments 

 5 minutes x 4 sections (about 20 minutes total) 

Your Rights as a Participant 

 You are free not to participate. Refusal to take part will not have any negative 

consequences or penalties. 

 If you decide to participate, you may withdraw your consent and stop participating 

at any time. 

 You will not be exposed to any physical, psychological or personal risks as a 

result of participation. 

 Your participation in this study does not prejudice any rights to compensation that 

you may have under statute or common law. 

 All information you provide will be treated as strictly confidential and will not be 

released by the investigators unless required to do so by law. 

Members of the research team will answer questions about the study at any time. Questions 

can also be directed to Professor Robert Grove, School of Sport Science, Exercise and 

Health, The University of Western Australia (phone: 6488-2369). If you have complaints 

about how the research project is being conducted, they may be given to Professor Grove or, 

alternatively, to the Secretary, Human Research Ethics Committee, Registrar’s Office, The 

University of Western Australia, 35 Stirling Highway, Crawley, WA 6009 (phone 6488-

3703).  
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APPENDIX D 

 
INFORMED CONSENT FORM 

THIS FORM MUST BE SIGNED AND RETURNED 

ALONG WITH THE QUESTIONNAIRES 

Title of Project: Sport Psychology Service Delivery: Perspectives of Elite Athletes from 

Malaysia and Australia 

 

Investigators: Vellapandian Ponnusamy  (phone: 0404-959 438) 

Professor Robert Grove  (phone: 6488-2369) 

 

I have read the information about this study on the influence of culture on sport psychology 

delivery services and: 

 

 I have been advised about the type of information that will be collected, why it is being 

collected, and what will be done with it upon completion of the study. 

 

 Any questions I have asked have been answered to my satisfaction. 

 

 I agree to participate in this study and understand that I may withdraw or discontinue 

participation at any time without any penalties or loss of benefits. 

 

 I understand that participation in this study does not prejudice any rights to 

compensation that I may have under statute or common law. 

 

 I understand that all information I provide will be treated as strictly confidential and will 

not be released by the investigator unless required to do so by law. 

 

 I understand that the results of the study may be published, but my name or identity will 

not be revealed. 

 

Signature: _____________________________       Date:________________ 

Name (please print):  ______________________________________________________  

Phone Number or Email Address (for contact purposes): __________________________ 

The Human Research Ethics Committee at The University of Western Australia requires that 

all participants are informed that, if they have any complaint regarding the manner, in which 

a research project is conducted, it may be given to the researcher or, alternatively to the 

Secretary, Human Research Ethics Committee, Registrar’s Office, The University of 

Western Australia, Crawley, WA 6009 (telephone number 6488-3703). All participants 

will be provided with a copy of the Information Sheet and Consent Form for their 

personal records. 
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APPENDIX E  

____________________________ 

____________________________ 

____________________________ 

____________________________ 

Permission to collect data for the research project: Sport Psychology Service 

Delivery: Perspectives of Elite Athletes from Malaysia and Australia 

 

My name is Vellapandian Ponnusamy and I am Ph.D student at the University of 

Western Australia. I am interested in collecting data on athletes’ preferences of their 

sport psychology delivery services. I am writing to enquire about allowing your sport 

psychology service providers and coaches to be contacted by us to see whether they 

would let their athletes participate in the research by completing a brief 

questionnaire. 

 

This questionnaire requests general information about the athlete and their 

preferences towards sport psychology services. I realize that your service providers 

and coaches are extremely busy. However, the questionnaire will only take around 

20 minutes to complete. If you have any questions regarding the research, please 

contact me at via my mobile (0404959438) OR via email (vjuber05@hotmail.com; 

ponnuv01@student.uwa.edu.au). Enclosed is a copy of the questionnaire; an 

informed consent sheet for the athletes; a coaches’ permission form; and a sport 

psychology service provider permission form. Only when a signed permission form 

from you is received, will we contact the sport psychology service providers at your 

organization. 

 

Thank you for your time in considering this request. 

 

Sincerely, 

 

____________________   ___________________ 

Vellapandian Ponnusamy   Professor Robert Grove 

PhD Student     School of Sport Science, 

University of Western Australia  Exercise and Health. 

      University of Western Australia  

 

Investigators 
Mr. Vellapandian 

Professor Robert Grove 

 

 

 

 

School of Sport Science, Exercise and 

Health 

The University of Western Australia 

35 Stirling Highway, Crawley, WA 6009 

Phone: (08) 6488 1705 

Fax: (08) 6488 1039 

Email: ponnuv01@student.uwa.au 

mailto:vjuber05@hotmail.com
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APPENDIX F  

 

— Permission Form — 

 

Sport Psychology Service Delivery: Perspectives of Elite Athletes from Malaysia and 

Australia 

 

I (please print name) ___________________________ have read the information 

provided and any questions I have asked have been answered to my satisfaction.  I 

agree to allow my athletes/sport psychology service providers/coaches to participate 

in this study, realising that they may withdraw at any time without reason and 

without prejudice due to any circumstances. 

 

I understand that all information gathered will be treated as strictly confidential and 

will not be released by the investigator.  I have been informed as to the purpose of 

the research, the data being collected, and what will be done with the data upon 

completion of the research. 

 

______________________                               __________________ 

 

Director Signature                                                 Date 

 

 

The Human Research Ethics Committee at The University of Western Australia 

requires that all participants are informed, that if they have any complaint regarding 

the manner, in which a research project is conducted, it may be given to the 

researcher or, alternatively to the Secretary, Human Research Ethics Committee, 

Registrar’s Office, University of Western Australia, 35 Stirling Highway, Crawley, 

WA 6009 (telephone number 6488-3703). All participants will be provided with a 

copy of the Information Sheet and Consent Form for their personal records. 
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APPENDIX G  

 

STUDIES 1 AND 2 

PART 1 

BACKGROUND INFORMATION 

 

 

1. Age: ______________ 

 

2. Gender (circle one) 

 

Male 

 

Female 

 

 

3. Current Country of Residence (circle one): 

 

 

Australia 

 

 

Canada 

 

 

Malaysia 

 

 

Singapore 

 

 

4. Ethnic Background (circle one): 

 

 

White/Caucasian 

 

Black 

 

Hispanic 

 

Malay 

 

 

Other (specify): ________________ 

 

5. Academic Classification (circle highest level attained): 

 

High School: 

 

University: 

 

 

Year 9 

or less 

 

 

Year 

10 

 

Year 

11 

 

Year 

12 

 

1st 

Year 

 

2nd 

Year 

 

3rd 

Year 

 

4th 

Year 

 

     Other qualifications: 

 

 

Trade Certificate 

 

 

Postgraduate 

Diploma 

 

Masters Degree 

 

 

PhD or equivalent 

 

    Other (please specify):  __________________ 

 

SPORT SPECIFIC INFORMATION: 

 

6. What is your primary sport: (circle one): 

 

Hockey Soccer Volleyball Swimming 

 

Cycling 

 

Shooting 

 

Other (please specify): ________________ 
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7. Years of participation in your primary sport: _______________ 

 

8. Current Level of Participation (circle one): 

 

Sr. Elite 

 

compete professionally OR compete in 

national or international competitions as 

a member of a Sr. national team 

 

 

Sr. National  

 

compete in regional, national, or 

international competitions but not a 

member of a Sr. national team OR a 

member of a national development team 

 

Jr. Elite 

 

Compete in regional, national, or 

international competitions as a member 

of a Jr. national team 

 

 

Jr. National 

 

compete in regional,  national, or 

international competitions but not a 

member of a Jr. national team 
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PART 2 

PSYCHOLOGICAL STRATEGIES AND TECHNIQUES 

(LIKERT RATING SCALE RESPONSE ITEMS) 

 

Which psychological strategies or techniques are important for your sport performance? 

Please circle a number for each strategy/technique to indicate how important you think it is.  

 

 

 

 

Not  

important 

(1) 

      

Very 

important 

(7) 

Setting team goals 1 2 3 4 5 6 7 

Using positive self- talk 1 2 3 4 5 6 7 

Controlling negative emotions 1 2 3 4 5 6 7 

Using mental imagery/rehearsal 1 2 3 4 5 6 7 

Using ‘psych-up strategies’ 1 2 3 4 5 6 7 

Improving team communication  1 2 3 4 5 6 7 

Setting personal goals 1 2 3 4 5 6 7 

Clarifying roles and responsibilities 1 2 3 4 5 6 7 

 

 

 

 

 

 

 

 



128 

 

PART 3 

PSYCHOLOGICAL STRATEGIES AND TECHNIQUES 

(FORCED CHOICE RESPONSE ITEMS) 

Several pairs of psychological strategies are presented below. For each pair, CIRCLE THE 

NUMBER OF THE MORE IMPORTANT STRATEGY. Even if it is hard to choose, please 

select the MORE important strategy in every pair.  

 

1 Setting team goals OR 2 Setting personal goals 

3 Clarifying roles and responsibilities OR 4 Controlling negative emotions 

5 Setting team goals OR 6 Using positive self-talk 

7 Using ‘psych-up’ strategies OR 8 Improving team communication 

9 Setting personal goals OR 10 Using mental imagery/rehearsal 

11 Using positive self-talk OR 12 Clarifying roles and responsibilities 

13 Improving team communication OR 14 Setting team goals 

15 Using ‘psych-up’ strategies OR 16 Using mental imagery/rehearsal 

17 Using positive self-talk OR 18 Controlling negative emotions 

19 Clarifying roles and responsibilities  OR 20 Setting personal goals 

21 Controlling negative emotions OR 22 Using ‘psych-up’ strategies 

23 Using mental imagery/rehearsal OR 24 Setting team goals 

25 Setting personal goals OR 26 Using positive self-talk 

27 Using ‘psych-up’ strategies OR 28 Clarifying roles and responsibilities 

29 Controlling negative emotions OR 30 Improving team communication 
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31 Using mental imagery/rehearsal OR 32 Using positive self-talk 

33 Improving team communication OR 34 Clarifying roles and responsibilities 

35 Using positive self-talk OR 36 Improving team communication 

37 Using mental imagery/rehearsal OR 38 Controlling negative emotions 

39 Setting team goals OR 40 Using ‘psych-up’ strategies 

41 Clarifying roles and responsibilities OR 42 Setting team goals 

43 Using ‘psych-up’ strategies OR 44 Setting personal goals 

45 Improving team communication OR 46 Using mental imagery/rehearsal 

47 Using positive self-talk OR 48 Using ‘psych-up’ strategies 

49 Controlling negative emotions OR 50 Setting team goals 

51 Improving team communication OR 52 Setting personal goals 

53 Using mental imagery/rehearsal OR 54 Clarifying roles and responsibilities 

55 Setting personal goals OR 56 Controlling negative emotions 
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APPENDIX H  

 

BAHAGIAN 1 

MAKLUMAT LATARBELAKANG 

 

1. Umur:______________ 

 

2. Jantina (bulatkan satu) 

 

Lelaki 

 

Perempuan 

 

 

 

3. Negara anda sekarang (bulatkan satu): 

 

 

Australia 

 

Kanada 

 

Malaysia 

 

Singapura 

 

 

4. Latarbelakang Etnik (bulatkan satu): 

 

Kulit Putih 

/’Caucasian’ 

 

Kulit Hitam 

 

Hispanic 

 

Melayu 

 

 

Lain-lain (nyatakan): _________________ 

 

 

5. Klasifikasi Akademik (bulatkan tahap tertinggi yang dicapai): 

 

 

Tahap Menengah: 

 

Tahap Universiti: 

 

 

Tahun 9 

dan ke 

bawah 

 

Tahun  

10 

 

Tahun  

11 

 

Tahun  

12 

 

Tahun 

pertama 

 

Tahun  

2 

 

Tahun 

3 

 

Tahun  

 4 

 

Kelayakan lain: 

 

 

Sijil Kemahiran 

 

Diploma Lanjutan 

 

Master 

 

PhD atau setaraf 

Lain-lain (sila nyatakan) : ____________________________ 
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MAKLUMAT SPESIFIK SUKAN: 

 

6. Apakah sukan utama anda: (bulatkan satu): 

 

 

Hoki 

 

Berbasikal 

 

 

Bola Sepak 

 

Menembak 

 

Bola Tampar 

 

Akuatik 

 

Lain-lain (sila nyatakan): ______________ 

7. Tahun penglibatan dalam sukan utama anda: _____________________________ 

 

 

8. Tahap penglibatan anda sekarang (bulatkan satu): 

 

Elit Seniur 

 

Bertanding secara professional ATAU  

bertanding dalam kejohanan kebangsaan 

atau antarabangsa sebagai ahli pasukan 

senior kebangsaan. 

 

 

 

 

Seniur Kebangsaan 

 

Bertanding dalam kejohanan peringkat 

bahagian, kebangsaan, atau antarabangsa 

tetapi bukan ahli pasukan seniur 

kebangsaan ATAU ahli pasukan 

pembangunan kebangsaan. 

 

Elit Juniur 

 

Bertanding dalam kejohanan peringkat 

bahagian, kebangsaan, atau antarabangsa 

sebagai ahli pasukan junior kebangsaan. 

 

Juniur Kebangsaan 

 

Bertanding dalam kejohanan peringkat 

bahagian, kebangsaan, atau antarabangsa 

tetapi bukan ahli pasukan junior 

kebangsaan. 
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BAHAGIAN 2 

STRATEGI DAN TEKNIK PSIKOLOGI SUKAN 

 

Apakah strategi atau teknik psikologi yang penting bagi meningkatkan prestasi sukan 

anda? Bulatkan nombor bagi setiap strategi atau teknik yang dirasai penting bagi diri 

anda.  

 

 Tidak 

Penting 

(1) 

     Sangat 

Penting 

(7) 

Menetapkan matlamat pasukan 1 2 3 4 5 6 7 

Menggunakan kata-kata kendiri 

positif 

1 2 3 4 5 6 7 

Mengawal emosi negatif 1 2 3 4 5 6 7 

Menggunakan mental 

imageri/’rehearsal’ 

1 2 3 4 5 6 7 

Menggunakan strategi ‘psych-up’ 1 2 3 4 5 6 7 

Meningkatkan komunikasi pasukan 1 2 3 4 5 6 7 

Menetapkan matlamat peribadi 1 2 3 4 5 6 7 

Menentukan peranan dan 

tanggungjawab 

1 2 3 4 5 6 7 
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BAHAGIAN 3 

ITEM ‘FORCED CHOICE’ 

 

Beberapa pasangan strategi psikologi disenaraikan di bawah. Bagi setiap pasangan, bulatkan 

nombor bagi strategi yang difikirkan yang terpenting, walaupun ianya sukar dibuat pilihan.   

1 Menetapkan matlamat pasukan atau 2 Menetapkan matlamat peribadi 

3 Menentukan peranan dan 

tanggungjawab 

atau 4 Mengawal emosi negatif 

5 Menetapkan matlamat pasukan atau 6 Menggunakan kata-kata kendiri 

positif 

7 Menggunakan  strategi ‘psych-up’  atau 8 Meningkatkan komunikasi 

pasukan 

9 Menetapkan matlamat peribadi atau 10 Menggunakan mental 

imageri/’rehearsal’ 

11 Menggunakan kata-kata kendiri 

positif 

atau 12 Menentukan peranan dan 

tanggungjawab 

13 Meningkatkan komunikasi pasukan atau 14 Menetapkan matlamat pasukan 

15 Menggunakan  strategi ‘psych-up’ atau 16 Menggunakan mental 

imageri/’rehearsal’ 

17 Menggunakan kata-kata kendiri 

positif 

atau 18 Mengawal emosi negatif 

19 Menentukan peranan dan 

tanggungjawab 

atau 20 Menetapkan matlamat peribadi 

21 Mengawal emosi negatif atau 22 Menggunakan  strategi ‘psych-

up’ 

23 Menggunakan mental 

imageri/’rehearsal’ 

atau 24 Menetapkan matlamat pasukan 
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25 Menetapkan matlamat peribadi atau 26 Menggunakan kata-kata kendiri 

positif 

27 Menggunakan  strategi ‘psych-up’ atau 28 Menentukan peranan dan 

tanggungjawab 

29 Mengawal emosi negatif atau 30 Meningkatkan komunikasi 

pasukan 

31 Menggunakan mental 

imageri/’rehearsal’ 

atau 32 Menggunakan kata-kata kendiri 

positif 

33 Meningkatkan komunikasi pasukan atau 34 Menentukan peranan dan 

tanggungjawab 

35 Menggunakan kata-kata kendiri 

positif 

atau 36 Meningkatkan komunikasi 

pasukan 

37 Menggunakan mental 

imageri/’rehearsal’ 

atau 38 Mengawal emosi negatif 

39 Menetapkan matlamat pasukan atau 40 Menggunakan  strategi ‘psych-

up’ 

41 Menentukan peranan dan 

tanggungjawab 

atau 42 Menetapkan matlamat pasukan 

43 Menggunakan  strategi ‘psych-up’ atau 44 Menetapkan matlamat peribadi 

45 Meningkatkan komunikasi pasukan atau 46 Menggunakan mental 

imageri/’rehearsal’ 

47 Menggunakan kata-kata kendiri 

positif 

atau 48 Menggunakan  strategi ‘psych-

up’ 

49 Mengawal emosi negatif atau 50 Menetapkan matlamat pasukan 

51 Meningkatkan komunikasi pasukan atau 52 Menetapkan matlamat peribadi 

53 Menggunakan mental 

imageri/’rehearsal’ 

atau 54 Menentukan peranan dan 

tanggungjawab 

55 Menetapkan matlamat peribadi atau 56 Mengawal emosi negatif 
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APPENDIX I 

 

STUDY 3 

PART 1 

BACKGROUND INFORMATION 

 

1. Age:______________ 

 

 

2. Gender (circle one): 

 

Male 

 

Female 

3. Current Country of Residence ( circle one): 

 

Australia 

 

Canada 

 

England 

 

Germany 

 

 

Holland 

 

Malaysia 

 

Singapore 

 

USA 

 

Other (specify): 

_______________ 

 

4. Ethnic Background (circle one): 

 

White / Caucasian 

 

Black 

 

Hispanic 

 

Malay 

 

 

Chinese 

 

Indian 

 

 

Other (specify): _____________________ 

 

 

5a. Academic Qualifications (circle highest level completed): 

 

High School: University: 

 

Year 9  

or less 

 

Year 

10 

 

Year 

11 

 

Year 

12 

 

1
st
 

Year 

 

2
nd

 

Year 

 

3
rd

 

Year 

 

4
th

 

Year 

 

5b. Other qualifications: 

 

None 

 

Trade 

Certificate 

 

Postgraduate 

Diploma 

 

 

Masters 

Degree 

 

Other (please specify) : ____________________________ 
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SPORT INFORMATION: 

6. What is your primary sport: (choose one): 

 

Hockey 

 

Soccer 

 

Lawn Bowls 

 

 

Swimming 

 

 

Cycling 

 

Shooting 

 

Other (please specify): __________________ 

 

 

 

7. Years of participation in your primary sport: ______________________________ 

 

8. Current Level of Participation (circle one): 

 

 Senior international team or 

 senior international squad 

 

 Junior international team or 

 junior international squad 

 

 Senior national team or  

senior national squad 

 

 Junior national team or  

junior national squad 

 

 Senior state team or  

senior state squad 

 

 Junior state team or  

junior state squad 

 

 Senior local competition 

 

 Junior local competition 
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PART 2 

PSYCHOLOGICAL STRATEGIES AND TECHNIQUES 

(LIKERT RATING SCALE RESPONSE ITEMS) 

 

Which psychological strategies or techniques are important for your sport performance? 

Please circle a number for each strategy/technique to indicate how important you think it is. 

 

 

 

 

NOT 

important 

(1) 

      

VERY 

important 

(7) 

Setting team goals 1 2 3 4 5 6 7 

Using positive self- talk 1 2 3 4 5 6 7 

Controlling negative emotions 1 2 3 4 5 6 7 

Using mental imagery/rehearsal 1 2 3 4 5 6 7 

Using relaxation techniques 1 2 3 4 5 6 7 

Improving team communication  1 2 3 4 5 6 7 

Setting personal goals 1 2 3 4 5 6 7 

Clarifying roles and responsibilities 1 2 3 4 5 6 7 
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PART 3 

PSYCHOLOGICAL STRATEGIES AND TECHNIQUES 

(FORCED CHOICE RESPONSE ITEMS) 

Several pairs of psychological strategies are presented below. For each pair, CIRCLE  

A OR B TO INDICATE WHICH STRATEGY YOU THINK IS MORE IMPORTANT. 

Even if it is hard to choose, please select the MORE important strategy in every pair. 

A Setting team goals OR B Setting personal goals 

A Clarifying roles and responsibilities OR B Controlling negative emotions 

A Setting team goals OR B Using positive self-talk 

A Using relaxation techniques OR B Improving team communication 

A Setting personal goals OR B Using mental imagery/rehearsal 

A Using positive self-talk OR B Clarifying roles and responsibilities 

A Improving team communication OR B Setting team goals 

A Using relaxation techniques OR B Using mental imagery/rehearsal 

A Using positive self-talk OR B Controlling negative emotions 

A Clarifying roles and responsibilities  OR B Setting personal goals 

A Controlling negative emotions OR B Using relaxation techniques 

A Using mental imagery/rehearsal OR B Setting team goals 

A Setting personal goals OR B Using positive self-talk 

A Using relaxation techniques OR B Clarifying roles and responsibilities 

A Controlling negative emotions OR B Improving team communication 

A Using mental imagery/rehearsal OR B Using positive self-talk 

A Improving team communication OR B Clarifying roles and responsibilities 

A Using positive self-talk OR B Improving team communication 

A Using mental imagery/rehearsal OR B Controlling negative emotions 

A Setting team goals OR B Using relaxation techniques 

A Clarifying roles and responsibilities OR B Setting team goals 
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A Using relaxation techniques OR B Setting personal goals 

A Improving team communication OR B Using mental imagery/rehearsal 

A Using positive self-talk OR B Using relaxation techniques 

A Controlling negative emotions OR B Setting team goals 

A Improving team communication OR B Setting personal goals 

A Using mental imagery/rehearsal OR B Clarifying roles and responsibilities 

A Setting personal goals OR B Controlling negative emotions 
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PART 3 

CHARACTERISTICS OF THE CONSULTANT 

The following questions ask for your opinion about the type of person you would prefer as a 

sport psychology service provider. Please circle a number to indicate HOW MUCH YOU 

AGREE with each statement.  

 

I WOULD PREFER MY SPORT 
PSYCHOLOGY CONSULTANT TO 
BE: 

 

Strongly 

DISAGREE 

      

Strongly 

AGREE 

 

1. Someone who focuses on the personal 

welfare of the athletes 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

2. Someone who focuses on the teaching 

of mental skills 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

3. Someone who has prior experience as 

a coach or athlete  

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

4. Someone who has formal training in 

psychology or a degree in psychology 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

5. Someone who regularly attends 

training sessions and competitions 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

6. Someone who leads a physically 

active lifestyle 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

7. Someone who is the same gender as 

me and my team 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

 

Several pairs of consultant characteristics appear below. For each pair, CIRCLE A OR B  

TO INDICATE WHICH CHARACTERISTIC YOU PREFER MORE. Even if it is hard to 

choose, please select the MORE important characteristic in every pair. 

 

A Someone who focuses on the personal 

welfare of the athletes 
OR B Someone who focuses on the teaching 

of mental skills 

A Someone who has prior experience as 

a coach / athlete 
OR B Someone who has formal training in 

psychology or a degree in psychology 
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A Someone who regularly attends 

training sessions and competitions 
OR B Someone who leads a physically 

active lifestyle 

A Someone who focuses on the teaching 

of mental skills 
OR B Someone who has prior experience as 

a coach / athlete 

A Someone who leads a physically 

active lifestyle 
OR B Someone who is the same gender as 

you / your team 

A Someone who has formal training in 

psychology or a degree in psychology 
OR B Someone who regularly attends 

training sessions and competitions 

A Someone who is the same gender as 

you / your team 
OR B Someone who focuses on the personal 

welfare of the athlete 

A Someone who leads a physically 

active lifestyle 
OR B Someone who has formal training in 

psychology or a degree in psychology 

A Someone who focuses on the teaching 

of mental skills 
OR B Someone who regularly attends 

training sessions and competitions 

A Someone who is the same gender as 

you / your team 
OR B Someone who has formal training in 

psychology or a degree in psychology 

A Someone who has prior experience as 

a coach / athlete 
OR B Someone who leads a physically 

active lifestyle 

A Someone who has formal training in 

psychology or a degree in psychology 
OR B Someone who focuses on the teaching 

of mental skills 

A Someone who regularly attends 

training sessions and competitions 
OR B Someone who focuses on the personal 

welfare of the athlete 

A Someone who leads a physically 

active lifestyle 
OR B Someone who focuses on the teaching 

of mental skills 

A Someone who has prior experience as 

a coach / athlete 
OR B Someone who is the same gender as 

you / your team 

A Someone who focuses on the personal 

welfare of the athlete 
OR B Someone who has formal training in 

psychology or a degree in psychology 

A Someone who is the same gender as 

you / your team 
OR B Someone who regularly attends 

training sessions and competitions 

A Someone who leads a physically 

active lifestyle 
OR B Someone who focuses on the personal 

welfare of the athlete 

A Someone who has prior experience as 

a coach / athlete 
OR B Someone who focuses on the personal 

welfare of the athlete 

A Someone who is the same gender as 

you / your team 
OR B Someone who focuses on the teaching 

of mental skills 

A Someone who regularly attends 

training sessions and competitions 
OR B Someone who has prior experience as 

a coach / athlete 
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PART 4 

THE WAY SPORT PSYCHOLOGY SERVICES ARE DELIVERED 

The following questions ask for your opinion about the way sport psychology services should be 

delivered. Please circle a number to show HOW MUCH YOU AGREE with each of the 

following statements. There are no right or wrong answers. Please answer all of the items even if 

you are unsure. 

  

Strongly  

DISAGREE 

      

Strongly  

AGREE 

 

1.  Program content should be determined by 

the coach or the consultant 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

2.  Program content should be determined by 

the athlete or team 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

3.  There should be a heavy emphasis on 

mental skills training at a few points in time 

during the year 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

4.  There should be continual small doses of 

mental skills training throughout the year  

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

  

5.  The program should be delivered by means 

of self-instructional manuals, CDs, etc.  

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

6.  The program should be delivered by a 

consultant on a one-to-one basis 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

7.  The program should be delivered by a 

consultant on a group / team  basis 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

Several pairs of service delivery options are presented below. For each pair of statements,  

CIRCLE A OR B TO INDICATE WHICH DELIVERY OPTION YOU PREFER MORE. 

It may be difficult to decide, but please choose either A or B for every pair to show which option 

you prefer more.  

 

A 
Program content determined by the 

coach / consultant 
OR B 

Program content determined by the 

athlete / team 

A 
Heavy emphasis on mental skills 

training at a few points in time 
OR B 

Continual small doses of mental 

skills training throughout the year 
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A 
Delivered by means of self-

instructional manuals, CDs, etc. 
OR B 

Delivered by a consultant on a one-

to-one basis 

A 
Program content determined by the 

athlete / team 
OR B 

Heavy emphasis on mental skills 

training at a few points in time 

A 
Delivered by a consultant on a one-

to-one basis 
OR B 

Delivered by a consultant on a  

group / team  basis 

A 
Continual small doses of mental 

skills training throughout the year 
OR B 

Delivered by means of self-

instructional manuals, CDs, etc. 

A 
Delivered by a consultant on a  

group / team  basis 
OR B 

Program content determined by the 

coach / consultant 

A 
Delivered by a consultant on a one-

to-one basis 
OR B 

Continual small doses of mental 

skills training throughout the year 

A 
Program content determined by the 

athlete / team 
OR B 

Delivered by means of self-

instructional manuals, CDs, etc. 

A 
Delivered by a consultant on a  

group / team  basis 
OR B 

Continual small doses of mental 

skills training throughout the year 

A 
Heavy emphasis on mental skills 

training at a few points in time 
OR B 

Delivered by a consultant on a one-

to-one basis 

A 
Continual small doses of mental 

skills training throughout the year 
OR B 

Program content determined by the 

athlete / team 

A 
Delivered by means of self-

instructional manuals, CDs, etc. 
OR B 

Program content determined by the 

coach / consultant 

A 
Delivered by a consultant on a one-

to-one basis 
OR B 

Program content determined by the 

athlete / team 

A 
Heavy emphasis on mental skills 

training at a few points in time 
OR B 

Delivered by a consultant on a  

group / team  basis 

A 
Program content determined by the 

coach / consultant 
OR B 

Continual small doses of mental 

skills training throughout the year 

A 
Delivered by a consultant on a  

group / team  basis 
OR B 

Delivered by means of self-

instructional manuals, CDs, etc. 

A 
Delivered by a consultant on a one-

to-one basis 
OR B 

Program content determined by the 

coach / consultant 

A 
Heavy emphasis on mental skills 

training at a few points in time 
OR B 

Program content determined by the 

coach / consultant 

A 
Delivered by a consultant on a  

group / team  basis 
OR B 

Program content determined by the 

athlete / team 

A 
Delivered by means of self-

instructional manuals, CDs, etc. 
OR B 

Heavy emphasis on mental skills 

training at a few points in time 

 

 

END OF SURVEY 

Thank you for your cooperation! 
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APPENDIX J  

BAHAGIAN 1 

MAKLUMAT LATARBELAKANG 

 

1. Umur:______________ 

 

2. Jantina (bulatkan) 

 

Lelaki 

 

Perempuan 

 

 

3. Nagara anda sekarang ( bulatkan satu): 

 

Australia 

 

Kanada 

 

England 

 

Jerman 

 

 

Belanda 

 

Malaysia 

 

Singapura 

 

USA 

 

Lain-lain (nyatakan): __________ 

 

4. Latarbelakang Etnik (bulatkan satu): 

 

Kulit Putih / 

Caucasian 

 

Kulit Hitam 

 

Hispanic 

 

Melayu 

 

 

China 

 

India 

 

 

Lain-lain (nyatakan): ________________ 

 

 

 

5a. Kelayakan Akademik (bulatkan peringkat tertinggi yang dicapai): 

Tahap Sekolah Tinggi: Tahap Universiti: 

 

Tahun 9 

atau ke 

bawah 

 

Tahun 

10 

 

Tahun 

11 

 

 

Tahun  

12 

 

Tahun  

1 

 

Tahun 

ke-2 

 

Tahun 

ke-3 

 

Tahun 

ke-4 

 

5b. Kelayakan lain: 

 

Tiada 

 

Sijil Kemahiran 

 

 

Diploma 

Lanjutan 

 

Master 

 

             Lain-lain (sila nyatakan) : ____________________________ 
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MAKLUMAT SUKAN: 

6. Apakah sukan utama anda: (bulatkan satu): 

 

Hoki 

 

Bola Sepak 

 

Boling Padang 

 

 

Aquatik 

 

Berbasikal 

 

Menembak 

 

Lain-lain (sila nyatakan): __________________ 

 

 

7. Tahun penglibatan dalam sukan utama anda: __________________   

8. Tahap Penglibatan Sekarang (bulatkan satu): 

 

 Seniur pasukan antarabangsa atau 

seniur squad antarabangsa 

 

 Juniur pasukan antarabangsa atau 

juniur squad antarabangsa 

 

 Seniur pasukan kebangsaan atau 

seniur squad kebangsaan 

 

 

 Juniur pasukan kebangsaan atau juniur 

squad kebangsaan 

 

 Seniur pasukan negeri atau seniur 

squad negeri 

 

 Juniur pasukan negeri atau juniur 

squad negeri 

 

 Seniur pertandingan tempatan 

 

 Juniur pertandingan tempatan 
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BAHAGIAN 2 

STRATEGI DAN TEKNIK PSIKOLOGI SUKAN 

Apakah strategi atau teknik psikologi yang penting untuk prestasi sukan anda? Bulatkan 

nombor bagi setiap strategi atau teknik yang anda rasa penting bagi diri anda. 

 

 

 

 

TIDAK  

penting 

(1) 

      

SANGAT  

penting 

(7) 

Menetapkan matlamat pasukan 1 2 3 4 5 6 7 

Menggunakan kata kendiri positif 1 2 3 4 5 6 7 

Mengawal emosi negatif 1 2 3 4 5 6 7 

Menggunakan imageri mental 1 2 3 4 5 6 7 

Menggunakan teknik relaksasi 1 2 3 4 5 6 7 

Meningkatkan komunikasi pasukan 1 2 3 4 5 6 7 

Menetapkan matlamat peribadi 1 2 3 4 5 6 7 

Menentukan peranan dan 

tanggungjawab 
1 2 3 4 5 6 7 
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Beberapa pasangan  strategi psikologi disenaraikan di bawah. Bagi setiap pasangan, 

BULATKAN A atau B BAGI STRATEGI YANG ANDA FIKIRKAN TERPENTING. 

Pilih strategi yang paling penting dari setiap pasangan walaupun ianya sukar dipilih.  

A Menetapkan matlamat pasukan Atau B Menetapkan matlamat peribadi 

A Menentukan peranan dan 

tanggungjawab 
Atau B Mengawal emosi negatif 

A Menetapkan matlamat pasukan Atau B Menggunakan kata kendiri positif 

A Menggunakan teknik relaksasi Atau B Meningkatkan komunikasi pasukan 

A Menetapkan matlamat peribadi Atau B Menggunakan imageri mental 

A Menggunakan kata kendiri positif Atau B Menentukan peranan dan tanggungjawab 

A Meningkatkan komunikasi pasukan Atau B Menetapkan matlamat pasukan 

A Menggunakan teknik relaksasi Atau B Menggunakan imageri mental 

A Menggunakan kata kendiri positif Atau B Mengawal emosi negatif 

A Menentukan peranan dan 

tanggungjawab 
Atau B Menetapkan matlamat peribadi 

A Mengawal emosi negatif Atau B Menggunakan teknik relaksasi 

A Menggunakan imageri mental Atau B Menetapkan matlamat pasukan 

A Menetapkan matlamat peribadi Atau B Menggunakan kata kendiri positif 

A Menggunakan teknik relaksasi Atau B Menentukan peranan dan tanggungjawab 

A Mengawal emosi negatif Atau B Meningkatkan komunikasi pasukan 

A Menggunakan imageri mental Atau B Menggunakan kata kendiri positif 

A Meningkatkan komunikasi pasukan Atau B Menentukan peranan dan tanggungjawab 

A Menggunakan kata kendiri positif Atau B Meningkatkan komunikasi pasukan 

A Menggunakan imageri mental Atau B Mengawal emosi negatif 

A Menetapkan matlamat pasukan Atau B Menggunakan teknik relaksasi 

A Menentukan peranan dan 

tanggungjawab 
Atau B Menetapkan matlamat pasukan 

A Menggunakan teknik relaksasi Atau B Menetapkan matlamat peribadi 

A Meningkatkan komunikasi pasukan Atau B Menggunakan imageri mental 

A Menggunakan kata kendiri positif Atau B Menggunakan teknik relaksasi 

A Mengawal emosi negatif Atau B Menetapkan matlamat pasukan 

A Meningkatkan komunikasi pasukan Atau B Menetapkan matlamat peribadi 

A Menggunakan imageri mental Atau B Menentukan peranan dan tanggungjawab 

A Menetapkan matlamat peribadi Atau B Mengawal emosi negatif 
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BAHAGIAN 3 

SIKAP KONSULTAN PSIKOLOGI 

Sila beri pandangan anda mengenai SIKAP yang diharapkan  dari  konsultan psikologi anda. 

Sila nyatakan setakat manakah anda setuju dengan setiap kenyataan di bawah.  

SAYA MENGHARAPKAN 
KONSULTAN PSIKOLOGI SAYA 
ADALAH SEORANG YANG: 

 

Sangat  

TIDAK 

SETUJU 

      

 

Sangat 

SETUJU 

 

1. Memberi tumpuan terhadap kebajikan  

atlet secara peribadi 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

2. Memberi tumpuan terhadap 

pengajaran latihan mental 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

3. Mempunyai pengalaman awal sebagai 

seorang jurulatih atau atlet  

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

4. Mempunyai latihan formal dalam 

bidang psikologi atau ijazah dalam 

bidang psikologi 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

5. Sentiasa menghadiri sessi latihan dan 

pertandingan 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

6. Mengutamakan gaya hidup fizikal 

yang aktif 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

7. Sama jantina dengan saya dan 

pasukan saya 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

Beberapa pasangan sikap konsultan psikologi disenaraikan di bawah. Bagi setiap pasangan, 

BULATKAN A atau B BAGI SIKAP YANG ANDA HARAPKAN DARI KONSULTAN 

PSIKOLOGI ANDA. Pilih A atau B bagi setiap pasangan walaupun ianya sukar dipilih.  

A Memberi tumpuan terhadap 

kebajikan  atlet secara peribadi 
Atau 

B Memberi tumpuan terhadap pengajaran 

latihan mental 

A Mempunyai pengalaman awal 

sebagai seorang jurulatih / atlet 
Atau B Mempunyai latihan formal dalam bidang 

psikologi  / ijazah dalam bidang psikologi 

A Sentiasa menghadiri sessi latihan dan 

pertandingan 
Atau B Mengutamakan gaya hidup fizikal yang 

aktif 
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A Memberi tumpuan terhadap 

pengajaran latihan mental 
Atau B Mempunyai pengalaman awal sebagai 

seorang jurulatih / atlet 

A Mengutamakan gaya hidup fizikal 

yang aktif 
Atau B Sama jantina dengan saya dan pasukan 

saya 

A Mempunyai latihan formal dalam 

bidang psikologi / ijazah dalam 

bidang psikologi 

Atau B Sentiasa menghadiri sessi latihan dan 

pertandingan 

A Sama jantina dengan saya dan 

pasukan saya 
Atau B Memberi tumpuan terhadap kebajikan  

atlet secara peribadi 

A Mengutamakan gaya hidup fizikal 

yang aktif 
Atau B Mempunyai latihan formal dalam bidang 

psikologi / ijazah dalam bidang psikologi 

A Memberi tumpuan terhadap 

pengajaran latihan mental 
Atau B Sentiasa menghadiri sessi latihan dan 

pertandingan 

A Sama jantina dengan saya dan 

pasukan saya 
Atau B Mempunyai latihan formal dalam bidang 

psikologi / ijazah dalam bidang psikologi 

A Mempunyai pengalaman awal 

sebagai seorang jurulatih / atlet 
Atau B Mengutamakan gaya hidup fizikal yang 

aktif 

A Mempunyai latihan formal dalam 

bidang psikologi / ijazah dalam 

bidang psikologi 

Atau B Memberi tumpuan terhadap pengajaran 

latihan mental 

A Sentiasa menghadiri sessi latihan dan 

pertandingan 
Atau B Memberi tumpuan terhadap kebajikan  

atlet secara peribadi 

A Mengutamakan gaya hidup fizikal 

yang aktif 
Atau B Memberi tumpuan terhadap pengajaran 

latihan mental 

A Mempunyai pengalaman awal 

sebagai seorang jurulatih / atlet 
Atau B Sama jantina dengan saya dan pasukan 

saya 

A Memberi tumpuan terhadap 

kebajikan  atlet secara peribadi 
Atau B Mempunyai latihan formal dalam bidang 

psikologi / ijazah dalam bidang psikologi 

A Sama jantina dengan saya dan 

pasukan saya 
Atau B Sentiasa menghadiri sessi latihan dan 

pertandingan 

A Mengutamakan gaya hidup fizikal 

yang aktif 
Atau B Memberi tumpuan terhadap kebajikan  

atlet secara peribadi 

A Mempunyai pengalaman awal 

sebagai seorang jurulatih / atlet 
Atau B Memberi tumpuan terhadap kebajikan  

atlet secara peribadi 

A Sama jantina dengan saya dan 

pasukan saya 
Atau B Memberi tumpuan terhadap pengajaran 

latihan mental 

A Sentiasa menghadiri sessi latihan dan 

pertandingan 
Atau B Mempunyai pengalaman awal sebagai 

seorang jurulatih / atlet 
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BAHAGIAN 4 

KAEDAH PENYAMPAIAN PERKHIDMATAN PSIKOLOGI SUKAN 

Sila beri pandangan anda terhadap kaedah penyampaian perkhidmatan psikologi sukan yang 

anda fikirkan sesuai. Sila bulatkan nombor bagi menyatakan SETAKAT MANAKAH ANDA 

SETUJU dengan setiap kenyataan berikut. 

  

Sangat  

TIDAK 

SETUJU 

      

 

Sangat 

SETUJU 

 

1.  Kandungan program harus ditentukan oleh 

jurulatih atau konsultan psikologi 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

2.  Kandungan program harus ditentukan oleh 

atlet atau pasukan 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

3.  Penekanan terhadap latihan kemahiran 

mental harus diberikan dalam jangkamasa 

yang tertentu sahaja 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

4.  Penekanan terhadap latihan kemahiran 

mental harus diberikan secara konsisten 

sepanjang tahun   

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

  

5.  Program latihan mental harus disampaikan 

melalui manual individu dengan arahan, 

CD, etc. 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

6.  Program  harus disampaikan oleh konsultan 

secara “one-to-one basis” 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

7.  Program harsu disampaikan oleh konsultan 

psikologi dalam kumpulan atau pasukan 

 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 
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Beberapa pasangan kaedah penyampaian perkhidmatan psikologi sukan disenaraikan di bawah. 

Bagi setiap pasangan, BULATKAN A atau B BAGI MENYATAKAN KAEDAH 

PENYAMPAIAN YANG ANDA HARAPKAN DARI KONSULTAN PSIKOLOGI ANDA. 

Pilih A atau B bagi setiap pasangan walaupun ianya sukar dipilih.  

A Kandungan program ditentukan oleh 

jurulatih / konsultan psikologi 
Atau 

B Kandungan program ditentukan oleh  

atlet / pasukan 

A Penekanan terhadap latihan 

kemahiran mental diberikan dalam 

jangkamasa yang tertentu sahaja 

Atau B Penekanan terhadap latihan kemahiran 

mental diberikan secara konsisten 

sepanjang tahun   

A Program latihan mental disampaikan 

melalui manual individu dengan 

arahan, CD, etc. 

Atau B Program disampaikan oleh konsultan 

secara  “one-to-one basis” 

A Kandungan program ditentukan oleh 

atlet / pasukan 
Atau B Penekanan terhadap latihan kemahiran 

mental diberikan dalam jangkamasa yang 

tertentu sahaja 

A Program disampaikan oleh konsultan 

secara  “one-to-one basis” 
Atau B Program disampaikan oleh konsultan 

psikologi dalam kumpulan / pasukan 

A Penekanan terhadap latihan 

kemahiran mental diberikan secara 

konsisten sepanjang tahun   

Atau B Program latihan mental disampaikan 

melalui manual individu dengan arahan, 

CD, etc. 

A Program disampaikan oleh konsultan 

psikologi dalam kumpulan / pasukan 
Atau B Kandungan program ditentukan oleh 

jurulatih / konsultan psikologi 

A Program disampaikan oleh konsultan 

secara “one-to-one basis” 
Atau B Penekanan terhadap latihan kemahiran 

mental diberikan secara konsisten 

sepanjang tahun   

A Kandungan program ditentukan oleh 

individu atlet / pasukan 
Atau B Program latihan mental disampaikan 

melalui manual individu dengan arahan, 

CD, etc. 

A Program disampaikan oleh konsultan 

psikologi dalam kumpulan / pasukan 
Atau B Penekanan terhadap latihan kemahiran 

mental diberikan secara konsisten 

sepanjang tahun   

A Penekanan terhadap latihan 

kemahiran mental diberikan dalam 

jangkamasa yang tertentu sahaja 

Atau B Program disampaikan oleh konsultan 

secara  “one-to-one basis” 

A Penekanan terhadap latihan 

kemahiran mental diberikan secara 

konsisten sepanjang tahun 

Atau B Kandungan program ditentukan oleh atlet 

/ pasukan 

A Program latihan mental disampaikan 

melalui manual individu dengan 

arahan  , CD, etc. 

Atau B Kandungan program ditentukan oleh 

jurulatih / konsultan psikologi 

A Program disampaikan oleh konsultan 

secara “one-to-one basis” 
Atau B Kandungan program ditentukan oleh 

individu atlet / pasukan 
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A Penekanan terhadap latihan 

kemahiran mental harus diberikan 

dalam jangkamasa yang tertentu 

sahaja 

Atau B Program disampaikan oleh konsultan 

psikologi dalam kumpulan / pasukan 

A Kandungan program ditentukan oleh 

jurulatih / konsultan psikologi 
Atau B Penekanan terhadap latihan kemahiran 

mental diberikan secara konsisten 

sepanjang tahun   

A Program disampaikan oleh konsultan 

psikologi dalam kumpulan / pasukan 
Atau B Program latihan mental disampaikan 

melalui manual individu dengan arahan, 

CD, etc. 

A Program disampaikan oleh konsultan 

secara “one-to-one basis” 
Atau B Kandungan program ditentukan oleh 

jurulatih / konsultan psikologi 

A Penekanan terhadap latihan 

kemahiran mental harus diberikan 

dalam jangkamasa yang tertentu 

sahaja 

Atau B Kandungan program ditentukan oleh 

jurulatih / konsultan psikologi 

A Program  disampaikan oleh konsultan 

psikologi dalam kumpulan / pasukan 
Atau B Kandungan program ditentukan oleh atlet 

/ pasukan 

A Program latihan mental disampaikan 

melalui manual individu dengan 

arahan, CD, etc. 

Atau B Penekanan terhadap latihan kemahiran 

mental harus diberikan dalam 

jangkamasa yang tertentu sahaja 

 

 

 

TAMAT. 

Terima kasih atas kerjasama anda! 

 

 

 



 

 

 

1
5
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APPENDIX K 

Summary of findings on sport psychological skills  

 

Study 

 

Country 

 

N 

 

Sport(s) 

 

Psychological skills/ 

mental qualities/ 

strategies 

 

Summary of findings 

 

(Si et al., 2011) 

 

China 

 

 

 

Chinese elite 

athletes 

 

Psychological training 

that includes mental 

training; focusing on 

mastering knowledge, 

skills, and methods; and 

psychological 

counselling; building a 

positive self-image; and a 

constructive thinking 

pattern 

 

 

This article discussed the provision of 

psychological services for Chinese elite 

athletes. First, intrapersonal afflictions and 

interpersonal relationships within the 

sociocultural "meridians" were discussed. 

Such meridians include the Whole-Nation 

Chinese sport system; Chinese cultural 

values; and their interaction. Secondly, it is 

important to understand and appreciate five 

important Chinese sociocultural elements - 

harmony with differences; doing the best 

and following the fate; Ah Q coping 

strategy; all are Buddha; and having a 

balance between Confucianism and 

Taoism. Finally, it’s concluded that the 

incorporation of these sociocultural 

elements into the Chinese athlete’s 

psychological services will help facilitate 

performance and overall development.  

 



 

 

 

1
5
3

 

 

(Birrer & 

Morgan, 2010) 

 

 

  

High intensity 

sports 

 

Psychological demands; 

skills and techniques to 

improve the athlete’s 

performance 

 

Review of PST in elite sports focusing on 

high-intensity sports (HIS). A model with 

three conceptual levels is presented (i.e., 

objective requirements for world class 

performance, psychological skills, and 

psychological techniques). The maodel can 

be used to focus on specific psychological 

techniques to address an athlete’s 

psychological skills. Results revealed that 

in HIS sport self-skills, personal 

development and life skills, motivational 

skills and recovery skills are the most 

important skills to addresss at the elite 

level. 

 

 

(Parnabas et al., 

2009) 

 

Malaysia 

 

902 athletes 

at different 

level of 

participation 

(National, 

state, district, 

university and 

school levels) 

 

Various team and 

individual sports  

 

Instrumentation used:  

Competitive State 

Anxiety Inventory–2; a 

16-item Positive Coping 

Anxiety Strategies 

(Cognitive and Somatic), 

and a 3-item Negative 

Coping Strategies 

 

 

The purpose of this study was to correlate a 

relationship between competitive anxiety 

and coping strategies among athletes of 

different levels of representation in 

Malaysian sports (national, state, district, 

university, and school levels) and gender. 

 

Cognitive Coping Strategies 

Top three cognitive coping strategies more 

frequently used were positive self-talk, 

keep active and goals-setting while 

imagery, meditation, and simulation 



 

 

 

1
5
4

 

training were indicated as least important. 

Male athletes use more positive self-talk 

and ‘keep active’ coping strategies than 

female athlete. The results also indicated 

that national athletes used the highest 

cognitive strategies compared to other three 

groups.  

 

Somatic Coping Strategies 

Somatic coping strategies used by 

Malaysian athletes regardless to their level 

of participation were breath control, 

progressive relaxation, autogenic training, 

and biofeedback with breath control was 

popular among athletes. 

 

Negative Coping Strategies 

Negative coping strategies were smoking, 

drugs, and alcohol with male athletes using 

more of this strategy than females. Results 

indicates that  district level athletes were 

the highest and  followed by national level 

athletes, while university level athletes 

were the lowest in using negative coping 

strategies. The significant effect of 

ethnicity was found with Indians athletes 

scored higher while the Chinese scored the 

lowest in using negative coping strategies. 

Indian athletes had significance mean 



 

 

 

1
5
5

 

differences with Malays and Chinese 

athletes. 

 

Performance 

Results indicated that athletes, who used 

the highest cognitive and somatic coping 

strategies, tend to achieve the highest 

performance, while athletes who used the 

lowest cognitive and somatic coping 

strategies achieved the lowest performance 

in sports. On the other hand, athletes who 

used the highest negative coping strategies, 

achieved the highest performance in sports, 

while athletes who used the lowest 

negative coping strategies, achieved the 

lowest performance in sports. 

 

 

(Wrisberg et al., 

2009) 

 

USA 

 

2440 

 

Individual & team 

sports: baseball, 

basketball, cross-

country running, 

field hockey, golf, 

lacrosse, rowing, 

soccer, softball, 

swimming, 

tennis, track, and 

volleyball 

 

 

 

Results indicate that females were more 

receptive than males to PST; individual and 

team sport athletes were interested in 

different types of mental skills; athletes 

with prior consulting experience were more 

open to PST than those with none; and 

athletes with highly effective prior 

experience to PST were more receptive 

than those with less effective experience. 

Athletes in team sports were more open 

than athletes in individual sports to mental 



 

 

 

1
5
6

 

training designed to improve 

communication with coaches and 

teammates as well as to building team 

cohesion. On the other hand, individual 

sport athletes were more interested than 

team sport athletes in mental training that 

would help them perform as well in 

competition as in practice.  

 

 

(Zizzi et al., 

2009) 

 

USA 

 

168 

 

54 certified 

athletic trainers; 

64 college 

coaches; 50 

licensed 

psychologists 

 

Attention/concentration 

skills; communication 

skills; energy 

management; goal 

setting; hypnosis; 

imagery/visualization; 

self-talk; team building; 

and time management 

 

Participants perceived hypnosis, energy 

management, imagery, and cognitive 

restructuring the most training compared to 

others. Coaches perceived using time 

management and team building more often, 

while psychologists reported using 

hypnosis and self-talk more frequently than 

athletic trainers and coaches. Psychologists 

reported significantly more previous 

training on the skills of self-talk, imagery, 

and hypnosis compared to the other two 

groups. Coaches were more efficacious 

than psychologists and athletic trainers in 

using team building. Psychologists reported 

higher self-efficacy values on attention and 

concentration, imagery, self talk, 

communication skills, and hypnosis than 

coaches and athletic trainers.   

 



 

 

 

1
5
7

 

 

(Hanton, 

Wadey, & 

Mellalieu, 2008) 

 

UK 

 

8 

 

Individual and 

team sports from 

a National Sports 

Institute, UK: 

athletics, 

badminton, 

basketball, 

rhythmic 

gymnastics, 

soccer, rowing, 

rugby union, and 

trampolining 

 

 

Simulation training; 

cognitive restructuring; 

pre performance 

routines; and over 

learning of skills and 

subsequent competitive 

anxiety responses 

 

Four advanced psychological strategies 

(i.e., simulation training, cognitive 

restructuring, preperformance routines, and 

overlearning of skills) and their impact on 

precompetitive anxiety symptoms was 

examined. Findings revealed that use of the 

four strategies increased levels of self-

confidence.  However, only cognitive 

restructuring and overlearning of skills 

were perceived by the participants to exert 

an influence over the intensity of cognitive 

symptoms experienced by lowering anxiety 

symptoms and promoting more adaptive 

thought patterns. 

 

 

(Thelwell, 

Weston, 

Greenlees, & 

Hutchings, 

2008) 

 

UK 

 

13 

 

13 professional 

coaches from a 

variety of sports: 

golf, sailing, 

cricket, 

gymnastics, 

rugby, athletics, 

soccer, and field 

hockey 

 

 

Imagery; self-talk; 

relaxation; and goal 

setting 

 

The study examined the where, when, and 

for what purpose did coaches use 

psychological skills of self-talk, imagery, 

relaxation, and goal setting. Results 

indicated that self-talk and imagery were 

cited to be used more frequently than 

relaxation and goal setting; and that 

coaches used these skills a number of 

times; for different reasons; and in varying 

locations. 

 

 



 

 

 

1
5
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(Blakeslee & 

Goff, 2007) 

 

USA 

 

17 collegiate 

horseback 

riders (8 

received MST 

and 9 were 

controls) 

 

Equestrian 

 

MST Package: 

Relaxation, imagery, 

goal setting, and self-talk 

 

This study examined the effectiveness of a 

mental skills training (MST) package 

employing strategies for improving 

performance and perceptions through 

cognitive-somatic techniques on equestrian 

performance. Overall, the riders who had 

the MST package found the intervention 

helpful. Furthermore, the riders 

experienced more positive thoughts and 

indicated improvement in concentration 

and focus. 

 

 

(Nicholls et al., 

2007) 

 

USA 

 

 

749 

undergraduate 

athletes 

 

217 individual 

sport athletes 

(badminton, golf, 

martial arts, 

swimming, and 

tennis); and 532 

team sport 

athletes 

(basketball, 

hockey, rugby, 

cricket, and 

football) 

 

Stressors, coping 

behaviors (problem-

focused, emotion-

focused, and avoidance 

coping) and coping 

effectiveness 

 

Stressors, coping, and coping effectiveness 

as a function of gender, type of sport, and 

skill was examined. The results revealed: 

Stressors. Males reported more concerns 

about injury and making an error; females 

reported more communication concerns 

and team-mates as stressors more than 

males. Individual athletes reported more 

training, coach, and weight or strength 

stressors; and team sport athletes reported 

more concerns about selection, teammates 

making mistakes and letting teammates 

down. National/ international athletes 

reported training and coach as significant 

stressors, but not so much letting 
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teammates down. 

Coping. Female athletes used planning, 

communication, technique-orientated 

coping strategies more frequently; males 

used more blocking coping. Individual 

sport athletes used more technique-

oriented, relaxation, self-blame, and 

visualization; team athletes used more 

communication coping. National/ 

international athletes reported using more 

planning, blocking, and visualization 

coping. 

Coping Effectiveness. Technique-oriented 

coping was more effective for individual 

athletes; and behavioural avoidance was 

more effective for team athletes. National/ 

international athletes rated technique-

oriented coping more effective compared to 

their club/university and county 

counterparts. 

 

 

(Sheard & 

Golby, 2006) 

 

UK 

 

36 

 

Swimming 

 

Goal setting, 

visualization, relaxation, 

concentration, and 

thought stopping 

 

The effects of a seven-week psychological 

skills training (PST) program on 

competitive swimming performance and 

psychological profiles was examined in a 

36 national level swimmers. Significant 

improvement in swimming performance 

was found post-PST program. 
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Additionally, there was also a significant 

improvement in the swimmers 

psychological profiles post-intervention. 

 

 

(Thelwell et al., 

2006)  

 

UK 

 

3 

 

Soccer 

 

Relaxation, imagery, and 

self-talk 

 

This study examined the effects of a 

soccer-specific psychological skills 

intervention on three performance 

subcomponents specific to midfield 

player’s performance – first touch 

completion; pass completion; and tackle 

completion. The results showed the 

intervention to be effective in enhancing 

first-half performance for the three 

subcomponents; and second-half match 

performance for all participants in at least 

two of the subcomponents. The findings 

also suggest that psychological skills may 

affect performance in differing ways across 

matches. 

 

 

(Blumenstein et 

al., 2005) 

 

Israel 

 

 

  

Judo (combat 

sport) 

 

Relaxation, imagery, 

music, biofeedback, self-

talk, breathing exercises, 

response exercises 

 

The paper describes how psychological 

readiness skills were integrated into the 

training program of male and female elite 

Israeli judokas. The ultimate goal of the 

program was to prepare the elite female 

and male Judokas for the 2004 Olympic 

Games. The psychologist was able to 
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provide the judokas with the psychological 

support needed in specific phases of their 

training programs. The psychological 

preparation was part of training program as 

a whole, and complemented the physical, 

technical, and tactical preparations 

introduced to the judokas within the 

preparatory, competition, and transition 

phases. The authors contend that a sport 

psychology be introduced to elite athletes 

during their training and should reflect the 

aims of each critical phase of the program, 

and that psychological preparation should 

be linked to the physical, technical, and 

tactical preparations of the particular 

training practices. 

 

 

(Fournier et al., 

2005) 

 

France 

 

21 

 

Gymnastic 

 

Relaxation, goal-setting, 

self-talk, focusing, and 

visualization 

 

This study reported the effects of a 10-

month PST program on performance and 

psychological indicators among ten 

gymnasts. Comparisons were made to a 

control group (11 gymnasts). The OMSAT-

3 was used to individually assess 11 

psychological indicators. Results revealed 

that the PST program was very effective on 

imagery skills, relaxation, activation, 

focusing and refocusing. Specifically there 

was a 5 % improvement for three events 
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out of four among the 10 gymnasts. 

 

 

(Hanrahan, 

2005) 

 

Mexico 

 

34 

 

 

 

Instruments used: 

1. Self-Perception Profile 

for Adolescents 

2. Satisfaction with life 

scale 

 

Measurement: life 

satisfaction, global self-

worth, physical 

appearance, social 

acceptance, behavioural 

conduct, athletic 

competence, close 

friendship, and scholastic 

competence. 

 

 

The purpose of this study was to determine 

if a psychological skills training program 

could enhance the global self-worth and 

perceived life satisfaction of adolescent 

Mexican orphans. Participants participated 

in 15 sessions involving discussions and 

activities related to optimal activation, 

concentration and attention, imagery, self-

talk, time-management, and self-

confidence. Each session also contained 

active games, the majority of which were 

designed to develop teamwork, 

communication, and trust. The PST 

program improved the participants 

perceived life satisfaction, global self-

worth and physical appearance self-

concept.  

 

 

(Hanrahan, 

2004) 

 

Australia 

 

14 students 

 

Performing artists 

 

Mental Skills Training 

Program: Optimal 

activation, relaxation, 

goal setting, 

concentration /attention, 

imagery, self-talk, time 

management, planning, 

 

A group of students from the Aboriginal 

Centre for the Performing Arts participated 

in a mental skills training program. There 

were 13 two-hour sessions held over a 20-

week period. The participants, cultural 

issues, and the basic structure of the 

program are described. The author's 
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group harmony, and self-

confidence 

 

Observations: 

competition; 

demonstrating affection; 

collective values; 

importance of family and 

nature; and evaluation 

observations regarding competition, 

displays of affection, collective values, and 

the importance of family and nature are 

provided. Conclusions related to group 

processes, program structure, and diversity 

to help shape future group mental skills 

training programs are presented. Finally, it 

is suggested that the instructor/psychologist 

comes with the attitude that he/she can 

learn from the students/clients, as well as 

the students/clients being able to learn from 

the instructor/psychologist. 

 

 

(Xinyi et al., 

2004) 

 

Singapore, 

North 

America, 

China, 

Nigeria 

 

169 

 

219 

152 

72 

 

Individual and 

team sports 

 

Competitive trait anxiety, 

trait self-confidence, 

concentration, mental 

preparation skills, 

achievement motivation, 

and leadership skills 

 

Results indicate a significant difference 

exists among the four countries on the six 

mental qualities. Anxiety and mental 

preparation showed significant differences 

between Chinese and Singaporean athletes. 

Significant difference existed on all mental 

qualities between North American and 

Singaporean athletes. Participants from a 

collectivist culture (the Singaporean and 

Chinese) may have exhibited more external 

locus of control, which may have 

contributed to higher anxiety, lower self-

confidence, and less achievement 

motivation. Differences existed on five 

mental qualities, except competitive trait 
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anxiety, between Chinese and North 

American athletes. No significant 

differences were found between North 

American, Chinese, and Nigerian athletes 

in competitive trait anxiety.   

 

 

(Frey, Laguna, 

& Ravizza, 

2003) 

 

USA 

 

199 

 

NCAA Division l 

basketball and 

softball  

 

Instrumentation 

 

TOPS Questionnaire: 

goal setting, emotional 

control, automaticity, 

relaxation, activation, 

self-talk, imagery, 

attentional control 

 

Self-Perception of 

Quality of Performance 

Questionnaire 

 

The purpose of this study was to examine 

athletes’ mental skill use in practice and 

competition, their mental skills training 

experience, and their perceptions of 

success. Test of Performance Strategies 

(TOPS) and a perception of success 

questionnaire were administered. It was 

found that the use of mental skills in 

competition was greater than in practice. 

When the athletes reported a greater use of 

mental skills in both environments, this 

was associated with significantly higher 

perceptions of success in bothe 

environments. These results demonstrate 

the importance of mental skill use. 

 

 

(Anshel et al., 

2001) 

 

Israel 

 

 

251 

 

Individual and 

team sports 

 

Coping skills 

 

 

The paper examined the manner in which 

skilled athletes interpret and cope with 

various sources of acute stress experienced 

during sport competition. Results showed 

that female athletes experienced more 
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threat; and fewer harm or challenge 

appraisals than male athletes. It is 

concluded that the cognitive appraisal of 

stressful events influences coping. Also 

both source of stress and gender influenced 

the type of coping employed. Coping with 

acute stress was more similar than different 

between genders. Approach strategies were 

used for all stressors appraised as harm, 

threat, and challenge. Avoidance coping 

was less likely to used when the stressor 

was perceived as a threat. However, female 

athletes used more avoidance coping than 

males for the crowd stressor. 

 

 

(Durand-Bush 

et al., 2001) 

  

335 

 

35 different sports 

assessed with 

hockey, soccer, 

water polo, 

basketball, 

swimming, 

baseball being the 

most represented 

 

Goal setting, self-

confidence, commitment, 

stress reactions, 

relaxation, fear control, 

activation, focusing, 

imagery, competition 

planning, mental 

practice, refocusing   

 

The purpose of the study was to assess the 

psychometric properties of the Ottawa 

Mental Skills Assessment Tool (OMSAT-

3), an instrument developed to measure a 

broad range of mental skills – foundation 

skills (goal setting, commitment, self-

confidence); psychosomatic skills (stress 

reactions, fear control, relaxation, 

activation); and cognitive skills (imagery, 

mental practice, focusing, refocusing, 

competition planning). The OMSAT-3 

significantly discriminated between 

competitive and elite level athletes. Results 
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also indicated that the most relevant skills 

for elite athletes were self-confidence, goal 

setting, commitment, and focusing. This 

suggests that elite level athletes possess 

more refined mental skills than do lower 

level athletes. 

 

 

(Balague, 2000) 

   

Periodization of 

psychological 

skills training for 

an individual 

sport 

 

Classification of skills: 

 

Foundation skills; 

motivation, self-

awareness, interpersonal 

skills, self esteem, self 

confidence 

 

Performance skills; 

self-efficacy, self-

regulation of physical 

arousal, cognitive and 

emotional self-control, 

self-regulation of 

attention 

 

Facilitative skills; 

lifestyle management, 

media skills 

 

 

A model of periodization of psychological 

skills training that incorporates athlete’s 

needs, sport specific requirements, and 

demands of the different training phases is 

presented. The model outlined the 

classification of psychological skills in 

terms of foundation skills, performance 

skills, and facilitative skills. The paper also 

highlights the implications of the model 

such as: (a) different levels of sport skill 

and experience will have a major impact on 

the teaching sequence of skills; (b) 

different sports will have different 

requirements; (c) psychological skills 

training should be conducted in 

conjunction with physical training; (d) the 

psychologist working within this 

framework needs solid knowledge of the 

sport and of sport science. 
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(Gallagher, 

1999) 

 

USA 

 

24 

 

Successful 

women 

swimming 

coaches  

 

Goal setting, relaxation, 

arousal regulation, 

imagery/visualization, 

self-talk, concentration, 

and motivation 

 

Results showed that the majority of the 

coaches implemented goal setting, 

relaxation, arousal regulation, 

imagery/visualization, self-talk, 

concentration, and motivation. Overall, the 

coaches found all of the psychological 

skills when implemented were effective. 

Results also suggest that successful 

women’s swimming teams use 

psychological skills.  

 

 

(Murphy & 

Tammen, 1998) 

    

Creative thinking, 

staying calm in pressure 

situations, concentration, 

goal achievement, 

thought control, 

emotional control, 

consistency, relaxation 

 

The chapter, “Search of Psychological 

Skills” outlines the development of the 

concept of psychological skills and the 

research that has been conducted on the 

assessment of psychological skills; and 

future research directions. The authors 

have attempted to guide sport psychology 

research by outlining three-step 

psychological model of the performance 

management process in identifying the 

ideal performance state, self monitoring 

during performance, and the use of self-

regulation strategies for better outcomes. 
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(Bull, 1995) 

 

UK 

 

England 

Women’s 

Cricket Team 

 

Cricket 

 

Method and content of 

sport psychology 

services includes: 

introduction and 

education in mental skills 

training, competition 

preparation and thinking, 

preliminary World Cup 

preparation, and final 

World Cup preparation 

and on-site provision.  

 

Mental skills training 

includes; relaxation 

training, imagery, 

attention control, goal 

setting, positive thinking, 

improving, clarify roles 

communication skills, 

and team cohesion 

 

 

This paper reviews a 5-year sport 

psychology consultancy program with the 

England Women’s Cricket Team – 

education; competition preparation and 

thinking; preliminary WC preparation; and 

final WC preparation (team meetings, 

benchwarmer counseling, management 

advice, media planning, liasing with 

captian, support and involvement). The 

consultancy services took four basic forms: 

workshop session, one-to-one sessions, 

group sessions, and regular meetings. The 

service delivery was evaluated by using 

Consultant Evaluation Form (CEF), 

ongoing informal feedback, and interview 

wit coaches and athletes. Results indicated 

that sport psychology program was well 

received and was successful in helping the 

women win the cricket World Cup. 

Particular facets that did not go well were 

relaxation training, imagery, psychometric 

testing, and the lack of a post WC briefing. 

Facets that did go were team-building, 

positive thinking, and being immersed with 

the team. 
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(Taylor, 1995) 

 

Western 

Perspective 

  

Alpine ski racing, 

tennis and golf 

 

Psychological strategies 

includes; Deep breathing, 

progressive relaxation, 

self-talk, imagery, 

concentration, self-

confidence, motivation, 

thought stopping, 

focusing, pre- & post-

shot routine, goal setting 

 

A conceptual model that details the critical 

issues that must be considered in 

developing competitive mental preparation 

strategies for the athletes. Practitioners 

need to understand the athletes’ needs, 

physical and psychological sport demands; 

and then integrate the athlete needs and 

sport demands in order to develop effective 

competitive mental preparation strategies. 

The utility of the model is also explored for 

three sports - alpine ski racing, tennis, and 

golf. 

 

 

(Vealey, 1994) 

 

North 

America 

   

Interventions are 

categorised into three 

areas: relaxation 

techniques; behavioural 

techniques; and 

cognitive-restructuring 

techniques 

 

The purpose of this review is to examine 

the current status of sport psychology 

interventions and identify issues related to 

sport psychology intervention in sport. The 

section is divided into four parts: (a) a 

comprehensive review of interventions 

conducted by Greenspan and Feltz (1989); 

(b) an updated review of intervention 

research; (c) problems in intervention 

research are identified and discussed; & (d) 

non-experimental research approaches to 

the study of psychological intervention in 

sport are overviewed. Overall, the 

intervention research review provides 
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support for the efficacy of various methods 

of psychological intervention with athletes. 

Trends that emerged in this review 

included a greater use of single-subject 

designs, and an emphasis on cognitive 

restructuring, and the development of 

cognitive-behavioral routines. 

 

 

(Cox & Liu, 

1993) 

 

USA 

China 

 

158 

192 

 

Track & field, 

basketball, 

volleyball and 

swimming 

 

The Psychological Skills 

Inventory for Sports 

(PSIS) assesses anxiety 

control, concentration, 

confidence, mental 

preparation, motivation, 

emphasis on team goals 

 

Anxiety Control - female athletes tended to 

be similar across all sports; male volleyball 

players and the male swimmers were quite 

high in anxiety control. Chinese basketball 

players reported lower anxiety control 

scores whereas American basketball 

players reported higher anxiety control 

scores. Volleyball players reported high 

anxiety control scores. 

Concentration – Overall Chinese athletes 

reported higher concentration scores 

compared to American athletes. Male 

swimmers and volleyball players exhibited 

higher concentration scores compared to 

female swimmers who reported the lowest 

concentration scores.  

Confidence - The highest levels of 

confidence were reported by Chinese 

volleyball players, whereas the lowest 

scores were reported by the the American 
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track and field athletes. Male athletes 

tended to exhibit higher confidence scores 

across all sports compared to female 

athletes. However, male volleyball players 

exhibited the highest scores and female 

swimmers the lowest. 

Mental Preparation – Overall swimmers 

exhibited the highest mental preparation 

scores and basketball players the lowest. 

Swimmers mental preparation scores were 

also significantly higher compared to 

basketball players and volleyball players. 

Motivation – Overall Chinese athletes 

tended to exhibit higher motivation scores 

compared to Americans athletes. 

Significantly, this was between the Chinese 

swimmers and the American track and field 

athletes. 

Emphasis on Team Goals – Overall male 

athletes tended to emphasise team goals 

more compared to female athletes, with the 

exception of track and field athletes where 

this tendency was reversed. Chinese male 

athletes tended to emphasise team goals 

more than their female counterparts. In 

contrast American female athletes tended 

emphasise team goals more than their male 

counterparts. Significant within gender 

differences were also noted for some of the 
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sports. Female basketball players and track 

and field athletes reported more emphasis 

on team golas compared to swimmers and 

volleyball players. Male basketball players 

and volleyball players reported more 

emphasis on team golas compared to 

swimmers and track and field athletes. 

Total PSIS - Overall, male athletes were 

observed to display higher psychological 

skills scores than female athletes. In 

addition, Chinese athletes displayed higher 

total PSIS scores than their American 

counterparts for track and field, volleyball 

and swimming, but this was reversed for 

basketball. Male athletes had higher total 

PSIS scores than female athletes across all 

sports. 

 

 

(Sullivan, 1993) 

 

USA 

 

80 athletes & 

7 coaches 

 

Interactive sports 

includes women’s 

basketball, men’s 

water polo, and 

women’s 

volleyball 

 

Communication skills 

training 

 

The collegiate coaches of interactive sports 

implemented a series of seven interpersonal 

communication exercises with their teams 

to gain a preliminary perspective on the 

effectiveness of communication skills 

training. The program included guidelines 

to set the tone of the program; personal 

evaluation and feedback for athletes to 

compare their self-assessments; team 

building; sharing and supporting goals; risk 
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assessments; facilitating openness; and 

group evaluation. Athletes’ evaluations of 

the program indicated that the 

communication exercises raised their 

awareness levels of their communication 

skills and competencies; and also provided 

valuable opportunities to practice their 

communication skills. 

 

 

(Gould, 

Petlichkoff, 

Hodge, & 

Simons, 1990) 

 

USA 

 

51 (18 senior 

and 33 junior) 

 

Elite wrestlers 

 

PST skills: relaxation, 

visualization, imagery, 

goal setting, and mental 

preparation training  

 

 

The PST skills were conveyed via group 

seminars, individual consultations, and on-

the-mat psychological training sessions. 

The present investigation examined 

athletes' responses to a psychological skills 

training program spanning a 3-month 

period. Two studies involving elite senior 

and junior wrestlers were conducted to 

evaluate the degree to which a week-long 

psychological skills training program 

changed elite wrestlers' knowledge, 

perceived importance, and use of 

relaxation, visualization/imagery, goal 

setting, and mental preparation techniques. 

The results revealed that the program was 

effective in changing the athletes' 

knowledge, perceived importance, and use 

of the psychological skills. Specifically, the 

relaxation and visualization/imagery 
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portions of the program were the most 

effective. 

 

 

(Gordon, 1990) 

 

Australia 

 

39 

 

Professional 

cricket 

 

Type and range of 

services includes: 

assessment of needs, 

skills training, non-

performance services, 

and ongoing evaluation 

 

The article, describes the design, 

implementation, and evaluation of a mental 

skills training program for a professional 

cricket team. A model of elite cricketer 

development with six key mental skill 

areas was presented – self-regulation, 

concentration and attention skills, arousal 

control, visualization, confidence and 

consistency, pre/during/post match 

activities. Personal one-to-one 

consultations, having a flexible 

nonacademic style, good observational 

abilities, and actively participating in the 

team environment underpinned effective 

consulting.  

 

 

(Greenspan & 

Feltz, 1989) 

    

The interventions were 

categorized into: studies 

employing relaxation 

training; studies 

employing behavioural 

techniques; and studies 

employing cognitive 

restructuring 

 

This paper reviewed the efficacy of 

different psychological interventions with 

athletes performing in competitive 

situations. Results indicated that 

educational relaxation-based interventions 

and remedial cognitive restructuring 

interventions with individual athletes were 

generally effective.  
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(Orlick & 

Partington, 

1988) 

 

Canada 

 

235 

 

Canadian elite 

athletes competed 

in the 1984 

Olympic Games 

in Sarajevo and 

Los Angeles 

 

Mental readiness and 

mental control 

 

Results indicated:  

(i) Attentional focus, and quality and 

control of performance imagery were the 

most important athlete skills at the 

Olympic Games;  

(ii) Other common elements of success 

included daily goal setting, imagery 

training, competition simulations, mental 

preparation and competition plans;  

(iii) Major performance barriers were 

changing patterns that work, late selection, 

and an inability to refocus attention in the 

face of distractions. 

 

 

(Vealey, 1988) 

 

North 

America 

    

A content analysis of PST approaches 

published in books in North America 

between 1980 and 1988 was conducted. 

Based on this analysis, future directions for 

PST are outlined focusing on youth and 

coaches. Specific implementation 

procedures such as standardized training 

programs, video technology, sport-specific 

PST programs; are detail. Additionally, the 

author notes that competition plans; coping 

and/or refocusing needs attention. Further, 

adopting a holistic approach based on the 

interactional paradigm and a personal 
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development model; and defining the 

practice of sport psychology based on the 

personal development of sport consumers 

is highlighted. Finally, facilitating the 

theory/practice relationship through 

research-based PST programming and 

evaluation research via ideographic 

methods, qualitative methods, and multiple 

criterion measures is forwarded. 

 

 

(Gould, Hodge, 

Peterson, & 

Petlichkoff, 

1987) 

 

USA 

 

101 Wrestling 

coaches from 

NCAA 

Division I, II, 

III and NAIA 

universities 

 

Wrestling  

  

21 psychological 

skills/strategies identified 

based on a review of 

applied sport psychology 

literature and interviews 

with collegiate wrestling 

coaches 

 

Intercollegiate wrestling coaches 

completed a survey that assessed their 

opinions concerning the importance of, use 

of, frequency of problems arising with, and 

degree of success they felt they had in 

changing or developing the psychological 

skills. Results indicated that psychological 

attributes of mental toughness, positive 

attitude, individual motivation, and 

attention-concentration were selected to be 

most important psychological skills for 

success in wrestling. The coaches also 

indicated that the strategies most easily 

developed with their athletes were goal 

setting, team cohesion, and mental 

practice-imagery.  
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APPENDIX L 

Summary of findings on sport psychology provider characteristics and service delivery 

 

Study 

 

Country 

 

N 

 

Sport(s) 

 

Service 

Delivery/Characteristics 

 

Summary of findings 

 

(Dietrich et al., 

2012) 

 

USA 

 

45 

 

Collegiate level men’s 

and women’s soccer 

teams 

 

 

Five doctoral sport 

psychology students from 

USA, Brazil, and Israel 

enrolled in an Educational 

Psychology program weres 

the consultants.  They were 

supervised by an 

Association for Applied 

Sport Psychology (AASP) 

certified consultant 

 

Types of services:  

(a) Long-term sport 

psychology services 

included group and 

individual meetings; and 

sport psychological skill 

instruction in imagery, 

self-talk, goal setting, 

arousal regulation, and 

time management. 

(b) Short-term services 

 

The social networking web site, 

Facebook was used to deliver long- 

and short-term sport psychology 

consultation services in 30-to-60-

min weekly sessions to the soccer 

players. The Facebook intervention 

enhanced communication efficiency 

amongst the athletes and between 

the athletes and their consultants. 

Positive impacts were reported for 

team cohesion and the relationships 

between the student-athletes (e.g., 

kept in touch with teammates) and 

the sport psychology consultants 

(e.g., got to know their consultant 

on a more personal level). 

Confidentiality of information when 

using Facebook was addressed by 

creating a Facebook page that was 

only visible to the athletes and 

consultants.  
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were also provided and 

included: team building, 

group cohesion, 

communication, anger 

management, injury 

rehabilitation, mental 

toughness, commitment, 

and leadership workshops 

 

 

 

 

 

 

 

 

 

 

 

 

(Lubker et al., 

2012) 

 

USA 

 

464 Division I 

and II college 

student athletes 

 

Various sports 

 

Eight attributes perceived 

important for sport 

psychology practitioners: 

Gender, ethnicity, 

interpersonal skills, body-

build, athletic background, 

professional status, sport 

knowledge, and attire 

 

Using conjoint analysis, the results 

indicated a preference for a female 

practitioner whose ethnicity 

matched that of the athlete and 

possessed high interpersonal skills 

and sport knowledge, an athletic 

background, a physically fit body 

type, and had earned a professional 

degree. Professional status was the 

most preferred attribute, followed 

by athletic background, 

interpersonal skills, sport 

knowledge, attire, body-build, 

gender, and race/ethnicity. 

 

 

(Henriksen, 

Diment, & 

 

Denmark 

 

 

 

Denmark Olympic 

Team 

 

Professional philosophy: 

basic belief and values; 

 

The paper describes the rationale, 

content, and implications of five 
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Hansen, 2011) 

 

theories of intervention 

and behaviour change; 

objectives of the sport 

psychology intervention, 

content and focus of the 

intervention; and sport 

psychological services and 

methods (Poczwardowski 

et al., 2004) 

 

professional philosophies for sport 

psychology in Denmark: (a) basic 

beliefs and values; (b) theories of 

intervention and behaviour change; 

(c) objectives of the sport 

psychology intervention; (d) the 

content and focus of the 

interventions; and (e) sport 

psychological services, and 

methods. High quality and effective 

service delivery requires coherence 

across the five philosophies. A sport 

psychology model is also presented 

that identifies key 

areas/situations/people in the 

athletes life both inside and outside 

of sport, personality, life skills, and 

psychological skills that need to be 

integrated to allow athletes achieve 

their career/life goals.  

 

 

(Naoi et al., 

2011) 

 

USA 

Japan 

 

271 

302 

 

US: 13 individual and 

team sports 

 

Japanese: 9 individual 

and team sports  

 

Multicultural issues in 

sport psychology 

consultation: (a) access, 

exposure, and interest in 

sport psychology 

consultations; (b) sport 

psychology topic 

 

Nationality (US vs. Japan), race 

(Caucasian vs. Minority), and 

gender of college student athletes 

were examined in realtion to 

exposure to, and interest in sport 

psychology consulting issues. 

Japanese athletes rated higher than 
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preferences; (c) sport 

psychology consultant 

preferences; (d) acceptance 

of taking medication; (e) 

preferences for help 

seeking   

 

American athletes the importance of 

having consultants of the same 

gender, same race, same sport 

background; being knowledgeable 

about athlete’s culture; having 

experience working with diverse 

populations; and being close in age. 

In addition, in terms of sport 

psychology topic preferences, 

American athletes ranked 

“overtraining/burnout” and 

“academics” higher than Japanese 

athletes. Both, American and 

Japanese athletes ranked “dealing 

with pressure and /or stress” and 

confidence” as their top three 

preferences.   

 

 

(Poczwardowski 

& Sherman, 

2011) 

 

USA & 

Canada 

 

10 

 

Consultant working 

with various sports  

 

Key for effective sport 

psychology services: 

professional boundaries 

and philosophy, making 

contact, assessment, 

conceptualizing athletes’ 

concerns and potential 

interventions, range, types, 

and organization of 

service, program 

 

The usefulness of the original Sport 

Psychology Service Delivery 

heuristic (i.e., personal core beliefs 

and values, theoretical paradigm, 

models of practice and the 

consultant roles, intervention goals, 

and intervention techniques) was 

examined in a group sport 

psychology consultants. The results 

supported the original heuristic and 
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implementation, managing 

the self as an intervention 

instrument, program and 

consultant evaluation, 

conclusions and 

implications, and leaving 

the setting 

 

identified new elements important 

to professional practice (i.e., 

consultant-client relationship, the 

consultant variables, the client 

variables, immersion, and the 

goodness-of-fit). Thus, a new Sport 

Psychology Service Delivery 

heuristic is proposed (SPSD-

Revised) and has three fundamental 

factors: (a) the foundation of 

service, (b) the process and service, 

and (c) the working interpersonal 

alliance. 

 

 

(Sharp & 

Hodge, 2011) 

 

New 

Zealand 

 

13 

 

Sport psychologist 

and mental skills 

trainers 

 

SPC views on SPC 

effectiveness: 15 

characteristics revealed  

 

SPC views on the 

consulting relationship: 8 

essential conditions 

revealed  

 

Thirteen accredited sport 

psychologists and mental skills 

trainers were interviewed. Results 

revealed three thematic categories 

of SPC effectiveness: (a) build a 

connection with the athlete to create 

a positive change (subcategories: 

create a change, educate the athlete, 

create a connection with the athlete 

and informal relationship with 

boundaries); (b) build a professional 

consulting relationship with athlete 

(subcategories: be professional, 

confidence, follow good therapeutic 
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practice); and (c) consulting 

relationship meets athletes’ needs 

(subcategories: skills to build a 

relationship, deal with the 

individual athlete, strong, balanced, 

and collaborative relationship). Two 

conditions to establish an effective 

consulting relationship were also 

found: (a) athletes are an active 

participants (subcategories: 

openness, commitment, build a 

relationship with the SPC); and (b) 

SPC awareness of client boundaries 

of confidentiality (subcategories: 

awareness of who the client is, 

coach involvement, discussion 

remain confidential). In addition, to 

combat the influence of 

transference and 

countertransference in the 

consulting relationship, peer 

supervision and support is 

necessary to help the SPC to be 

wary of these influences and to 

monitor for their effects. 
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(Friesen & 

Orlick, 2010) 

 

USA 

Canada 

 

5 holistic sport 

psychology 

consultants 

 

Consultant working 

with various sports  

 

A guide for semi structured 

interview with 5 holistic 

sport psychology 

consultants includes six 

sections: (a) Beliefs and 

values; (b) theoretical 

paradigm; (c) model of 

practice: (d) intervention 

goals; (e) intervention 

strategies; (f) additional 

practice philosophies.  

 

Each section was designed 

to engage the consultant in 

the various components of 

their service delivery 

(Poczwardowski et al. 

2004)  

 

The purpose of this research was to 

provide a clarification as to what 

holistic sport psychology is and 

examine the beliefs, values, 

theoretical paradigms, and models 

of practice of holistic sport 

psychology consultants’ 

professional philosophies. Results 

from the interviews indicated that 

there were three central 

perspectives as to what it means to 

practice holistic sport psychology: 

(a) recognizing that non sport 

environments may affect athletic 

performance: (b) recognizing that 

performing well athletically is 

facilitated by developing the core of 

who the athlete is as a person; (c) 

recognizing the dynamic 

relationship between an athlete’s 

thoughts, feelings, physiology, and 

behaviour.  

 

 

(Wrisberg, 

Loberg, 

Simpson, 

Withycombe, & 

 

USA 

 

815 

 

Basketball, cross-

country, golf, soccer, 

softball, swimming, 

tennis, and volleyball 

  

NCAA Division I coaches 

completed a Web-based survey 

assessing their willingness to 

encourage athletes to see a sport 
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Reed, 2010) psychology consultant (SPC); their 

support of possible roles for a SPC 

and, for coaches with current access 

to a SPC at their institutions; and 

their willingness to seek mental 

training services for a variety of 

purposes. In addition, the study 

determined whether coaches’ 

ratings differed with respect to 

gender, ethnicity, and type of 

sport.The results indicated that 

coaches were more willing to 

encourage their athletes to see a 

SPC for performance issues rather 

than for personal concerns, and 

were more supportive of making 

mental training services available to 

their athletes.  

 

 

(Visek et al., 

2009) 

 

Western 

Perspective 

 .  

Youth Sport Consulting 

Model: Practitioner 

considerations, initiating 

contact, teaching sport 

psychology (i.e., 

confidentiality, 

assessment, game and 

practice observation, 

selecting and 

 

The purpose of this article was to 

introduce the Youth Sport 

Consulting Model (YSCM). This 

model served as an educational 

framework for guiding and 

supporting sport psychology 

practitioners in the implementation 

and delivery of sport psychology 

services for young athletes and their 
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implementing, and 

processing skills), 

wrapping up the season 

and consultation, assessing 

the consulting relationship, 

termination and 

continuation 

sport organizations. The PST 

program intended for more mature 

athletes (e.g., teambuilding, self-

talk, arousal regulation and 

relaxation, focusing/concentration, 

imagery, communication, 

leadership) could be modified to be 

developmentally appropriate and 

sport-specifically tailored for the 

athlete/team. 

 

 

(Fifer et al., 

2008) 

 

USA 

 

3 

 

Consultant working 

with various sports  

 

Gaining entry, techniques 

of assessment, delivery of 

information, and 

approaches for preparing 

athletes for major 

competitions 

 

 

The purpose of this study was to 

capture and present the thoughts, 

theories, and techniques employed 

by three highly experienced applied 

sport psychology consultants: 

Henschen: Face-to-face sessions, 

demonstration and homework, 

providing knowledge and skill 

training for at least four-six months, 

individual and group session; 

Gould: group sessions, handouts 

and video clips, Q & A sessions, 

one-on-one sessions, small group 

sessions, peer-coaching sessions. 

Ravizza: Group meetings, 

individual and group sessions; 

attendance required at coaches’ 
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meetings, team meetings, practice 

sessions, competition meetings, 

informal interaction with athletes 

and coaches, phone contacts, 

helping the team. 

 

 

(Lubker et al., 

2008) 

 

USA 

 

124 College 

athletes; 

80 Sport 

Psychology 

Consultants 

 

Swimming, soccer, 

track, football, crew, 

basketball, baseball, 

tennis, cheerleading, 

wrestling, gymnastics 

and hockey 

 

Characteristics of Effective 

Sport Psychology 

Consultants Inventory 

(CESPCI), consisting 31 

items assessing 

personality, sport 

knowledge, sport culture, 

standards of practice, and 

physical traits to identify 

an SPC’s effectiveness 

 

An investigation into athlete and 

consultant perceptions of the 

characteristics that make an 

effective Sport Psychology 

Consultant (SPC) was undertaken. 

FA of the CESPCI revealed 5 

factors – positive interpersonal 

skills; physical characteristics; 

athletic background; professional 

status; and sport culture. Athletes 

rated positive interpersonal skills, 

athletic background, and 

professional status more important 

compared to SPCs. 

 

 

(Cropley et al., 

2007) 

 

UK 

  

 

 

Personable, good 

communicator, provider of 

good practical service, 

knowledgeable and 

experienced in sport and 

sport psychology, honest 

 

The study offers an exploration into 

the factors that influence the 

effectiveness of applied sport 

psychology delivery through 

reflection on a series of consulting 

experiences – being personable; 
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and trustworthy, and 

exhibits professional skills 

 

providing good practical service; 

good communicating; applying 

theory to practice; approach to sport 

psychology; and exhibiting 

professional skills. This study 

acknowledges that reflection 

improves self-awareness and 

generates knowledge-in-action that 

can enhance sport psychology 

delivery.   

 

 

(Gardner & 

Moore, 2004) 

 

Western 

Perspective 

 

 

  

Categories within the 

taxonomy includes: 

performance development, 

performance dysfunction, 

performance impairment, 

and performance 

termination 

 

The purpose of this paper is to 

provide taxonomy for categorizing 

and conceptualizing the vast array 

of issues and situations which 

athlete-clients present to the applied 

sport psychology practitioner. This 

paper introduced Multi-level 

classification system for sport 

psychology (MCS-SP) model which 

provides a comprehensive 

evaluation of the athlete-clients’ 

needs, strategies for in-depth case 

conceptualization, and systematic 

formulation of the most appropriate 

type and level of professional 

services in sport psychology. As 

practitioners who provide assistance 
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to individuals in order to enhance 

the psychological well-being and 

subsequent athletic performance of 

a unique clientele, it is necessary to 

respect the individual differences of 

athlete-clients and to tailor 

interventions around their specific 

characteristics and concerns. In 

addition the athletes performance 

development, performance 

dysfunction, performance 

impairment, and performance 

termination needs to be addressed. 

 

 

(Lubker et al., 

2005) 

 

USA 

 

86 

undergraduate 

student-athletes 

from Division 

1, mid-Atlantic 

University 

 

Participated in 11 

different sports 

 

Personal characteristics: 

ethnicity, gender, build, 

and clothing 

 

 

This study investigated student 

athletes’ first impression formation 

of performance enhancement 

consultants (PECs), and its 

influence on the athletes’ 

perceptions of their knowledge, 

ability, and personality 

characteristics. Results revealed that 

build and dress were most 

influential on PEC ratings. PECs 

with a lean build and academic 

clothing were rated higher on 

personality traits PECs than other 

groups and in contrast, PECs with a 
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lean build and athletic clothing were 

rated higher on sport knowledge 

and more likely to be sought for 

services than PECs with a large 

build and academic clothing. 

Athletes also reported that the more 

changeable characteristics of build 

and clothing to be more influential 

than gender and ethnicity. 

 

 

(Martin, 2005) 

 

USA 

 

793 

 

Physical contact 

sports (i.e., baseball, 

basketball, football, 

soccer, and wrestling) 

 

Physical non-contact 

sports (i.e., golf, 

gymnastics, softball, 

swimming, tennis, 

track and field/cross 

country, and 

volleyball) 

 

The Sport Psychology 

Attitudes – Revised form 

(SPA-R) consists of four 

scales: Stigma tolerance, 

confidence in sport 

psychology consulting, 

personal openness, and 

cultural preference 

 

The purpose of the study was to 

explore attitudes about sport 

psychology consulting of high 

school and college athletes living in 

the United States.  

Gender: Male athletes indicated that 

they were more likely to stigmatize 

sport psychology consultants and 

identify with their own culture, 

ethnicity or race than female 

athletes.  

Age Group: High School athletes 

were more likely to have a stigma 

toward sport psychology consulting 

than college athletes. 

Type of Sport: Physical contact 

sport participants were more likely 

to have a stigma toward sport 
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psychology consulting than physical 

non-contact sport participants. 

3-way interaction: College physical 

non-contact sport participantswere 

more likely to be confident and less 

likely to have a stigma toward 

seeking sport psychology 

consultation. 

 

 

(Sanchez et al., 

2005) 

 

French-  

speaking 

part of 

Belgium 

 

13 sport 

psychology 

practitioners 

 

 

 

Measurement of the Sport 

Psychology Consultancy: 

General demographic and 

educational background 

section; professional body 

affiliations and 

professional 

collaborations; sport 

psychology services; and 

open questions on how 

sport psychology should be 

developed to improve the 

quality of the services the 

practitioners deliver. 

 

The study examined the delivery of 

sport psychology services 

independent of practitioners’ 

educational background, 

membership, level of certification, 

and the topics addressed within 

their practice. Results revealed that 

degree-holding psychologists and 

people without any credentials 

coexist. The main reason for 

seeking consultation was related to 

stress management and the strategy 

most used was the Psychological 

Skills Training-PST package. Four 

main qualities of effective 

consultant were; to adapt to any 

situation, sport, athlete, or 

environment; to have a specific 

educational background in sport 
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psychology; to fit in with the team; 

and know how to communicate, and 

to make contacts. Four main 

optimal conditions to deliver sport 

psychology services were; clear 

delineation of roles and 

responsibilities; clients considering 

the intervention as useful and 

efficient; positive environment for 

developing practitioners work; and 

support from coaching staff. 

Practitioners also highlighted the 

need to develop specific official 

training programs and certifying 

people working as sport 

psychologists in the applied field of 

sport psychology. 

 

 

(Anderson et al., 

2004) 

 

UK 

 

30 

 

Individual and team 

sports (e.g. roving, 

netball, archery, 

hockey) 

 

Characteristics of effective 

sport psychology 

practitioners: Personable, 

good communicator, 

provider of good practical 

service, knowledgeable 

and experienced in sport 

and sport psychology, 

honest and trustworthy, 

and exhibits professional 

 

The purpose of this paper is to 

extend understanding of factors 

pertinent to the effective practice of 

applied sport psychologists. Semi 

structured interviews with 30 elite 

UK athletes revealed a number of 

themes emerged related to the 

characteristics (e.g., personable, 

good communicator, provider of a 

good practical service, 
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skills. 

 

knowledgeable and experienced in 

sport and sport psychology, honest 

and trustworthy, and exhibits 

professional skills) and activities 

(e.g., mental skills training, 

activities other than mental skills 

training, and service delivery 

issues) of effective practitioners. 

  

 

(Donohue et al., 

2004) 

 

USA 

 

124 

 

Baseball, swimming, 

volleyball, basketball, 

tennis, gymnastics, 

wrestling, football, 

softball, and track  

 

Attitudes Towards Sport 

Psychology Consultation 

Questionnaire (ATSSPCQ) 

measures  attitudes toward 

sport psychology 

consultation includes: 

(a)The Confidence in Sport 

Psychology Consultation 

(CSPC); (b) Personal 

Openness (PO); and (c) 

Stigma Tolerance (ST)  

 

Male and female athletes responded 

to the interventions similarly in 

regards to stigma scores. Male and 

female athletes responded similarly 

to the interventions in personal 

openness; discussing sports with a 

facilitator appeared to lead to less 

openness to discuss issues relevant 

to sport psychology and readiness to 

pursue sport psychology. Male and 

female athletes were influenced by 

the interventions similarly in 

regards to CSPC scores. 

Participants in the intervention that 

addressed the benefits of sport 

psychology demonstrated greater 

improvements in CSPC scores from 

pre- to postintervention. Finally, 

discussing the benefits of sport 
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psychology appeared to lead to 

relatively greater improvements in 

athletes’ perceptions of need, as 

compared with discussing sport 

relevant experiences. 

 

 

(Gentner et al., 

2004) 

 

USA 

 

118 

   

An examination was made on 

athletes' and coaches' perceptions of 

the sport psychology services 

provided by graduate students at a 

NCAA Division I university. 

Results revealed that the graduate 

consultants were generally viewed 

favourably by athletes and coaches. 

Being trustworthy, drawing on the 

strengths of the athletes, fitting in 

with the team, and being positive, 

and constructive were some of the 

graduate characteristics valued 

highly by coaches and athletes.  

 

 

(Martin et al., 

2004) 

 

USA 

UK 

Germany 

 

404 

147 

260 

 

Physical and non 

physical contact 

sports 

 

The Sport Psychology 

Attitudes-Revised form 

(SPA-R) comprised of a 

demographic section and a 

25-item attitudinal section 

consisting of four scales: 

 

The purpose of this study was to 

explore attitudes about sport 

psychology consulting of athletes 

living in the US, UK, and Germany. 

Results revealed that male athletes 

were more likely to stigmatize sport 
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stigma tolerance, 

confidence in sport 

psychology consulting, 

personal openness, and 

cultural preference 

psychology consultant, identify 

consultant with their own culture, 

ethnicity or race, and try to work 

things out on their own without 

seeking help compared to female 

athletes. Moreover, athletes from 

the US were more likely to have a 

stigma toward seeking sport 

psychology than were athletes from 

the UK and Germany, whereas 

athletes from the UK were more 

confident in sport psychology 

consultants and less likely to 

identify solely with their own 

nationality, ethnicity, or race than 

were the athletes from the US and 

Germany. In addition, descriptive 

statistics of each sport reported that 

athletes participating in wrestling 

and American football had the 

greatest stigma toward seeking 

assistance from sport psychology 

consultants. 

 

 

(Poczwardowski 

et al., 2004) 

 

Western 

perspective 

 

 

 

  

A hierarchical structure of 

professional philosophy 

includes personal core 

beliefs and values, 

 

This article explores professional 

philosophy as an underlying 

element of successful sport 

psychology service delivery. The 
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theoretical paradigm 

concerning behaviour 

change, models of practice 

and the consultant’s role, 

intervention goals, and 

intervention techniques 

and methods 

proposed conceptualization may 

facilitate didactic work aimed at 

preparing future sport psychologists 

and to direct research efforts 

examining the relationship between 

professional philosophy and the 

content, process, and effectiveness 

of sport psychology services. The 

authors suggested that a 

theoretically eclectic approach 

seems to best fit the nature of an 

applied sport psychology 

consultant’s work. They also 

suggest that reflective consulting 

approach regarding professional 

philosophy has the potential to 

increase the effectiveness of sport 

psychology practice.  

 

 

(Dunn & Holt, 

2003) 

 

Canada 

 

27 

 

Ice hockey 

 

 

Team building, goal 

setting, interpersonal 

relations, group problem 

solving, and role 

clarification  

 

This study examined collegiate 

male ice hockey players' 

perceptions of factors associated 

with the delivery of a sport 

psychology program. Results 

revealed that the athletes had 

favourable perceptions of the 

program delivery when the 

technical coaching staff were absent 
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from the sport psychology 

meetings. The sport psychology 

consultant was perceived to fulfil 

multiple roles (e.g., teammate, 

liaison, co-coach); and were 

socially and emotionally involved 

with the team. Other perceptions of 

the consultant by the athletes were 

respect (earning respect, promoting 

equal treatment, respect of coaching 

staff, respect of team history); and 

communication (being 

approachable, positive/ supportive, 

being straightfoward, confidential, 

language). 

 

 

(Van Raalte, 

2003) 

 

USA team 

 

111 

 

USA team at 

Maccabiah Games in 

Israel 

 

 

Range and type of 

services: Managing stress, 

improve concentration, 

manage sleep problems, 

improve communication, 

enhance motivation, deal 

with performance anxiety, 

manage food-related 

problems, promote 

teamwork, enhance 

relationships with their 

families and friends, pre-

 

This paper provides some 

guidelines for sport psychology 

consultants working and travelling 

with competitive athletes and teams 

specifically at the 16
th 

Maccabiah 

Games. Guidelines for sport 

psychology consultants working 

and travelling with competitive 

athletes and teams at future 

international sporting events are 

provided. Results indicated that 
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competition anxiety, 

confidence, goal setting, 

relaxation and imagery 

tapes to facilitate 

preparation for competition 

those athletes, coaches, and staff 

who used sport psychology services 

seemed satisfied with their 

experiences. Issues related to 

intervention implementation are 

presented, including athlete 

assessment, selection and 

administration of sport psychology 

services, self-management, program 

evaluation, and termination. 

 

 

(Anderson, 

Miles, 

Mahoney, & 

Robinson, 2002) 

 

UK 

 

 

 

Sport psychology 

practitioners 

 

Two major considerations 

presented : 

(a) The characteristics and 

aims of ASPP; 

(b) Why evaluate ASPP? 

 

Four broad effectiveness 

indicators: 

(a) Quality of support; 

(b)Psychological skills and 

well-being; 

(c) Athlete responses to 

support; and 

(d) Performance 

 

 

 

This paper provides a framework 

within which practitioners can 

assess the effectiveness of their 

practice and collect evaluative 

information that could improve 

service delivery. This framework is 

used to address key questions 

related to evaluating practice 

including who should evaluate, 

what should be evaluated, when 

should evaluation be undertaken, 

and how effective is effective. The 

framework presented for the 

evaluation of applied sport 

psychology practice could help 

practitioners identify areas for 

improvement and provide 
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documented evidence of their 

effectiveness. Such an approach to 

evaluation could be accommodated 

within the demands of practice and 

would enable sport psychologists to 

increase their accountability and 

strive for professional effectiveness. 

 

 

(Zizzi & Perna, 

2002) 

 

USA 

 

163 

 

Basketball, baseball, 

softball, tennis, 

lacrosse, and 

volleyball 

 

The ACSI consists of 

seven subscales: coping 

with adversity, peaking 

under pressure, goal 

setting/mental preparation, 

concentration, freedom 

from worry, confidence/ 

achievement motivation, 

and coachability. 

 

Group presentations 

included: relaxation, 

imagery, concentration, 

confidence, and goal 

setting, as well as 

exploring myths and 

misconceptions about sport 

psychology 

 

This study compared the effects of 

two contact methods on sport 

psychology service use. After a 

workshop, teams were randomly 

assigned to contact the sport 

psychology consultant by traditional 

methods or by electronic methods. 

The results suggest that athletes 

prefer using email and web pages 

over phone and in-person meetings 

when initially contacting a SPC and 

gathering sport psychology 

information. Additionally, athletes 

also preferred electronic contact 

methods in the early stages working 

with their SPC. 

 

 

 

(Holt & Strean, 

 

Western 

 

1 trainee SPC 

  

Four- step critical incident 

 

The purpose of this paper was to 



 

 

 

1
9
9

 

2001) Perspective 1 supervisor reflection: 

(a) Describe the 

phenomenon, and attribute 

meaning and significance; 

(b) analyze and examine 

the view; 

(c) look for reasons to 

explain of the dominant 

view; and 

(d) search for existing 

structure or create a new 

alternative structure 

 

Conceptual context for 

study: Narrative of self, 

neophyte practitioner, 

theoretical context of 

service provider, and 

model of supervision 

discuss issues related to (a) 

professional education, training, and 

the role of supervision in the SPC 

service delivery process; (b) the 

SPC-athlete relationship; and (c) the 

need for reflective practice in 

applied sport psychology. The paper 

highlights critical incident reflection 

as a technique supervisors can use 

to focus on a variety of professional 

issues between trainee SPCs and 

clients. A narrative of self is 

presented by a trainee SPC to 

demonstrate the practicality of 

reflection exercise. This reflection 

exercise helped trainee SPC’s 

increase self-awareness and 

evaluate the strengths and 

weaknesses arising from the 

initiation of a consultation which 

led to the improvement of process 

of service delivery. The authors 

recommend that the use of 

reflective strategies to improve and 

edify the education, supervision, 

and practice of applied sport 

psychologists. 
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(Martin et al., 

2001) 

 

 

USA 

 

111 athletes, 

166 nonathletes 

 

Baseball, basketball, 

football, golf, softball, 

swimming, tennis, 

track and field, 

volleyball 

 

The revised Expectations 

About Sport Psychology 

Consulting (EASPC) 

instrument consists of 

three major factors: 

(a) personal commitment;  

(b) facilitative conditions; 

and (c) SPC expertise  

 

 

The purpose of this study was to 

explore expectations of athletes and 

non-athletes from a NCCA Division 

I school about sport psychology 

consulting. Confirmatory factor 

analysis showed that the data fit the 

hypothesized 3-factor model of 

personal commitment, facilitative 

conditions, and consultant expertise. 

Gender differences were found for 

personal commitment and SPC 

expertise. Specifically, female 

athletes had higher expectancies of 

personal commitment to the 

consulting process than male 

athletes. Male athletes believed that 

consultants were more directive and 

more capable of solving problems 

quickly than female athletes.  

 

 

(Poczwardowski 

et al., 1998) 

 

Western 

perspective 

   

11 factors are examined 

follows: Professional 

boundaries; professional 

philosophy; making 

contact; assessment; 

conceptualizing athletes' 

concerns and potential 

 

The article outlines 11 factors that a 

consultant may consider when 

planning, implementing, and 

evaluating psychological services 

which could form the foundation of 

a consultant's effective practice. It is 

believed that these guidelines may 
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interventions; range, types, 

and organization of 

service; program 

implementation; managing 

the self as an intervention 

instrument; program and 

consultant evaluation; 

conclusions and 

implications; and leaving 

the setting 

 

provide direction for a practitioner's 

professional development in 

providing an effective sport 

psychology service delivery. The 

authors also argued that these 11 

factors can be used as a resource for 

current and emerging sport 

psychology consultants, as 

educational goals for developing a 

graduate curriculum, and as a voice 

in the discussion addressing sport 

psychology practice standards. 

 

 

(Martin, 

Wrisberg, 

Beitel, & 

Lounsbury, 

1997) 

 

USA 

 

48 African 

American; 

177 Caucasian 

 

 

Baseball, basketball, 

crew, football, golf, 

swimming, tennis, 

track and cross 

country running, and 

volleyball 

 

Athletes' Attitudes Toward 

Seeking Sport Psychology 

Consultation Questionnaire 

(ATSSPCQ):  

1. Stigmatization; 

2. Recognition of Need; 

3. Confidence in Sport 

Psychology;. 

4. Social Desirability; and  

5. Interpersonal Openness 

 

A 50-item questionnaire measuring 

athletes' attitudes toward seeking a 

sport psychology consultant was 

developed and assessed by NCCA 

Division I university student-

athletes. Significant differences in 

stigma tolerance were found for 

both gender and race. SPCs were 

stigmatized more by male athletes 

than by female athletes; and more 

by African American athletes than 

by Caucasian athletes. 
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(Petrie, Cogan, 

Van Raalte, & 

Brewer, 1996) 

 

USA 

Canada 

 

293 

 

Football 

 

12-item Counsellor Rating 

Form-Short (CRF-S), 

measuring individuals' 

perceptions of counsellors/ 

consultants' expertness, 

and trustworthiness, 

demographic information 

and “how strongly would 

you recommend this sport 

psychology consultant to 

the football player?"  

 

 

The purpose of this study was to 

examine the potential influence of 

gender on perceptions of sport 

psychology consultants as 

competent, trustworthy, and 

attractive. Female sport psychology 

consultants were rated higher than 

the male consultants on 

attractiveness, trustworthiness, and 

general "good counselor" 

dimensions. The students viewed 

the SPC as more knowledgeable 

and credible compared to the 

professionals. In addition, the 

female consultants were liked and 

admired more their male 

counterparts; and viewed the 

consultant in the female scenario as 

more honest and sincere. 

 

 

(Perna et al., 

1995) 

 

Western 

Perspective 

   

Sport Psychology 

consultation model 

 

This chapter describes four models 

of consultation commonly used in 

sport psychology service delivery: 

(a) The Educational Consultation 

Model- educational approaches to 

sport psychology consultation 

conceptualize the purpose of 
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consultation as optimizing the use 

of mental skills by the athlete client; 

(b) The Clinical Consultation 

Model; (c) The Supervisory 

Consultation Model; and (d)  The 

Cognitive-Behavioural Consultation 

Model. 

 

(Kirschenbaum, 

Parham, & 

Murphy, 1993) 

 

USA 

 

300 

 

16 Sports : Archery, 

baseball, basketball, 

bowling, diving, 

fencing, figure 

skating, gymnastics, 

handball, judo, 

modern pentathlon, 

softball, table tennis 

track & field, 

volleyball, and weight 

lifting 

 

Sport psychology services 

including: Managing 

stress, improving 

concentration, helping with 

any sleep problems, 

improving communication, 

improving eating habits, 

coping with injuries, 

promoting team work and 

helping on personal issues. 

 

 

The primary purpose of this paper 

was to describe the services 

provided at the 1991 U.S. Olympic 

Festival in Los Angeles. Two sport 

psychologists delivered 85 

consultations to more than 300 

different athletes, coaches, staff 

members. A consultation model was 

employed and consultations were 

delivered using a "professional/ 

clinical" approach by describing the 

following aspects of the delivery of 

these services: conceptual approach, 

prevent preparation, types of 

services provided, and evaluation. 

Eleven recommendations were 

suggested for the preparation and 

delivery of sport psychology 

services at Olympic events. These 

included staffing, materials needed, 

training, and contacts prior to the 
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event, facilities at the event, 

telephone numbers, workshops, 

athletes’ handbook, liaisons, 

briefing sessions, and videotapes. 

 

 

 

(Danish, 

Petitpas, & 

Hale, 1992) 

    

Strategies and techniques 

in LDI: 

1. Enhancement; 

2. Support; 

3. Counselling 

 

This article describes the Life 

Development Intervention (LDI) 

based on a developmental-

educational framework that fits the 

needs of practitioners from varied 

backgrounds and disciplines. 

Change in a person’s life is 

conceptualised as critical life events 

and LDI’s can be both inside and 

outside of sport. Life events and 

crises that can impact an athlete are 

forwarded. The role of the LDI 

specialist in sport settings is on 

counseling skills, goal setting, and 

life skills. The strategies and 

techniques offered by LDI focus on 

enhancement, support, and 

counselling. 
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(Gould et al., 

1991) 

 

USA 

 

162 athletes, 

coaches, sport 

administrators, 

and sport 

psychology 

specialist 

 

25 types of US 

Olympic Sports and 

NGBs: archery, 

athletics, cycling, 

diving, fencing, figure 

skating, ice hockey, 

judo, luge, shooting, 

swimming, table 

tennis, tennis, 

women's volleyball, 

weight-lifting, 

wrestling, yachting, 

Nordic Skiing 

 

Psychological topics 

include perceived 

importance by athletes and 

coaches: imagery, 

visualization, 

concentration, attention 

training, stress 

management, relaxation, 

self-talk, arousal regulation  

 

This investigation had three 

purposes. It (a) evaluated US 

Olympic sport psychology 

consultants and the services they 

provided; (b) used Partington and 

Orlick's (1987b) Consultant 

Evaluation Form (CEF) to examine 

effective sport psychology 

consultant characteristics; and (c) 

identified future sport psychology 

consultant and program needs. US 

Olympic sport psychology 

consultants, sport science and 

medicine administrators, national 

team coaches, and athletes from 

various Olympic sports were 

surveyed. Results: Sport 

psychology consultants were 

viewed favourably by all who had 

worked closely with them. The 

consultant characteristics valued 

highly by coaches and athletes were 

fitting in with the team, drawing on 

the strengths of the athletes, being 

trustworthy, and being positive-

constructive.  
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(Henschen, 

1991) 

 

Western 

perspective 

  

 

 

Type of psychological 

skills includes: mental 

skills training of 

relaxation/activation, 

motivation, concentration, 

imagery, goal-setting, 

communication, time 

management, and 

performance ritual 

development.  

 

Methods of delivery 

including initial session 

with parents, psychometric 

testing, interview sessions, 

watching competitions and 

practices of the athlete, and 

teaching performance 

enhancement skills. 

 

 

This article focuses on potential 

problems male psychology 

consultants have when working 

with female athletes including 

topics such as developing and 

maintaining a professional 

relationship, ethics, range of 

services provided, and delivery of 

services. It is advised that a male 

consultant should leave their ego 

and masculinity at home and 

concentrate on the needs of their 

female athletes. Male consultants 

should also be aware of being 

perceived as a substitute father 

figure, excessive bonding, undue 

dependency, and inappropriate 

sexual relationships. 

 

 

 

(Lee & Rotella, 

1991) 

 

USA 

 

Black student 

athletes 

 

 

Division 1 athletics 

(Football and 

basketball) 

 

Three important 

dimensions of black 

expressiveness that 

consultants must 

understand in their work 

with black athletes: 

(a) black expressiveness is 

 

The important concepts for 

effective sport psychology 

consulting with black student 

athletes have been examined. It was 

suggested that sport psychology 

consultants need to examine their 

own cultural background prior to 
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characterized by a high 

degree of emotion; (b) 

black people have a 

propensity to exhibit real, 

honest, and authentic 

behavior in all human 

interactions; (c) black 

athletes have found 

creative ways to display 

their personalities and 

athletic prowess 

 

working with black student athletes. 

Authors also presented relevant 

skills for effective sport psychology 

consulting with black student 

athletes: (a) athletes want to know 

that sport psychology consultants 

realize they are black and do not 

want to be coached just like white 

athletes; (b) athletes would prefer 

not to be forced to analyse 

everything they do in practice or 

competition; (c) athletes want sport 

psychologists to show true care and 

concern; (d) athletes want 

differences in practice style and 

attitudes to be recognized but not 

interpreted as signs of laziness; (e) 

athletes want consultants to realize 

their unique style and expression 

and appreciate part of being black; 

(f) athletes want sport psychology 

consultants who are comfortable 

with themselves and willing to be 

themselves 

 

 

(Partington & 

Orlick, 1991) 

 

Canada 

 

19 consultants 

 

Various individual 

and team sports  

 

Recommendations for 

consultation include: 

assessing commitment, 

 

This article provides best-ever 

consulting experiences by 19 sport 

psychology consultants who worked 
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defining role, beginning 

the consultation, testing, 

executing the consultation, 

team meetings, and 

consultant characteristic 

practices  

 

with Canadian athletes in 

preparation for the 1988 Olympic 

Games. Identifying the needs of 

athletes and special demands; using 

an athlete-centred approach; 

provide a variety of services such 

focus and refocus control, activation 

and anxiety control, competition 

planning, monitoring and 

evaluation, imagery, precompetition 

planning, goalsetting, and 

interpersonal communication are 

important. Having commited 

coaches and athletes; and the 

opportunity and financial support 

were also forwarded as important. 

Recommendations for consultants 

in selecting and preparing for 

working with athletes include 

assessing their commitment, 

defining their role, being positive in 

the intial consultations, be wary of 

testing, executing high quality 

consultations by targeting specific 

areas, be involved in meetings, and 

have good communication and 

interpersonal skills; and skilled 

listening. 
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(Yambor & 

Connelly, 1991) 

 

Western 

Perspective 

   

Philosophy of service 

delivery: educational,  

experiential, humanistic, 

and holistic viewpoints 

 

 

This article discusses issues related 

to female sport psychology 

consultants delivering personal and 

performance enhancement 

consulting services to male student-

athletes. A philosophy of service 

delivery is described along with 

ethics, delivery, and consultant 

effectiveness relative to the male 

client/female consultant situation. 

The services are delivered to teams, 

individual athletes, or coaches by 

request. Successful practice of 

applied sport psychology consulting 

rests solely on the consultant's 

knowledge, preparation, personal 

effectiveness, and competence. 

Obstacles for female consultants 

delivering successful services tend 

to be prevalent attitudes and gender 

stereotypes. Thus, female 

consultants need be aware of them, 

prepare to cope effectively with 

them, and dedicate themselves to 

pursuing excellence in the field. 
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(Botterill, 1990) 

 

USA 

  

Professional hockey 

 

Range of services include: 

involvement in training 

camp, game preparation, 

individual development, 

subgroup work, team 

meetings, staff 

development, family 

support, minor pro 

development, playoffs, off-

season programming, and 

scouting. 

 

This article describes the features 

and characteristics of a 3-year 

involvement of Sport Psychology 

consulting in professional hockey 

from 1987 to 1990. The 

components of the program and 

range of services are detailed. Some 

of the challenges involved in 

professional team sport involved the 

transition from underdog to 

contender to favorite and with it 

increased demands from opponents, 

fans, media, and management. In 

addition staying respectful and 

maintaining an active focus on 

development and situational 

excellence were also noteworthy. 

Discussion covers these challenges 

faced along with the effectiveness 

of various interventions and 

services. 

 

 

(Dorfman, 

1990) 

 

USA 

  

Professional baseball 

 

The range of services: 

performance and personal 

enhancement, personal and 

family counselling, drug 

rehabilitation, financial 

 

This article describes the delivery of 

personal and performance 

enhancement consulting services to 

the major league and minor league 

teams in the Oakland Athletics 
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counselling, marriage 

counselling, academic 

assistance, and community 

awareness. Other services 

include mental discipline 

through techniques of 

concentration, relaxation, 

visualization, control of 

arousal levels, and positive 

self-talk 

baseball organization over a 6-year 

period. The use of a multidiscipline 

approach via clinical and 

educational is important. The range 

of services provided is detailed. 

Factors affecting the effectiveness 

of delivering sport psychology 

services to professional baseball 

players include being professional, 

being credible, being personable, a 

good communicator and listener, 

treating everyone the same, and 

being trustworthy. 

 

 

(Halliwell, 

1990) 

 

Canada 

  

Professional hockey 

teams 

 

Range and type of services 

provided: self confidence, 

peak performance music 

videos, visualization, self-

talk techniques, relaxation, 

concentration skills, 

refocusing, goal setting, 

and self reading materials. 

 

The article describes experiences 

and knowledge gained in providing 

sport psychology consulting 

services to professional hockey 

teams over a 6-year period. 

Individual consultations and team 

meetings were the common 

methods used. Philosophical and 

organizational components of 

service delivery and the range and 

type of services provided are 

detailed. Peak performance music 

videos were found to be effective 

mental preparation tools. In 
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addition, providing articles and 

books dealing with applied sport 

psychology to athletes and coaches 

was also useful. The development 

of trust and confidence in the 

player/consultant relationship is 

seen as the key to effective sport 

psychology consulting. In addition 

being able fit into the professional 

sports environment; adopt a low-

key, behind-the-scenes approach; 

and being able to read situations is 

also important. 

 

 

(Loehr, 1990) 

 

USA 

 

250 Tennis 

Academy; 18 

US Tennis 

Association; 11 

amateur/ 

professional 

players 

 

Tennis (main focus), 

hockey, football, 

figure skating, 

boxing, and golf 

 

Off-court and on-court 

intervention strategies: 

relaxation and activation 

training, cognitive 

restructuring, periodization 

training, video modeling, 

and visualization training. 

 

This paper explores personal 

experiences in building a career in 

sport psychology and providing 

consulting services to professional 

tennis players. A psychological 

intervention model for on-court and 

off-court behaviour focusing on 

mental and physical aspects is 

presented. The range of services 

included stress management of 

arising from travel, time zone 

changes, food changes, time away 

from family, finances, injuries, and 

parental pressures; role definition, 
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role expectations, and personal 

goals of player versus parents. 

Working with the coaches is 

paramount, and periodization of the 

tennis load such things as time off, 

numbers of tournaments, optimal 

scheduling, peaking periods, 

physical and mental workloads, and 

ideal training sequences is also 

noted. 

 

 

(Ravizza, 1990) 

 

USA 

  

Professional baseball 

 

Range of services: 

1.Group Orientation;  

rationale for a mental 

training skills program ; 

 

2. Working with individual 

players in a team context;  

 

3. Services to individual 

athletes; 

 

4. Working with coaches 

individually providing 

personal support and 

feedback  

 

An educational model involving 

providing information, skills 

practice, and support for the athlete 

who wants to improve his mental 

game for professional baseball is 

presented. An understanding of the 

specific demands is important; 

gaining respect from the coach and 

management is essential. The 

consultant needs to assess 

receptivity and awareness of sport 

psychology within the organisation; 

be willing to modify the program 

structure to suit; garner support for 

the program form the athletes, 

coaching staff, and management; 

make the program favailable all 
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year; evaluate the program; and 

identify issues that may require 

referral to an outside specialist. The 

range of services provided to 

players and coaches are in multiple 

formats (i.e., individual, groups); 

both at the major league and minor 

league levels. Skills taught 

including confidence building, goal 

setting, consistency, stress 

management, time management, 

personal problems, career goals 

after sport, relaxation, imagery, 

self-talk monitoring, refocusing, 

concentration, and self-regulation 

training. 

 

 

(Smith & 

Johnson, 1990) 

 

USA 

 

88 

 

Professional baseball 

 

Range of psychological 

services: relaxation 

training, stress 

management, mental 

rehearsal, concentration, 

goals setting, arousal 

control, cognitive 

modification  

 

 

A psychological skills training 

program developed for the Houston 

Astros' minor league player 

development program is presented. 

The authors believe there are real 

advantages to having someone 

identified within professional 

baseball as the service provider with 

the following requisites:(a) formal 

training in counseling, (b) a 

baseball background, and (c) an 
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interest in being trained to 

administer the program. The intial 

training and supervising of an 

appropriate professional within the 

organization who then delivers the 

sport psychology program to the 

athletes is described. Topics include 

in the training are pyscholigcal 

factors in sport, leadership and 

influencing behaviour, effective 

communication, maintaining team 

standards, dealing with problem 

players, promoting winning 

attitudes, and mental toughness. It is 

recommended that the services are 

provided on a continuous basis over 

an extended period of time, and that 

the program delivery is flexible. 

 

 

(Bull, 1989) 

 

North 

America 

 

1 ultra-distance 

runner 

 

Long distance running 

 

Four Phase Framework: (a) 

establishing a rapport with 

the athlete; (b) formulating 

a psychological profile; (c) 

evaluating the demands of 

the athletic pursuit and 

planning an appropriate 

mental training program; 

and (d) on going 

 

The purpose of this article is to 

describe a successful consultancy 

intervention and to demonstrate 

how the framework may be used to 

guide future interventions. The 

paper presents a case study 

describing the contribution of a 

sport psychology consultant to an 

ultra-distance runner's attempt to 
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evaluation of progress and 

crisis intervention. 

 

Specific mental training 

skills includes: mental 

imagery, associative 

mental strategy, and 

relaxation techniques 

 

complete 500 miles in 20 days 

through the deserts of North 

America. The services provided can 

be considered in four phases that 

provides descriptive framework for 

the role of a sport psychology 

consultant. Finally, an additional 

phase has been added to this 

framework - withdrawal. The sport 

psychologist does not wish the 

athlete to become dependent on 

their services. 

 

 

(Gould et al., 

1989) 

 

USA 

 

44 sport 

psychology 

consultants 

working with 

sports affiliated 

with the U.S. 

Olympic 

Committee 

from 1984 to 

1988 

 

U.S. Olympic sports: 

archery, athletics 

boxing, cycling, 

diving, equestrian, 

hockey, gymnastics,   

pentathlon, rowing, 

shooting, speed 

skating, swimming, 

table tennis, team 

handball, tennis,  

volleyball, 

water polo, 

weightlifting, 

wrestling, yachting, 

and alpine skiing 

 

Goal setting, relaxation 

training, arousal 

regulation, imagery-

visualization, self-talk, 

concentration, attention 

training, thought 

management, motivation 

training, coping with 

foreign travel, behaviour 

modification, stress 

management techniques, 

biofeedback, hypnosis 

 

U.S. Olympic sport psychology 

consultants were examined. The 

findings indicated that they were 

well trained in sport psychology; 

were most frequently involved in 

individual athlete consultations, 

athlete group seminars, and 

individual coach consultations. 

Intervention techniques used most 

often included goal setting, 

relaxation training, arousal 

regulation, visualization, and self-

talk. Lack of program funding, poor 

scheduling and logistics, poor 

interaction with coaches, and lack 
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 of time to work with athletes were 

the most cited problems. 

Individualizing sport psychology 

strategies with athletes was deemed 

important. 

 

 

(Halliwell, 

1989) 

 

Canada 

  

Canadian Sailing 

Team 

 

Range of services 

including:  motivation, 

dealing with pressure, 

concentration, time 

management, 

communication, 

confidence, mental 

toughness, team dynamics, 

goal-setting, visualisation 

techniques, mental 

toughness, thought control, 

and emotional control 

 

This article, discussed the work 

conducted with athletes for the 1988 

Summer Olympic Games (4 year 

period). It describes the educational, 

mental skills approach used to 

prepare the Canadian Olympic 

Sailing Team as well as the athlete 

and coach mental preparation 

programs. Group presentations and 

individual consulting sessions 

conducted emphasised more on 

one-to-one or small group sessions. 

The program focused on physical 

and mental preparation plans for the 

athletes; plans for dealing with jet 

lag, cultural differences, the media, 

and family members; team building; 

confidence; communication; body-

language; coping with pressure; 

mental toughness; control; and 

sportsmanship. Problems 

encountered were distractions; and 
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maintaining optimal emotional and 

motivational states of the reserve 

athletes. 

 

 

(May & Brown, 

1989) 

 

USA 

 

18 

 

US Alpine Olympic 

Ski Team 

 

Anger control, anti-jet-lag 

techniques, anxiety 

control, arousal control 

training, concentration 

training, consistency, 

depression control, fear 

reduction, focusing 

training, goal setting, 

group interactions, injury 

prevention, mental 

rehearsal, positive 

affirmations, relaxation , 

self-esteem, thought 

control, visualization 

training, and other related 

skills 

 

This paper presents a broad 

spectrum systems theory approach 

to the delivery of psychological 

services. The primary goal of the 

program is teaching self monitoring 

and self-control techniques to 

athletes for personal well-being and 

achievement. Three factors were 

involved in this model: the target 

population, the format for delivery 

of service, and the methods of 

service. Success of the program is 

multifactored: (a) being willing to 

commit a major amount of time to a 

single sport; (b) providing a broad 

range of services, from mental skills 

training, crises intervention, injury 

prevention and rehabilitation to 

team building, communication, and 

referral of individual to 

practitioners; (c) attending to 

organizational issues and program 

evaluation; and (d) common sense, 

practicability, and a willingness to 
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be flexible with programs. 

 

 

(Murphy & 

Ferrante, 1989) 

 

USA 

 

40 

 

Shooting, gymnastics, 

rowing, taekwondo, 

track and field, table 

tennis, handball, 

fencing, swimming, 

hockey, and cycling,  

 

Services provided covered: 

23 performance issues,  

18 team issues, and 17 

personal issues  

 

 

This paper describes sport 

psychology services provided to the 

U.S. Team at the 1988 Summer 

Olympics in Seoul. The service 

delivery model provides 72 formal 

consultations with 40 individuals 

and teams, and an analysis is given 

of the types of services requested 

and the clients who were served. A 

formal consultation involved a 

referral or self-referral for an 

identifiable issue; resulting in a 

face-to-face session with a staff 

psychologist. Additionally, informal 

requests for advice and suggestions 

occurred with staff and athletes 

throughout the Games. 

 

 

(Orlick, 1989) 

 

 

 

Canada 

  

Summer and Winter 

Olympic Games 

 

Qualities emphasised: 

Listen to athletes needs, 

respect their input, and 

meet their individual 

needs. 

 

Based on 15 years of consulting 

experience, the author outlines a 

number of factors important 

effective sport psychology services. 

These include having specific 

knowledge/experience with the 

sport experience; an understanding 
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of the psychology of excellence; a 

willingness to learn directly from 

the athletes; listening closely to 

athletes, respecting their input, and 

meeting their individual needs. 

Consultants are cautioned against 

using psychometric tests as being 

time wasters and rarely providing 

practical information. In addition, 

one-on-one contact, adaptability to 

individual needs, good interpersonal 

skills, applied sport psych 

knowledge, and persistence in 

application are also important. 

 

 

(Murphy, 1988) 

 

USA 

 

Two sport 

psychologists 

attached to the 

medical team 

of the 1987 US 

Olympic 

Festival 

 

Baseball, cycling, 

fencing, field hockey, 

figure skating, judo, 

soccer, swimming, 

table tennis, and 

volleyball (men and 

women) 

 

Nature of services 

includes: (a) working with 

a team (visualisation with 

an individual athlete); (b) 

working with an injured 

athlete; (c) working with 

an athlete referred by a 

coach; (d) dealing with an 

athlete/coach problem; (e) 

dealing with an 

athlete/parent problem; and 

(f) intervening in a 

disciplinary situation 

 

This article describes the outcome 

of providing sport psychology 

services at the 1987 US Olympic 

Festival. 76 consultations with 

athletes and coaches over a 15-day 

period as well as a large number of 

consultations with the medical team 

personnel were conducted. Most of 

the service requests concerned 

mental preparation for training or 

competition. In particular 

preperformance anxiety, stress 

caused by intense training, 
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 visualisation, and devising a mental 

plan for competition was the 

primary focus of these requests. 

Additional issues dealt with dealing 

with distractions such as family and 

the media around competition; 

dealing with injury; and 

communication problems. The 

medical model and the consultation 

model influenced the delivery of 

sport psychology services. Within 

the medical model staff are experts 

who just focus on remedying the 

problems of the athletes quickly.  

Sport psychology, however, 

emphasizes education and 

prevention; and emphasizes a 

continuing and long-term 

relationship with the coaches and 

athletes. Thus, a medical model 

approach appears to be unsuited to 

the goals of sport psychology 

consulting. Based upon the Olympic 

Festival experience, the 

consultation model may be more 

appropriate for sport psychologists 

working settings such as the 

Olympic Festival.  

 



 

 

 

2
2
2

 

 

(Ravizza, 1988) 

 

USA 

   

The barriers for entry and 

strategies to overcome 

such barriers are outlined: 

establishing respect and 

trust of key athletic 

personnel; gaining the 

head coach's respect; 

knowing the sport; 

becoming knowledgeable 

of the coach's orientation 

and team dynamics; 

gaining support at all 

levels of the organization; 

clarifying services to be 

provided; and making 

presentations to coaching 

staff and athletes 

 

This paper discussed consulting 

issues that confront applied sport 

psychology personnel in gaining 

entry to working with athletic teams 

on a long-term basis based on 

author’s experiences working with 

elite athletes at intercollegiate, 

Olympic and professional levels. 

The first task is to facilitate the 

coaches' and athletes' receptiveness 

to the program and its potential 

impact. Critical to the role of the 

applied sport psychology consultant 

are the following: assessing what 

you want from the team; 

maintaining confidentiality; having 

open and honest communication, 

note the need for referrals; acquire 

support from the coaches, and being 

flexible in regards to collecting 

research data while consulting. 

 

 

(Orlick & 

Partington, 

1987) 

 

Canada 

 

75 Olympic 

athletes 

 

19 Olympic Sports 

 

 

 

Most athletes were highly satisfied 

with their consultant and their 

mental training program with few 

others indicated dissatisfaction. 

Results of the study were used to 
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profile the best and worst 

consultants. Best and effective sport 

psychology consultants 

characteristics included: likeable 

and having something very applied 

to offer, flexible and 

knowledgeable, easy accessible, had 

experience working with a team at 

least 9 months prior to the 

Olympics or continuous mental 

training program for 2 to 3 years 

prior to the Olympics, had multiple 

contacts with individual athletes, 

and usually conduct several follow-

up sessions with individual athletes 

before and during the competitive 

season. 

 

 

(Partington & 

Orlick, 1987a) 

 

Canada 

 

104 Canadian 

Olympic 

Athletes 

 

The athletes 

represented a wide 

range of sports 

 

CEF includes 10 items 

about consultant 

characteristics; 

Knowledgeable, athlete 

orientated, open and 

flexible, positive, 

trustworthy, 

understanding, team player 

and problem solver.  

 

Consultant Evaluation Form (CEF) 

was developed based on extensive 

interview with Olympic athletes and 

coaches. The inventory was 

administered to 104 Canadian 

Olympic athletes who assessed 26 

sport psychology consultants who 

worked with them in preparation for 

the 1984 Olympic Games. Athletes 

evaluated their consultants using the 
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CEF as follows: someone who 

provides clear, practical, concrete 

strategies for athletic performance; 

someone who is easy for the athlete 

to relate to; someone who fits in 

with everyone connected with the 

team; someone who provides a 

minimum of several hours of 

individual sessions for each athlete 

during the year; and someone who 

attends at least 2-3 competitions 

with the team (or athlete).  

 

 

(Partington & 

Orlick, 1987b) 

 

Canada 

 

17 Canadian 

Olympic 

coaches 

 

The coaches 

represented a wide 

range of sports 

 

Most valued characteristics 

by the coaches includes: 

being a good listener, 

being able to relate quickly 

and easily with athletes 

and staff, being energetic 

and hard-working, being 

flexible, open, and 

creative, being well trained 

and having useful and 

relevant skills, and willing 

to accept low fees 

 

 

Individual interviews were 

conducted with 17 Canadian 

Olympic coaches in order to assess 

sport psychology consultants and 

services provided to their athletes 

and teams in the 4 years leading up 

to the 1984 Olympic Games. A total 

of 21 consultants were reviewed 

and evaluated. A consensus 

regarding desired personal 

consultant characteristics is 

presented and coaches' reasons for 

retaining or terminating the services 

of a sport psychology consultant. 

These include that the sport 
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psychology consultants are positive, 

confident people, capable of 

working with athletes and coaches 

without becoming intrusive, and 

committed to helping them in 

practical, highly individualized 

ways. 

 

 

 

(Petruzzello, 

Landers, Linder, 

& Robinson, 

1987) 

 

USA 

 

382 Arizona 

State 

University 

athletes and 

nonathletes 

 

 

 

A sport psychology course 

outlined consisting of: 

potential and effectiveness, 

awareness, attitudes and 

self-image, constructive 

visualization, self-esteem, 

motivation, effective goal-

setting techniques, 

developing a plan of 

action, conserving energy 

and reducing stress, and 

winning thought patterns 

 

This paper outline service delivery 

program implemented at Arizona 

State University. The program has 

four major components: (a) an 

undergraduate psychological skills 

course, (b) psychological skills 

training programs for athletic teams 

and small groups of athletes, (c) 

individual psychological 

consultation for athletes, and (d) 

psychological skills seminars and 

consultations with coaches. The 

course emphases teaching of 

psychological skills as well as 

supplying educational materials 

such as commercial audiotapes, 

audiotape recording and playback 

equipment, portable biofeedback 

equipment (e.g., heart rate monitors, 
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EMG monitors, etc.), books, 

magazine subscriptions, and 

participant's guides.  
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APPENDIX M 

Summary of findings on cultural sport psychology 

 

Study 

 

Country 

 

N 

 

Sport(s) 

 

Service 

Delivery/Characteristics 

 

Summary of findings 

 

(Schinke et al., 

2012) 

 

Western 

perspective 

 

 

 

 

 

One of the authors’ 

consulting experiences 

were used to illustrate 

non-reflective vs. 

reflective practices ‘in 

action’ and how each 

approach constrains or 

augments cultural 

sensitivity 

 

The purpose of this paper is to raise 

consultant’s awareness as to how 

their own values, biases, social 

position, and self-identity categories 

impact participants within research 

and consultation. Through reflective 

practices and self-reflexivity, sport 

psychology consultants can contribute 

toward understanding cultural 

diversity issues in sport and enhance 

cultural awareness via a ethnocentric 

bottom-up approach to consulting, 

while at the same time, 

acknowledging that an appreciation of 

cultural sensitivity is complex and not 

an easy set of skills to master. These 

concepts hold great promise for 

enhancing cultural sensitivity in the 

applied sport context. 
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(Schinke & 

Moore, 2011) 

 

Western 

perspective 

   

Suggestions forwarded: 

1.Practitioners 

acknowledge their 

background in relation to 

education, ethnicity, 

gender, sexuality, and 

other variables;  

2.Listen to client's 

viewpoints; 

3. Practitioners should 

be aware of any 

potential negative effects 

of such misalignment or 

the power differential 

within the relationship 

and context 

 

 

Sport psychologists are should gain a 

comprehensive understanding of the 

athletes with whom they work, 

demonstrating respect for and 

integration of cultural constructs in 

the treatment room, and maintaining 

personal and professional self-

awareness. Further considerations 

include: (a) formally gaining 

knowledge of cultures and cultural 

differences; (b) embedding this 

knowledge into the employment of 

techniques and strategies; (c) 

understand how issues of diversity 

can impact the interpersonal dynamic; 

(d) willingly become reflective 

practitioners; (e) ward against taking 

cultural considerations too far, and (f) 

maintain a commitment to staying 

abreast of the evolving literature, and 

engaging in ongoing self-assessment 

and growth in this area.  

 

 

(Marks, 2011) 

 

Western 

Perspective 

 

 

 

 

 

 

Suggestions forwarded: 

1. Investigative methods 

need to account for 

discrepancies between 

 

An interactivist model to help 

professionals address the complex 

behaviors found in cross-cultural 

contexts is presented. The underlying 
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an athlete’s cultural 

behavior and their 

reported behaviour. 

2. Recognition of 

cultural variations in 

attitude toward personal 

space and time 

management needs to be 

thought through as these 

have a dramatic impact 

on meaningful 

interventions. 

 

premise of the model is that the self 

and culture are undergoing an 

ongoing interaction – a sociocultural 

process of participation. Three core 

processes underpin the transmission 

of culture (a) implicitness, (b) 

representation, and (c) variation and 

selective retention. Three basic levels 

of knowing essential in understanding 

self are also forwarded - knowing the 

environment; reflecting upon that 

knowing; and based upon those 

abstract reflections, a knowing of self. 

The author describes how an 

interactivist approach can forward 

research examining (a) cultural 

differences in individualism versus 

collectivism; (b) differences in 

beliefs, goals, and values; (c) 

variations in acculturation; and (d) 

differences in expectations regarding 

interpersonal space and management 

of time.  

 

 

(Parham, 2011) 

 

Western 

Perspective 

   

Six premises includes::  

(a) limitation of 

scientific method 

relative to culture, race, 

 

Sport psychology researchers and 

practitioners are encouraged to 

consider pursuing sport psychology 

research and practice with a “more of 
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and ethnicity;  

(b) culture, race and 

ethnicity, gender, age, 

are operative in every 

social and research-

based interpersonal 

interaction;  

(c) the quality of the 

relationship represents a 

foundational ingredient 

in interpersonal 

interactions;  

(d) sport psychology has 

not moved along in 

advancing a cultural 

agenda;  

(e) context is very 

important; and 

(f) culture, race, and 

ethnicity as separate 

indices do little to 

inform us about within- 

and across-group 

variability 

thee and less of me” mindset via 

reflective practices and reflexivity. 

The paper is guided by six premises 

that detail the limitations of the 

predominant paradigms within sport 

psychology, raising caution about the 

scientific method when working 

within the context of culture. A 

context-sensitive across-cultures 

communication model is detailed to 

help facilitate appropriate cross-

cultural investigative inquiry. The 

implications for research, practice, 

training, and consultation in sport 

psychology are also presented. 

 

 

 

 

 

 

 

 

 

 

 

(Ikulayo & 

Semidara, 

2011) 

 

Western 

Perspective 

 

 

 

 

 

 

Suggestions forwarded: 

1. Sport psychologists 

need to integrate of the 

 

This paper examines the cultural 

practices of Nigerian athletes. Some 

of the internally generated motivators 
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intrinsic and extrinsic 

motivators of Nigerian 

athletes into their mental 

skills program. 

2. Empirical 

investigation into these 

motivators is 

recommended by the 

authors. 

 

used by Nigerian athletes are: 

corporate (team) prayers before, 

during and after competition; 

individual prayers; chanting of songs 

for praise, thanksgiving, and focusing 

attention; verbalization of 

incantations to invoke supernatural 

powers or as a form of prayer, 

psyching verses to elict concentration, 

project dominanace, instill 

confidence, and help with focusing 

attention; and juju and spirits in sports 

as intervention strategies primarily 

with herb use to confer supernatural 

powers. Some of the external sources 

of motivation for Nigerian athletes 

are: praise singing by supporters for 

motivation and positivity; 

appellation/inspirational nickname 

calling to inspire athletes towards 

optimal performance; audience 

verbalization used to praise or rebuke 

their team; drumming effects to 

encourage the team to optimal 

performance; persistent silent 

audiences' effects to rebuke the team 

for performing poorly; and finally 

presence of important persons as 

spectators or part of the audience to 
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act as a optimal performance 

motivator. 

 

(Hodge et al., 

2011) 

 

Western 

Perspective 

 

 

 

 

 

 

Suggestions forwarded: 

1. It is important to have 

an understanding of the 

indigenous worldview 

and cultural practices. 

2. Utilising a Kaupapa 

Māori framework is 

essential culturally 

appropriate research 

with Māori. 

3. Integrate cultural 

variables into sport 

psychology consultation/ 

research. 

 

Māori believe they are made up of 

three parts:  the body, psychology, 

and spirit, and they are choosing 

sports and physical activities based on 

how many aspects of indigenous 

cultural concepts are present.. Thus, 

when consulting/researching with 

Māori, Kaupapa Māori, a Māori 

research and practice platform, should 

be utilised. This Māori specific 

platform enables culturally sensitivity 

in the design, delivery, evaluation, 

final analysis, and presentation of 

psychological interventions/research. 

Additionally, Kaupapa Māori 

requires that such endeavours are 

validated by Māori. Key Māori 

aspirations such as honouring the 

family, developing family ties, 

hospitality, bodily health, mental 

health, spiritual health, community or 

unified vision, and nontransactional 

reciprocity are honored and 

celebrated when utilizing Kaupapa 

Māori. Challenges in using Kaupapa 

Māori  are that it is time consuming, 
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resource dependent, requires a high 

level of reciprocity, and finally, a 

solid understanding of Te Ao Māori 

(Māori worldview) and tikanga 

Māori (Māori cultural practices). 

Kaupapa Māori interventions for a 

Māori rugby team; and a sport based 

life skills intervention designed for 

Māori youth are described.  

 

 

(Hanrahan, 

2011) 

 

Western 

Perspective 

 

 

 

 

 

 

Suggestions forwarded: 

1. Practitioners must be 

ready to modify an 

intervention that was 

developed in another 

domain. 

2. Practitioners need be 

aware of their own 

cultural biases and 

expectations. 

 

This paper examines the author’s 

efforts at enhancing life satisfaction 

and self-worth through the use of 

physically active games designed to 

promote communication, trust, and 

problem solving; and mental skills 

(i.e., self-talk, imagery, goal setting, 

self-confidence, optimal activation, 

and attention and concentration) with 

children and adolescents in a highly 

impoverished area of Argentina. A 

number of important cultural 

considerations are described (e.g., 

seeing a psychologist does not have a 

stigma attached to it; there is a atrong 

psychoanalytic approach rather than a 

CBT approach). A number of 

environmental and logistal factors 
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(e.g., session time, space, materials) 

are noted for the reader to gain insight 

into the difficulties working in an 

impoverished socioeconomic area. 

Psychological matters that pervaded 

the population were a sense of 

hopelessness; and confidence in being 

able to get about, conquering ones 

fear of being robbed or assaulted. 

Subtle practitioner biases impacted 

the authors work via language 

inconsistencies in delivering and 

interpreting Spanish; made 

assumptions about the availability of 

basic amenities; had an assumption 

feeling and being safe; valuing 

education, autonomy, and 

competence, which often wasn’t 

shared; and finally used to clock-

based time rather than event-based 

timing for appointments, meetings, 

and sessions. 

 

 

(Kamphoff et 

al., 2010) 

 

USA 

 

5214 AASP 

conference 

abstracts 

 

 

 

The AASP program 

abstracts were analyzed 

in the following three 

areas: (a) the inclusion 

of a diverse sample; (b) 

 

A content analysis was conducted on 

5214 AASP conference program 

abstracts from 1986 to 2007. Only 

10.5% of all abstracts discussed of a 

cultural diversity issue; and 31.9% 



 

 

 

2
3
5

 

a discussion of a 

diversity issue; and (c) 

country and gender of 

the first author of the 

abstract 

 

included a diverse sample. The 

majority of those abstracts that 

addressed cultural diversity issues had 

almost no attention to race and 

ethnicity, and nationality. This 

highlights the compelling need to 

address cultural diversity in sport and 

exercise psychology in general, and 

specifically within the AASP. 

 

 

(Ryba & 

Wright, 2010) 

    

Content of this chapter:  

 

Sport psychology and 

the cultural turn; What is 

cultural studies 

anyway?; Cultural 

studies intersection with 

sport studies; 

Articulating sport 

psychology as cultural 

praxis 

 

 

An overview of cultural research and 

its troubled relationship with sport 

psychology is presented. The authors 

contend that sport psychology 

research is essentially from a Western 

ethnocentric viewpoint, and cultural 

praxis is a way forward to connect 

marginalized and disenfranchised 

sections of the sporting community to 

sport psychology. The goals of 

cultural praxis is to open up the ways 

of thinking about subjectivity, 

identity, and representation within 

academic and appled work; to coalese 

academic, applied, theory, practice, 

and culture. In this way sport 

psychology research will then become 

universally relevant. 
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(Gill & 

Kamphoff, 

2010 ) 

 

USA 

perspective 

   

Content of this chapter:  

 

Sport psychology and 

representation; Social 

psychology and physical 

activity; Historical 

context of sport 

psychology; Toward 

integrative and 

representative sport 

psychology; A 

muliticultural 

psychology framework 

for representation in 

sport psychology; 

Cultural diversity and 

representation in sport; 

Representation in sport 

psychology scholarship; 

Sport psychology 

scholarship on culture; 

Representation in 

professional sport 

psychology; Cultural 

competence in sport 

psychology 

 

A brief overview of sport 

psychology’s historical connection 

with social psychology and physical 

activity is presented along with it’s 

movement away from these areas 

toward elite sport .performers. The 

author’s argue that sport psychology 

needs to go back to its social roots in 

order to be a revlevant professional 

discipline. The inclusion of 

marginalized groups and recognising 

cutural diversity; and more varied 

methodological approaches are 

necessary for sport psychology to 

move forward. The sport psychology 

professional needs to develop 

multicultural competencies such as 

awareness and understanding in order 

to implement culturally appropriate 

interventions. Finally sport 

psychology needs to become more 

representative of society as a whole in 

order to better serve society. 
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(Gill & 

Kamphoff, 

2009) 

 

USA 

perspective 

   

Content of this chapter:  

 

Multicultural framework 

emphasizing the 

following themes: 

Multiple, intersecting 

cultural identities; power 

relations; and action and 

advocacy; 

 

Cultural diversity and 

power in society and 

sport; 

 

Sport psychology 

research on cultural 

diversity; and  

 

Applied sport 

psychology in the public 

interest. 

 

The status of multicultural diversity 

in sport and society in the United 

States, applied sport psychology 

research and professional practice is 

the basis of this chapter. The authors 

stated that sport does not reflect the 

cultural diversity of the larger 

population; gender stereotypes, 

perceptions, and social context are 

powerful influences on sport and 

exercise behaviour. This chapter also 

concludes with recommendations for 

advancing multicultural diversity and 

promoting cultural competence in 

applied sport psychology by 

addressing cultural diversity within 

science, practice, education, and 

public interest. 

 

 

 

 

 

(McGannon & 

Johnson, 2009) 

    

CSP goals: 

Attending to how 

knowledge is created 

 

An exploration in the means to do 

reflective sport psychology research 

is the focus of this chapter. It 
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about people and ideas 

and understanding the 

cultural and social 

implications of the 

research 

 

Key points to consider: 

Acknowledge how our 

own background and 

perspective affects the 

production of 

knowledge, recognising 

viewpoints other than 

your own, and 

confronting power issues 

by celebrating multiple 

viewpoints in the 

research process 

 

examines a more specific form of 

reflective sport psychology research – 

reflectivity from a critical cultural 

studies perspective, and the 

implications of carrying out reflexive 

research for the self, identity, and the 

research process. The paper also, 

outlines how CSP research 

traditionally conceptualizes self and 

identity in ways that are reflective and 

provides two examples of writing 

stories to illustrate reflexive sport 

psychology research. Finally, the 

paper offers techniques for 

reflectively and critically exploring 

how the researcher’s self and identity 

might affect both the techniques and 

the conclusions of sport psychology 

research.   

 

 

(Peters & 

Williams, 2009) 

 

 

   

The paper highlights:   

 

Rationale for CSP;  

Studies that demonstrate 

what CSP from a sport 

psychology perspective 

should look like and its 

benefits; 

 

This chapter is written from the 

viewpoint “culture influences 

behavior in sport settings.” The paper 

examines CSP from a sport 

psychology perspective, employing 

pre-existing sport psychology 

paradigms and concepts. It also 

describes potential consequences of 
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Implications for 

conducting CSP; and  

future directions are 

highlighted. 

ignoring multicultural competence. 

The authors contend that sport 

psychology researchers, trainers, and 

practitioners should consider cultural 

contexts when attempting to 

understand psychological processes, 

and that researchers need to compare 

sport psychology concepts across 

cultures. They also believed that 

distinctions between collectivist and 

individualist cultural backgrounds are 

important in theorizing about sport 

psychology. 

  

 

(Schinke et al., 

2009) 

 

Canada, 

Singapore, 

USA, 

Malaysia, 

China, 

Australia 

   

Cultural characteristics 

includes: Norms, values, 

belief, and behaviours; 

enculturation and 

acculturation; 

collectivism and 

individualism; goal- 

directed behaviour; 

space; time; and gender  

 

The importance of cultural awareness 

in a culturally diverse sport 

environment is highlighted in this 

chapter.  This requires sport science 

professionals to understand customs, 

values, language including different 

interpretations of eye contact, 

physical space and time, and how 

individuals relate to the group. Also 

highlighted are cultural characteristics 

for effective multicultural practice. 

The paper also highlights the cultural 

differences between individualistic 

and collectivistic societies. 
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(Fisher, Roper, 

& Butryn, 

2009) 

    

Content of this chapter:  

 

Positivism vs 

postmodernism; 

Traditional sport 

psychology research; 

divergent approaches; 

divergent assumptions 

about the self; 

Eurocentrism and the 

politics of sport 

psychology in academia; 

(Re)constructing sport 

psychology 

 

 

The authors critique dominant sport 

psychology practices that presume a 

one-size-fits-all approach and explore 

what sport psychology researchers 

can gain from cultural studies. 

Cultural studies provide opportunities 

to reconsider the nature of theory and 

practice. The road forward for sport 

psychology is to shine a spotlight on 

the embedded politics, exploitative 

relationships, and damaging long-

term health concerns; and to critically 

examine itself by challenging 

marginalizing and disenfranchising 

practices.  

 

 

(Ryba, 2009) 

    

Content of this chapter:  

 

Sport psychology as 

cultural praxis; 

practising CSP 

 

 

The cornerstone of this chapter is 

critical self-reflection within sport 

psychology. It opens with an outline 

on sport psychology as cultural 

praxis. In the practice of sport 

psychology it is important to help 

athletes become aware of how they 

are situated in sport subcultures along 

with creating possibilities for 
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empowerment and social 

transformation. Sport psychology 

consultants are encouraged to: learn 

about the staus quo in the field of 

sport psychology; seek alternative 

perspectives from outside sport 

psychology; become a researcher in 

the practice context by reflecting-in-

action; develop meaningful 

communication via dialogue; and 

engage in cultural praxis. 

 

 

(Terry, 2009) 

 

Australia, 

Brunei, UK, 

Canada, 

USA, China, 

India 

Germany, 

Kazakhstan, 

Korea, 

Malaysia, 

Russia, 

Singapore, 

South 

Africa, 

Ukraine, 

  

Various individual 

and team sports (e.g., 

shooting, football, ) 

 

Principles of reflective 

practice approach:  

1.Personal 

characteristics of 

psychologist; 

2. Self knowledge of 

psychologists; and  

3. Theoretical 

orientation and 

professional philosophy 

 

A theoretical framework for reflective 

practice as a sport psychologist 

working in different cultural contexts 

is presented; a range of issues that 

may be encountered when working in 

diverse cultural settings are explored; 

and recommendation of strategies for 

reflective cross-cultural practice in 

assisting the sport psychologist 

working cross-culturally presented. 

Examples are drawn from the 

author’s personal experience of four 

Olympic Summer Games; three 

Olympic Winter Games; three South 

East Asian Games; one Asian Games; 

plus more than 50 other international 
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sporting events. 

 

 

(Guest, 2007) 

 

USA 

Republic of 

Malawi 

 

21 

 

23 

  

Soccer 

 

Motivation of 

involvement: (a) sport as 

a competitive proving 

ground vs. 

demonstration ground; 

(b) sport as a pastime vs. 

sport as an outlet; (c) 

sport as a site for learned 

self-improvement vs. 

sport as a site for innate 

self-actualization  

 

This paper analyzes cultural meanings 

and motivations between the US and 

Republic of Malawi male soccer 

players. The US players identified 

competition as the most frequently 

identified motivation, whereas the 

Malawians felt sport was there to 

develop pride, via enhancement of a 

positive identity through the internal 

satisfaction of accomplishment. 

Additionally, for Malawians sport 

participation was seen as an 

opportunity to exhibit abilities 

regardless of competitive success. 

Malawians also tralked about sport 

being a pastitime, whereas the US 

players talked about it as an outlet. 

US players also believe sport as a site 

for learned self-improvement, a 

product of characteristics learned 

through intentional and properly 

oriented effort, whereas Malawians 

talked about performance as the result 

of a process allowing the expression 

of an unknown self (hoped and 

assumed to be good). It’s conlcluded 
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that the US players have a significant 

relationship with Western meanings 

for sport as a competitive, 

rationalized, educational social 

practice, and that the Malawian 

players meanings and motivations 

also seemed to fit with more general 

Malawian values, particularly in the 

emphasis on demonstrating one’s 

ability within an established social 

order. 

 

 

(Fisher, Butryn, 

& Roper, 2005) 

 

Western 

perspective 

   

 

 

This paper expands upon the earlier 

work of Fisher, Butryn, & Roper 

(2003), which introduced the core 

concepts of cultural studies and their 

application to the field of sport 

psychology. The current research 

provides: (a) a critique and 

interrogation of the dominant 

practices of academic sport 

psychology; (b) a discussion of how 

one locates oneself in the university 

in general and the athletic department 

in particular as a consultant and the 

ramifications of such locations; and 

(c) suggestions as to how three 

existing groups could be used by 
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consultants to connect social justice 

and sport in ways that promote 

citizenship and democratic 

engagement for both the student-

athletes and the consultants 

themselves.  

 

 

(Kontos & 

Arguello, 2005) 

 

Latin 

America 

 

 

 

 

 

Three dimensions that 

moderate universal’ 

cultural tendencies 

among Latin Americans: 

language, cultural value 

orientations, and 

socioeconomic status. In 

order to truly understand 

a Latin American 

athlete, the sport 

psychology consultant 

must consider these 

moderating dimensions 

of Latin American 

culture 

 

The goal of this paper was to provide 

the reader with an introduction to 

Latin American culture in relation to 

sport psychology, and to serve as a 

catalyst for further discussion and 

research involving Latin American 

athletes in sport psychology. The 

authors take a worldview and 

acculturation/enculturation approach. 

An overview of Latin American 

cultural influences is presented noting 

indigenous, European colonisation 

influences, the legacy of slavery, 

cultural vs political boundaries, and 

the meteorization of Latin American 

culture. Additionally, 3 factors 

influencing culture are also 

highlighted - (a) language [both 

proficiency and preference] and 

knowledge/identification with 

customs, (b) cultural value 
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orientations, and (c) SES. The authors 

encouraged sport psychology 

consultants to adopt a multicultural 

approach when working with athletes 

from Latin America and athletes from 

other cultures. Several key 

multicultural issues pertinent to Latin 

American athletes such as the 

externalizing of psychological 

problems related to sport, spirituality, 

being uncomfortable with overtly 

Western oriented consultants and 

language difficulties are described.  

 

 

(Ryba & 

Wright, 2005) 

 

University of 

Tennessee 

   

The three principal 

components of the 

model (i.e., cultural 

studies, service learning 

for social justice, and 

qualitative research) are 

articulated as 

interrelated elements 

that inform each other in 

the production of 

cultural studies as social 

justice praxis work 

 

This paper explores the implications 

of cultural studies as a praxis heuristic 

“model” for transforming sport 

psychology. It provides a brief 

introduction to both cultural studies 

and sport psychology research and 

discusses a cultural studies 

intersection with sport studies and 

sport psychology. In sum, elements 

such as cultural studies, service 

learning and qualitative methods, 

theory and practice, and reflexivity 

are brought together. 
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(Anderson et 

al., 2004) 

 

Western 

perspective; 

UK 

   

A six-stage model of 

reflection is presented: 

description, feelings and 

thoughts, evaluation, 

analysis, conclusion, and 

action plan 

 

The purpose of this paper was to 

present an overview of reflective 

practice, key concepts, and models to 

stimulate discussion and action. The 

paper suggests that reflective practice 

could offer sport psychologists an 

approach to practice that, assisting 

with making sense of their 

experiences, managing the self, and 

ultimately increasing personal and 

professional effectiveness. 

Acceptance of reflective practice 

requires an appreciation of the nature 

of professional knowledge and 

valuing the opportunity to examine 

and learn from experiences, and 

change practices for increased 

effectiveness. 

 

 

(Ram, Starek, & 

Johnson, 2004) 

 

USA 

   

The five phases of 

analysis: (1) expansion 

of methodological 

framework;  

(2) operationally 

defining race, ethnicity, 

and sexual orientation; 

(3) coding manuscripts 

 

How race, ethnicity, and sexual 

orientation have been addressed in the 

recent sport and exercise psychology 

literature was examined. Despite 

increases in the number of papers that 

include references to race and 

ethnicity, there was no systematic 

attempt to include race and ethnicity 
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by type of journal article 

(e.g., theoretical, 

empirical); (4) 

determining how 

race/ethnicity was 

considered in the 

manuscripts; and (5) 

determining how sexual 

orientation was 

considered in the 

manuscripts. 

as conceptual or meaningful 

categories of human experience. 

Furthermore, there has been little or 

no attempt to acknowledge sexual 

orientation as a meaningful part of 

one’s identity which contributes to 

one’s experience in sport and 

exercise. Finally, little attempt has 

been made to systematically include 

the experience of marginalized groups 

in the literature. Researchers and 

practitioners are encouraged to 

incorporate appropriate questions, 

reporting, and be sensitive with 

regard to race, ethnicity, and sexual 

orientation within their work. 

 

 

(Fisher et al., 

2003) 

 

Western 

Perspective 

   

Key concepts within 

cultural studies: power 

and power dynamics, 

privilege, praxis- the 

integration of theory, 

research, and practice. 

 

In this paper, cultural studies are first 

defined, incorporating sport-related 

examples wherever possible and 

explored the key concepts in cultural 

studies including power, privilege, 

and praxis. This paradigm, offers 

consultants the opportunity situate 

themselves within the social climate 

of sport and society and work for 

change as opposed to remaining 

complicit (through the sin of 
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omission) in the perpetuation of 

injustice. The paper also discusses 

how sport psychology scholars and 

practitioners might promote an 

"athletes-as-citizens" (Sage, 1993) 

model of service provision in the 

applied setting. Various philosophies 

and models are also described to 

promote social justice issues into 

sport psychology. 

 

 

(Butryn, 2002) 

 

USA 

 

3 participants: 

Sport 

psychology 

consultant; 

African 

American 

graduate 

student; and 

a doctoral 

candidate 

 

Football, basketball, 

track and field 

  

This paper discusses the field of 

whiteness studies, and presents the 

results of a life-history interview with 

a white male consultant, in which was 

discussed his changing sense of racial 

awareness and how he views his own 

white racial identity and the 

privileges associated with it. A three-

way discussion resulted in a 

preliminary account of white 

privileges specific to the applied field 

of sport psychology. The results of 

both the interview and follow-up 

discussion demonstrate one means by 

which consultants working with 

diverse populations can actively call 

into question the role that whiteness 
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and privilege play in their encounters 

with athletes. It is concluded that race 

often plays a greater role in 

consulting relationships that it might 

appear, for both white consultants and 

athletes of colour. It is suggested that 

future research on race and privilege 

in applied sport psychology should 

consider other racial and ethnic 

groups. 

 

 

(Kontos & 

Breland-Noble, 

2002) 

 

USA 

 

African 

Americans; 

Latinos; Asian 

Americans; & 

American 

Indians 

 

 

 

Integration and 

application of 

multicultural principles 

in sport psychology:  

1. Multicultural 

perspectives;  

2. Attitudes towards 

sport psychology/ 

counselling; and 3. 

Integrative multicultural 

theory and intervention 

 

 

 

The purpose of this paper was to 

provide information on (a) the most 

pertinent issues concerning 

racial/ethnic diversity among athletes, 

(b) a multicultural approach to sport 

psychology interventions, and (c) 

future issues and directions that 

pertain to athletes of color seeking 

sport psychology services in the US. 

The paper suggested that a culturally 

competent sport psychologist must 

first be aware of his/her own 

concerns, biases, and feelings 

regarding working with people from a 

different background. They also need 

to adopt a multicultural theoretical 

approach such as the universal (across 
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cultures) or focused culture-specific 

(cultures one might expect to 

encounter) approach to their work 

with all athletes. In addition, the use 

of cross-cultural knowledge is 

important for working with athletes 

with different colour. Finally, the 

authors cautioned against relying on 

universalities or ‘sensitive 

stereotyping’ when working with 

culturally different athletes. 

 

 

(Roper, 2002) 

 

Western 

perspective 

   

Explanations for the 

gender bias associated 

with applied sport 

psychology: (a) Gender 

Inequality in sport; 

(b) homophobia in sport; 

(c) performance 

enhancement and 

masculinity;  (d) gender 

role socialization and the 

family; (e) women in 

academia: the struggle 

for respect and prestige; 

(f) power relations and 

the lack of female role 

models 

 

Gender bias embedded within applied 

sport psychology is examined. 

Several factors for the 

marginalization of women within the 

field include gender inequality in 

sport, homophobia, performance 

enhancement and masculinity, gender 

role socialization and the family; and 

struggling for respect and prestige, 

power relations and the lack of female 

role models. Recommendations noted 

include promoting a feminist 

perspective for sport psychology 

practice as it brings women’s 

experiences from marginalized status 

to the center; mentoring of women by 
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 women; and praxis (the interface of 

theory and practice) whereby 

knowledge is, in this case, for 

women. 

 

 

(Anshel, Kim, 

Kim, Chang, & 

Eom, 2001) 

     

A theoretical model of the coping 

process in sport that links an 

individual’s interpretation of a 

stressor to their use of coping 

strategies is described. The 

importance of assessing post-coping 

processes is advanced given the 

paucity of research focusing on this 

aspect of the coping process. 

Implications for stress management 

are described. Future research should 

examine the link between appraisals 

and coping; coping effectiveness; 

coping style versus coping strategies; 

and inventory development. Other 

directions for research foci offered 

include situational characteristics and 

dispositional factors such as 

personality and coping style. Cultural 

influences on the coping process are 

also highlighted as an important 

person-factor consideration in future 

research. Covered in the present 
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article is research that included Asian 

athletes, but did not explicitly 

examine culture. Some of the findings 

in this research indicated cultural 

differences in the use of particular 

coping strategies.  

 

 

(Gill, 2001) 

    

Themes: (a) gender is 

relational rather than 

categorical; (b) gender is 

inextricably linked with 

race/ethnicity, class, and 

other social identities; 

(c) gender and cultural 

relations involve power 

and privilege; and (d) 

feminism demands 

action 

 

This review of gender scholarship in 

sport psychology notes recent moves 

toward feminist approaches and 

promising directions that incorporate 

cultural diversity and relational 

analyses to move feminist practice 

forward. 

 

 

 

 

 

 

(Martens et al., 

2000) 

 

Western 

perspective 

   

Multicultural training 

design including:  

workshop model, 

separate course model, 

interdisciplinary model, 

area of concentration 

model and integrated 

model 

 

This paper highlights the challenges 

facing the field of applied sport 

psychology involving addressing the 

needs of athletes of various 

racial/ethnic backgrounds by 

providing sport psychology graduate 

students with training in multicultural 

issues. The paper offers descriptions, 
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rationales, ideas, and models of 

multicultural training in sport 

psychology. The paper suggested that 

there is a great deal of potential for 

incorporating multicultural training 

into sport psychology education 

which could improve consultant’s 

cultural sensitivity and overall quality 

of services. 

 

 

(Anshel, 

Williams, & 

Hodge, 1997) 

 

USA 

Australia 

 

296 

337 

 

College students 

competing at various 

levels of sport 

 

A 134-item coping styles 

inventory was 

implemented to assess 

approach and avoidance 

coping style (each style 

broken down into task- 

and emotion-oriented 

substyles) to seven acute 

stressors: commonly 

experienced during the 

competition: physical 

and mental errors, 

environment, coach 

criticism, bad calls, 

cheating by opponent, 

pain from injury, and 

successful opponent 

performance 

 

Overall the results revealed cultural 

and gender differences in response to 

various stressors. Discriminant 

function analysis indicated two 

functions. The first was primarily 

approach coping style focusing on 

emotion-oriented rather than task-

oriente. Gender differences were 

found in stressors involving a 

cheating opponent (females less 

inclined to complain and more 

frustrated compared to males), 

experiencing pain (females tended to 

ignore pain and continued on; males 

psyched themselves up), and a bad 

call by the referee/umpire (female 

athletes tended to psyche themselves 

more up compared to males). The 



 

 

 

2
5
4

 

 second function was a mixture of 

approach and avoidance coping 

styles. Specifically, US athletes were 

slightly more concerned about their 

opponents successful performance 

compared to Australian athletes 

(avoidance-emotion coping), the 

Australian athlete also wanted to 

focus more on their performance 

success (approach-task coping). For a 

bad call the US female athletes 

discussed the situation (approach-task 

coping), whereas the Australian 

athletes continued to play (avoidance-

task coping). When an opponent 

cheated Australian male athletes 

ignored it (avoidance-emotion 

coping), whereas US athletes were 

more concerned about the cheating 

behaviour (approach-task coping). 

Finally, when experiencing pain, the 

Australian male athletes were less 

concerned compared to the other 

athletes (avoidance-emotion coping).  

 

 

(Hill, 1993) 

 

USA - 

African 

American 

  

Baseball, basketball, 

football 

  

This article reviews the papers 

presented in the same issue by 

Danish, Petitpas, and Hale (1993); 
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perspective Gabbard and Halischak (1993); 

Parham (1993); and Baillie (1993). 

The author highlights the importance 

of multicultural counselling services. 

If sport psychologists are to be 

effective, the monocultural approach 

to counseling must be abandoned. 

Training, thinking, research, and 

writing must be multicultural.  

 

 

(Duda & 

Allison, 1990) 

 

USA 

  

Baseball, basketball, 

track and field, tennis, 

golf, soccer, etc. 

 

Ethnic/racial differences 

in participation and 

performance review:  

physical performance 

capabilities, motor skill 

development, 

participation in 

competitive sport, 

recreational sport and 

physical activities, and 

exercise behaviour 

 

The paper illustrates the dearth of 

cross-cultural research concluding 

that race and ethnicity have not been 

factors of particular interest to 

researchers in the field of sport 

psychology, despite being 

researchedin other domains. Cross-

cultural research is necessary for 

minorities participate to varying 

degrees in sport and exercise 

environments, and these activities are 

often an expression of culture-specific 

values and a minority group's ethnic 

identity. Suggested methodologies in 

which the field of sport and exercise 

psychology might begin to 

incorporate factors of race and 

ethnicity into its research agendas 
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include a focus on ethnographic and 

ethnomethodological techniques in 

assessment; make more use of 

contextual analyses; and utilizing 

culture as a conceptual variable in 

sport psychology research. 

  

 

 

 

 

 

 

 


